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INTERRELATION OF FEEDBACK AND MOTIVATION
IN ASSESSMENT OF STUDENTS

Abstract. This article is devoted to the study of the impact of feedback on students’ success in foreign
language acquisition, with the aim of identifying how different types of feedback influence learning outcomes. The
research involved both quantitative and qualitative methods, including surveys and classroom observations
conducted among university students learning foreign languages. The results revealed that timely and constructive
feedback significantly contributes to the development of speaking, writing, and comprehension skills. According to
survey data, 60% of students reported that feedback helped them better understand their mistakes and 25% said it
increased their motivation to improve. However, 15% of respondents indicated that overly critical feedback could
cause anxiety and reduce confidence. The findings suggest that feedback plays a crucial role in language learning
success not only by guiding students but also by shaping their motivation and engagement. Therefore, implementing
balanced, supportive feedback practices can enhance language acquisition and foster a positive learning
environment.
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Introduction

Assessing students’ academic achievement is one of the fundamental elements of the modern
education system. However, assessment alone does not directly influence the learning process; its
effectiveness largely depends on the feedback provided after the assessment. Feedback is an
informational and pedagogical process aimed at explaining, evaluating and improving a student’s
learning performance. It not only identifies the learner’s achievements but also indicates how they
can continue to develop. Due to this characteristic, feedback is closely connected with motivation,
as the way students perceive feedback directly affects their engagement, confidence and willingness
to improve.

Feedback is a continuous and dynamic process consisting of several stages:

1. Diagnostic stage, during which the instructor identifies gaps and strengths in the student’s
knowledge;

2. Guiding stage, where students receive recommendations for correction and improvement;

3. Developmental stage, in which the student applies the suggestions and consolidates
progress.

The interrelation of these stages enhances the quality of feedback and stabilizes the student’s
motivational state.

The benefits of feedback include strengthening motivation, clarifying learning goals,
encouraging responsibility for one’s own learning and improving the overall quality of education.
Personalized, timely and constructive feedback develops students’ self-evaluation skills and enables
them to manage their learning consciously. Furthermore, dialogic feedback reinforces collaboration
between teacher and student, which in turn promotes the growth of intrinsic motivation.

However, feedback does not always have a positive effect. Delayed, unclear or overly critical
feedback may weaken students’ confidence, cause anxiety and reduce intrinsic motivation. General
or standardized feedback fails to provide specific guidance and therefore has limited influence on
learning outcomes. Consequently, effective feedback must take into account its content, tone,
timing and the student’s psychological readiness.

In Kazakhstan, the concept of feedback began to be systematically integrated into the
educational process with the introduction of the credit-based learning system in the early 2000s.
After 2010, educational modernization programs introduced formative assessment, criteria-based
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assessment and competence-oriented approaches, making feedback an essential component of
instruction. Today, feedback is considered one of the key indicators of quality education in schools
and higher education institutions across the country.

Motivation is a multifaceted phenomenon, consisting of internal factors such as interest and
enjoyment of learning, as well as external factors such as grades and praise. The relationship
between feedback and motivation is complex: motivation affects how feedback is perceived, while
feedback shapes students’ motivational responses. When feedback enhances students’ sense of
competence, autonomy and progress, intrinsic motivation increases; conversely, controlling or
overly critical feedback may diminish motivation.

Student achievement assessment, feedback and motivation represent three interrelated
pedagogical components. While feedback strengthens motivation, motivation in turn influences how
effectively feedback is received. When students encounter supportive, specific feedback, their
intrinsic motivation increases, leading to more active engagement in the learning process.
Conversely, students with low motivation may disregard feedback or interpret it as criticism.
Therefore, exploring the relationship between feedback and motivation is a crucial direction for
improving assessment practices.

This research aims to examine the role of feedback and motivation in assessing students’
academic achievement, analyzing the characteristics of their interaction. The study seeks to identify
how students perceive feedback, how it influences their motivational state, and what effect it has on
their learning outcomes.

Materials and methods

This study adopts a social approach and follows a mixed-methods strategy, combining both
quantitative and qualitative research methods. The primary aim of this research is to explore and
analyze the relationship between feedback and motivation in student assessment, with a focus on
understanding how students perceive, interpret and respond to feedback in an academic setting. The
study is conducted in an academic environment, which ensures that the data accurately reflects real-
life experiences, perceptions and behaviors of students in an educational context.

A mixed-methods design is employed to achieve a more comprehensive and nuanced
understanding of the research topic. Quantitative data is collected through structured survey
questions with predefined response options, allowing the researchers to systematically identify
patterns, trends and correlations in students’ answers. This method enables the measurement of
variables such as frequency, intensity and preference regarding different types of feedback and
motivational responses. Simultaneously, qualitative data is gathered through open-ended questions,
providing rich and detailed insights into students’ personal experiences, emotions and attitudes
regarding the feedback they receive. This qualitative component helps capture the complexity and
diversity of students’ perspectives, which may not be fully represented through quantitative
measures alone. By integrating both quantitative and qualitative data, this approach allows for
triangulation, thereby enhancing the validity, reliability and depth of the findings.

The participants of this study are first-year master’s students at Shakarim University,
specializing in Foreign Languages: Two Foreign Languages, with a particular focus on English. The
participants’ ages range from 21 to 42 years old, providing a diverse sample in terms of life
experience, academic background and language learning history. Their English proficiency levels
vary from Bl to Cl, representing intermediate to advanced skills, which allows the study to
consider how differences in language competence may influence perceptions of feedback and
motivation.

The survey is administered online using Google Forms, providing ease of access, flexibility
and convenience for participants. Participation in the study is entirely voluntary and students are
able to complete the survey at their own pace and at a time suitable for them. To ensure ethical
compliance and protect participants’ privacy, no personal information is collected other than age
and language proficiency level. This anonymity encourages honest, thoughtful and unbiased
responses.
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Data collection is conducted through an online survey comprising 10 questions specifically
designed to examine students’ experiences with feedback and its influence on their motivation
during assessment. Most questions include a set of predefined answer choices from which students
select the option that best reflects their opinions, experiences or preferences. This format ensures
consistency in responses and facilitates straightforward quantitative analysis of the collected data.
Additionally, the survey includes open-ended questions that allow participants to elaborate on their
thoughts, share personal experiences and provide contextual information, adding qualitative depth
to the study. The combination of structured and open-ended questions allows for a holistic
investigation of how feedback impacts student motivation, both in measurable trends and in more
subjective, experiential terms.

Overall, the research design, participant selection and data collection methods are carefully
chosen to ensure the accuracy, reliability and richness of the data, ultimately contributing to a
deeper understanding of the complex relationship between feedback and motivation in academic
assessments.

Literature review

Research in the field of education has extensively examined the relationship between
feedback and motivation, analyzing their comprehensive impact on students’ academic achievement.
Hattie and Timperley [1] identify feedback as one of the most powerful influences on learning and
emphasize that effective feedback should address three key questions: «Where am I going?», «How
am I doing?», and «What should I do next?». This model demonstrates that feedback helps students
clarify their learning trajectory and supports the development of their metacognitive skills.

Black and Wiliam [2] view formative assessment as an essential tool for improving learning
quality, descryibing feedback as a central mechanism that enables continuous monitoring of student
progress and adjustment of learning strategies. Nicol and Macfarlane-Dick [3] highlight the
importance of directing feedback toward fostering self-regulation, showing that effective feedback
increases student responsibility for their own learning.

From the perspective of motivation theory, Deci and Ryan [4] argue in their Self-
Determination Theory that students’ intrinsic motivation depends on the satisfaction of basic
psychological needs such as autonomy, competence and relatedness. Feedback that supports these
needs strengthens learners’ intrinsic interest in the educational process. Vansteenkiste and
colleagues [5] further support this view, associating stable motivation with the psychological safety
provided by the learning environment.

Shute [6] defines the qualitative characteristics of feedback, emphasizing that it must be
specific, timely, clear and constructive. Dawson et al [7] link feedback effectiveness to how it is
perceived by both students and teachers, while Carless [8] demonstrates the advantages of dialogic
feedback that fosters mutual understanding between student and instructor. This line of research
continues in studies by Woitt, Little and Wisniewski [10], who found that as students’ feedback
literacy improves, their ability to understand and apply feedback also increases.

Regarding the influence on student motivation, Guo and Zhou [9] highlight a statistically
significant relationship between teacher feedback and motivation, noting that this relationship may
vary depending on gender or other demographic characteristics. The works of Sadler [11] and
Brookhart [12] also underline the strategic importance of feedback in instructional design and in
developing effective assessment systems.

Although feedback has not yet been fully explored in the Kazakhstani educational context,
several important studies exist. The research conducted by Madina Kazybay, Akmarzhan
Nogaibayeva, Didik Hariyanto and Gulzhaina Kassymova [13] examines the practices of providing
feedback on written assignments among EFL teachers in Kazakhstan. The authors found that
teachers tend to give feedback in a predominantly corrective form, while factors such as lack of
time and large class sizes hinder the provision of high-quality feedback. The study also shows that
although teachers acknowledge the influence of feedback on student motivation, they face
methodological challenges in implementing it effectively. This research reveals the current state of
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feedback practices in Kazakhstan and offers findings consistent with trends discussed in the
international literature.

Results and discussion

As a result of the survey conducted among 30 respondents on the topic of feedback in the
learning process, a number of important patterns were identified, revealing students’ preferences
and attitudes towards different types, formats and frequencies of teacher feedback.

rsonalized feedback = Standardized feedback = It doesn't matter

Figure 1 — Which type of feedback motivates you the most?

According to the responses, 60 % of students consider personalized feedback to be the most
motivating. This indicates that individualized comments, tailored to students’ specific strengths and
weaknesses, foster higher engagement and a stronger sense of support. Meanwhile, 27 % prefer
standardized feedback and 13 % report that the type of feedback has little influence on their
motivation. These findings suggest that personalization is a crucial factor in sustaining students’
interest and encouraging improvement.

= Too much feedback can feel overwhelming
= | only need final c an es

Figure 2 — How does the frequency of feedback affect your motivation?

Regarding the frequency of feedback, 63 % (19 students) state that regular feedback
contributes to faster progress, emphasizing the importance of continuous guidance during learning.
However, 23 % (7 respondents) report that excessive feedback may feel overwhelming, indicating
that feedback should be delivered consistently but not excessively. Another 13 % (4 students) prefer
receiving only final comments and grades. These results highlight the need to balance informative
feedback with students’ capacity to process it.
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@ Oral = Written w» Digital

Figure 3 — Which feedback format is the most convenient for you?

In terms of format, written feedback is preferred by 40 % of respondents, making it the most
valued type due to its clarity and its availability for repeated review. Oral feedback is favored by
33%, as it allows immediate clarification and a more personal interaction. Meanwhile, digital
feedback is chosen by 27 %, reflecting students’ growing openness to technology supported
learning tools. This tendency suggests a gradual shift toward more flexible, multimodal forms of
teacher-student communication.

= Clear and specific recommendations
= Supportive and encouraging tone
m The opportunity to discuss mistakes and ask questions

Figure 4 — What is the most important aspect of feedback from your teacher?

When asked about the qualities they find most important in feedback, 43 % rate clear and
specific recommendations as essential. Furthermore, 30 % appreciate a supportive and encouraging
tone, while 27% value the opportunity for discussion and clarification. These results show that
effective feedback must be both informative and emotionally accessible. This aligns with the view
that feedback promotes learning most effectively when it is explicit, constructive and delivered in a
way that supports students’ confidence.

a Discussion and the opportunity to ask questions
» Clear written instructions for improvement
s A short comment without explanations, just the correct answer

Figure 5 — Which interaction style with the teacher during feedback do you find the most effective?
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Half of the students (50 %) prefer an interaction style that includes discussion and the
opportunity to ask questions, indicating a preference for dialogic forms of feedback. Meanwhile, 30
% favor clear written instructions and 20 % find short comments sufficient. These responses
highlight the role of interactive communication in making feedback meaningful and actionable.

The results of the survey conducted among 30 respondents provide valuable insights into
students’ perceptions and experiences with teacher feedback during the language learning process.
Overall, the data confirms that students not only appreciate feedback but also have clear preferences
regarding its type, format, frequency and emotional tone.

One of the most striking findings is that a majority of students (60 %) prefer personalized
feedback, suggesting that learners feel more motivated and supported when comments are tailored
specifically to their individual performance. Only 13 % said the type of feedback doesn’t matter,
highlighting that personalization plays a key role in maintaining student engagement and
encouraging progress. This confirms that individualized feedback is perceived as more meaningful
and useful than generic remarks.

Further analysis shows that 50 % of respondents felt that personalized feedback increased
their confidence and motivation, while 40 % found it helpful for understanding mistakes. This
aligns with Sadler’s [11] view that effective feedback should not only point out errors but also guide
learners in how to improve. It also supports Hattie and Timperley's [1] idea that feedback is most
effective when it answers the learner’s questions about their progress and next steps.

Clarity also emerged as a central theme. When asked about the most important aspect of
teacher feedback, 43 % of students emphasized clear and specific recommendations. In addition, 30
% appreciated a supportive tone and 27 % valued the opportunity to ask questions. These findings
suggest that clarity and emotional encouragement are both essential components of effective
feedback. This supports Brookhart’s [12] argument that feedback should be both cognitively and
emotionally accessible to promote learning.

Feedback format was another area of interest. Although written feedback remained the most
preferred format (40 %), oral (33 %) and digital feedback (27 %) were also appreciated. The
growing acceptance of digital formats suggests that students are open to more flexible and
technologically supported ways of receiving feedback, particularly when it allows them to revisit
comments anytime a benefit mentioned by 50 % of respondents.

With regard to usefulness, process oriented feedback was favored by 53 % of students,
indicating a preference for guidance that helps them understand the learning process, rather than
just receiving evaluative comments or grades. This reinforces the idea that feedback should be
formative and developmental rather than simply judgmental.

Interestingly, when evaluating standardized (non-personalized) feedback, 47 % of students
admitted it helps them understand mistakes but doesn’t really motivate and 33 % found it too
general to be useful. This clearly shows that generic feedback has limited impact on student
engagement and further emphasizes the value of individualized responses.

As for frequency, 63 % of students believe that regular feedback supports faster improvement,
while a smaller portion (23 %) feel that too much feedback can be overwhelming. These mixed
responses suggest the importance of finding the right balance feedback should be consistent but not
excessive.

The data also revealed that half of the respondents prefer discussion and the opportunity to
ask questions when interacting with the teacher, reinforcing the idea that feedback should be
dialogic and interactive. This supports the concept of feedback as a two-way communication
process rather than a one-sided comment from teacher to student.

Finally, when discussing fairness, 60 % of participants believed that feedback should be based
on individual effort and progress, rather than applying the same standard to everyone. This
highlights the importance of recognizing personal growth and contextual factors in evaluation.

In summary, the survey results underline the importance of personalization, clarity, emotional
tone and regularity in teacher feedback. The findings demonstrate that students are not passive
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receivers of comments but have specific expectations and emotional responses to feedback. These
insights provide valuable guidance for teachers aiming to enhance the effectiveness of their
feedback strategies in the language learning classroom.

Conclusion

The findings of the study demonstrated the significant role of feedback and motivation in
assessing students’ academic achievement. Personalized, specific, and timely feedback enhances
students’ confidence and encourages active participation in the learning process. Dialogic feedback,
in particular, enables students to act not merely as recipients of information but as full participants
in the learning process, thereby strengthening their intrinsic motivation.

Kazakhstani research, particularly the work of Kazybay and colleagues, acknowledges the
effectiveness of feedback practices while also highlighting certain challenges in their
implementation. Nevertheless, individualized and supportive feedback plays a decisive role in
increasing students’ learning engagement and academic progress. Thus, feedback serves as a key
pedagogical tool that strengthens motivation and improves the overall quality of education.
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CTYAEHTTEPAI BAFYAJIAYIATBI KEPI BANJIAHBIC
INHEH MOTUBALIUAHDBIH O3APA BAUJIAHBICHI

Anoamna. Byn maxana wem minin meyeepyoe Kepi OQUIaHbICIBIY CIYOeHMmMepOIiH Jcemicmikmepine acepin
3epmmeyee apnaneaun. 3epmmeydiy maxcamol — Kepi OQUIAHbICMbIY dJPMYPAl MYPAEPIHIY 0Ky Hamudicenepine Kanau
acep ememinin anvikmay. 3epmmey 6apulclnOa CAHObIK JHCIHE CANANBIK d0icmep KONOAHBLIObL, OHbIY [WiHOe uem
MINIH OKbIN AHCAMKAH YHUBEPCUMEN CIYOEHMMEPI apacblHOa CayarHama Jcypeisy dcone cabax 0apwicbln OaxbLiay.
Homuowcenep kepcemrxenoetl, yaxblmulivl HCoHe KYpblIbIMObl Kepi OaillaHbic collley, xHcasy JHCIHe MYCIHY
0a20bIIapbIHbIY 0aMyblHa atimapiavikmail viknan emedi. Cayannama Hamudicenepi dotviHuia cmyoenmmepoiy 60 %o-vi
Kepi 6aiilaHbICbIY KAmenepin HcaKcbl myciHyee KomMeKmecKkeHiH, an 25 %-bl OHblY OKY MOMUBAYUACHIH APMMbIPAHBIH
aiummul. Anaiioa pecnondenmmepoiy 15 %-vl wamadan meic cblHea Hezizoencen Kepi OQuNaHbIC YaublM MeH
CeHIMCI30iK myObIpybl MYMKIH eKeHiH aman emmi. Byn sepmmey nomuoicenepi xepi 6atiianvicmuly mex 0inim Oepy
0azplmvlHOA 2aHA emec, COHbIMEH Kamap cmyOoeHmmepoiy MOMUAyuscsl meH OelceHOUliciH Kaiblnmacmulpyoda 0d
Mauwvl306l pon amxapamviHuii kopcemedi. COHObIKMan Koioayusl api meneepimoi kepi 6aiinansvic 20icmepin eHeizy miin
YUpeny yoepicin caxcapmoln, HcablmMovl OLiM 6epy Opmacsii KAIbINmacmulpyea Komexmeceoi.

Tipex ce30ep: ncuxoaumesuUcmuKka, cmyoenmmepoiy MOMUBAYUACHl, Oazanay Kpumepuii, Kepi OailliaHvlc,
aKademMusIbIK ya2epim.
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B3ANMOCBSI3b OGPATHOM CBSI3U U MOTHUBAIIUM
B OHEHUBAHUU CTYJAEHTOB

Annomayusn. Jlannas cmames NoCGAWeHA U3VHUEHUIO GIUAHUA OOPAMHOU CA3U HA YCHexu CMmyOeHmos 6
061a0eHUU UHOCMPAHHbIM A3bIKoM. Lenb ucciedosanus — onpedenums, KaK paziuitvle 6U0bl 0OPAMHOU CE:A3U GIUAIOM
Ha pe3ynbmamel 0OyyeHus. B uccnedoéanuu ucnonb306a1Uch KAk KOJIUYeCmeeHHble, MaK U KayeCmeeHHble Memoobl,
6KIIOYAS aHKemupoGanue u HabiooeHue 3a y4eOHbIMU 3aHAMUAMU CPeOU CHYOeHmOo8, U3YYAIoWUX UHOCMPAHHbLE
a3viku. Pezynomamol noxasanu, umo ceoespemennas u KOHCMPYKMUGHAs 00pAMHAsL C63b 3HAYUMENLHO CROCOOCmEYem
PAazeUmuio Hagulikog 206openus, nucoma u nonumanus. Coznacno dannvim onpoca, 60 % cmyoenmos ommemunu, ymo
0bpamnas c643b NOMO2IA UM JyHule NOHAMb C80U owtubku, a 25 % ykasanu, 4mo OHA NOBLICULA UX MOMUBAYUIO K
obyuenuro. Oonaxo 15 % pecnonoenmos coodowunu, 4mo upesmepHo KpUmuieckas oopamuas Céa3b MOJNCEN Gbl3bl8anlb
MPeBOACHOCMb U CHUICAMb YeepenHocmb. Tlonyuennvle pe3yismanmsl CBUOEMeNbCMEyIom 0 mom, Ymo oOpamHas Cés3b
uspaem KOYegyl0 poib 6 YCHEWHOM U3YYEHUU A3bIKA, He MOJbKO HANpAsNsis CMyOenmos, HO U POopMupys ux
Momugayuro u eosreuénnocms. Takum obpaszom, eHedpeHue cOANIAHCUPOBAHHBIX U NOOOEPAHCUBAIOWUX POPM 0OPAMHOLU
CBA3U MOJICEM YIYHIUUMb NPOYECC 081A0EHUS A3bIKOM U CO30amb NOZUMUBHYIO 00pA306AMENbHYIO CPEDY.

Kniouegvie cnosa: ncuxonuneucmuka, MOMUAyUs CmMyoeHmos, Kpumepuu OyeHusanus, oOpamHas ceasb,
axkaoemuuecKkas ycneeaemocnis.
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