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SPEAKING ANXIETY IN FOREIGN LANGUAGE LEARNING: A QUALITATIVE
STUDY OF UNIVERSITY STUDENTS IN KAZAKHSTAN

Abstract. Foreign language speaking anxiety is widely recognized as a major factor that negatively affects
learners’ oral performance and participation in language classrooms. Despite extensive international research on this
topic, limited attention has been given to speaking anxiety in the context of foreign language learning in Kazakhstan.
The present study aims to explore the nature of speaking anxiety and to identify the factors that contribute to and reduce
anxiety among foreign language learners. Adopting a qualitative research design, the study involved students from a
university department of foreign languages studying Chinese, English, German, and Turkish. Data were collected
through the Foreign Language Classroom Anxiety Scale (FLCAS) and semi-structured phenomenological interviews
consisting of ten open-ended questions. The interview data were transcribed verbatim and analyzed thematically. The
findings indicate that most students perceive speaking anxiety as a significant barrier to effective language learning,
particularly during oral activities. Key anxiety-inducing factors include fear of making mistakes, negative evaluation by
peers, public correction by teachers, low self-confidence, and limited language proficiency. Conversely, supportive
teacher attitudes, constructive feedback, peer collaboration, and increased speaking practice were identified as
important anxiety-reducing factors. Students reported physical, emotional, and behavioral manifestations of anxiety,
such as nervousness, embarrassment, and avoidance of speaking tasks. Differences in anxiety levels were also observed
across languages, with Chinese reported as the most anxiety-provoking and English as the least. The study underscores
the importance of creating a supportive and low-anxiety classroom environment to enhance students’ speaking
confidence and communicative competence.

Keywords: foreign language anxiety, speaking anxiety, oral communication, qualitative study, foreign language
learning, classroom environment, learner perceptions.

Introduction

Many studies emphasize that speaking anxiety can hinder foreign language achivment and
production. In the scientific literature, the term «speaking anxiety» is used to describe a special state
of excitement that occurs in students during oral communication in a foreign language. Researchers
note that it includes the fear of making a mistake, getting a negative assessment, feeling awkward in
front of others, and lack of confidence in their knowledge. The elemnt of learning languages and
anxiety has not been discovered in Kazakhstan. The aim of the study s to identify those factors,
which may lear to speaking anxiety by utilizing qualitative method.

Literature review. In the works [1], [2] It is emphasized that this anxiety is associated
precisely with situations of oral speech and manifests itself more strongly than the usual educational
excitement. The findings [3] demonstrated that students had a moderate-to-serious level of FLSA,
that they thought web-based language learning may reduce their speaking anxiety, and that they had
a favorable opinion of the learning websites. According to the interviews, speaking in front of ASR-
based websites made students feel less nervous than speaking in front of their peers or other
individuals. Future research should examine how learners' speaking abilities actually improve over
a longer time period in order to assess the true efficacy of ASR-based learning websites.

The concept of «speaking competence» usually describes a student's ability to express thoughts
aloud, build sentences correctly, select appropriate vocabulary, and keep up a conversation. Many
authors note that a high level of anxiety significantly reduces the quality of oral speech: students begin
to speak less confidently, more slowly, and more often avoid participating in discussions [4].

The relevance of the topic is confirmed by a large number of studies examining the factors
influencing anxiety. International students experience stress due to the language barrier, cultural
differences, and fear of being misunderstood and made to seem ridiculous. Other works emphasize
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the role of personality characteristics, self-esteem, and motivation for language learners. [5], [6],
[7]. Researchers agree that students suffering from anxiety, despite their level of language
proficiency, are more likely to avoid communication, do not participate in discussions, are afraid of
speaking, and generally demonstrate a lower level of oral speech. [8]. The article [9] states that
students who have anxiety more likely to struggle during conversation. According to [10] students
with high level of language can not speak language fluently due to speaking anxiety.

A number of studies identify specific factors that affect the level of anxiety. For example, fear
of making mistakes is noted as one of the most powerful factors in many articles, such as [8], [20],
[11]. According to article [12], [13], [14] other important reasons include a lack of vocabulary,
difficulty pronouncing, low confidence, and negative communication experiences they've had in the
past and don't want it to happen again.

In other works [15], [16], [17] the influence of gender, educational context, cultural
background, and even teaching style is emphasized. The researchers note that gender differences
can affect the level of confidence: female students are more likely to worry about mistakes, while
students are more likely to worry about public speaking. In addition, the cultural background
determines the students' attitude to mistakes and public speaking. For example, in cultures where a
mistake is perceived as a «loss of face», as in my experience of teaching in Kazakhstan, where in
some schools students experience much more fear of speaking than writing or exercising, which
creates a more passive style of participation in the lesson, which increases anxiety.

It can also be added that the teaching style directly affects students' perception of their own
competence. Teachers who often interrupt students' speech, give harsh criticism or focus mainly on
mistakes, increase the level of anxiety. On the contrary, a supportive style, the use of pair work,
gentle correction and the creation of a safe atmosphere significantly reduce the feeling of fear and
promote more active speaking. Therefore, as a future teacher, I believe that we should not frighten
students, but help them develop all aspects of the language they are learning. After all, if we put
pressure on students, they will develop a sense of pressure, like Chinese students, who, according to
research [18], [19], often experience additional pressure due to a tradition of academic rigor and a
learning style that makes mistakes «shameful» rather than a natural part of the process that is
corrected later in learning a language.

At the level of teaching methods, much attention is paid to how the learning environment
either reduces or increases anxiety. So, research [20], They show that a supportive atmosphere, a
variety of activities and a reduction in pressure on correctness increase confidence. At the same
time, excessive error correction, lack of interaction, and teacher-centricity increase stress [21] Of
course, this does not mean that mistakes cannot be corrected at all, but it emphasizes that doing it in
a rough manner is also unacceptable. I think we need to find a balance in which the teacher listens
to the student's speech to the end without interrupting — this is very important. And after the student
has finished, it is worthwhile to work on the mistakes, but not in the «you said it wrong» format, but
gently suggest how to express the same words or sentences more correctly and naturally [21].

Further research in the field of foreign language anxiety focuses on the cognitive and emotional
mechanisms underlying speaking difficulties. Several studies emphasize that anxiety interferes with
working memory, making it harder for learners to retrieve vocabulary and apply grammatical rules
during oral communication [21]. As a result, students may know the correct forms but fail to produce
them in spontaneous speech, which further reinforces their fear of speaking.

Another important area of research examines the relationship between anxiety and classroom
assessment. Oral exams, presentations, and spontaneous questioning are often identified as the most
anxiety-provoking tasks for language learners. According to Horwitz et al. [22], evaluative
situations increase students’ fear of negative evaluation, which leads to avoidance strategies such as
silence or minimal responses. This suggests that assessment methods play a crucial role in shaping
learners’ emotional experiences and their willingness to communicate.

Recent studies also highlight the role of peer interaction in reducing speaking anxiety. Pair
and group work allow students to practice oral speech in a less threatening environment, as attention
is shifted away from individual performance and shared among participants [22]. Collaborative
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tasks promote mutual support and help learners perceive mistakes as a natural part of
communication rather than personal failure. This is especially important for students with low self-
confidence or limited speaking experience.

In addition, technological tools are increasingly discussed as a means of lowering anxiety.
Some researchers note that digital platforms, virtual classrooms, and simulated speaking
environments reduce the fear associated with face-to-face communication [23]. These tools allow
learners to rehearse speech, receive delayed feedback, and control the pace of interaction, which can
significantly improve confidence. Virtual environments, in particular, create a sense of
psychological distance that helps students focus on content rather than fear of evaluation.

Another strand of research explores the connection between emotional regulation strategies and
speaking anxiety. Mindfulness-based approaches and relaxation techniques have been shown to
reduce stress and improve learners’ emotional resilience [24]. Students who are able to manage their
anxiety demonstrate higher levels of engagement and are more willing to participate in oral activities.
This indicates that addressing emotional factors is as important as developing linguistic competence.

The study [25] also demonstrates that speaking anxiety is not a problem that schools prioritize.
This could be because speaking anxiety is viewed as a social difficulty rather than a language teaching
issue. However, speaking worried pupils struggle more than other students to achieve the educational
objectives because oral proficiency is a significant component of the English course at the Swedish
upper secondary school. It's critical to aim for a welcoming environment in the classroom where all
students can feel at ease and inspired to speak up in order to promote speaking.

According to [26] Linguistic anxiety could be used to predict speaking performance. When
speaking in English, the anxious learner often fared worse than the native speaker, especially in
vocabulary and comprehension. This study suggests that instruction is necessary for pupils who are
really concerned about language. Teachers can give students the opportunity to talk freely in
English by assigning simple, engaging, varied, and enjoyable oral assignments.

Anxiety related to public speaking is a very common disease that causes excessive
physiological and psychological reaction. Most people with SAD have it, and there is strong evidence
that it might be a different kind of SAD. It can be treated, especially with the use of contemporary
technology like virtual worlds and online cognitive-behavioral self-help programs. [27]

Overall, the literature suggests that speaking anxiety is a multifaceted phenomenon influenced
by cognitive, emotional, social, and pedagogical factors. Effective reduction of anxiety requires an
integrated approach that combines supportive teaching practices, thoughtful assessment, interactive
learning environments, and attention to students’ emotional well-being. These findings highlight the
need for teachers to adopt learner-centered strategies that foster confidence and encourage active
oral communication.

Materials and Methods

The aim of the study was to make a qualitative exploration of how speaking anxiety work,
what factors causes speaking anxiety for students who learn foreign languages.

This study utilezed qualitative study tradition. Participants were foreign language learners.
Attention was focused on learner’s experience.

In an effort to comprehend the phenomenon and provide answers to these fundamental
research issues, the qualitative approach enables the researcher to record the students' own voices
and analyze their words and beliefs:

1. Do students think that worry prevents them from learning a language?

2. What elements do students think cause anxiety?

3. What elements do students think could lessen anxiety?

4. How do students show signs of anxiety?

5. Do students think any of the three languages under investigation cause more concern than
the others?

Students from department of foreign languages (Chines, English, German, and Turkish) were
interviewed by utilizing a set of 10 question which were developed to hit the aim of the study as well
as answering 5 research questions. Anxiety Scale (FLCAS) was completed by participants before the
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phenomenological interview. This series of questions, which were designed to elicit replies without
restricting or obstructing the respondents, was used in accordance with a standard interview guide.

1) Could you please explain how you feel about your foreign language course?

2) Tell me what aspects of your foreign language course you find most enjoyable.

3) Could you tell me what causes you the greatest discomfort in your foreign language class?

4) Do you think you're doing well in your language studies? In other words, do you have
confidence in your skills?

5) Could you tell me about any other concerns you have regarding your foreign language class
and how you handle them?

6) If you make mistakes, how do you think your classmates will respond?

7) Do you actively look for a solution or do you just worry when you're in a stressful
situation?

8) Have your teachers influenced how you feel about your foreign language studies, either
positively or negatively?

9) Do you have any suggestions for reducing the stress of the foreign language course?

10) How do you feel now that this problem has been resolved?

Answers were taken and analized. The recorded answers were transcribed verbatim by the
researchers. The interview transcriptions were examined using fundamental categories derived from
the interview questions: anxiety-causing variables, anxiety-reducing factors, anxiety manifestations,
student awareness of anxiety, and most anxiety-inducing language.

Results and Discussion

The qualitative analysis of the interview data revealed several recurring themes related to foreign
language speaking anxiety. These themes were organized in accordance with the research questions and
the predefined analytical categories: students’ perceptions of anxiety, anxiety-causing factors, anxiety-
reducing factors, manifestations of anxiety, and differences among foreign languages.

Most participants reported that anxiety negatively affected their ability to learn and use a
foreign language, particularly in speaking activities. Students stated that worry and nervousness
often interfered with their concentration, memory, and willingness to participate in class. Several
participants explained that even when they were well prepared, anxiety caused them to forget
vocabulary or grammatical structures during speaking tasks. A small number of students, however,
believed that a moderate level of anxiety motivated them to study harder, although excessive
anxiety was viewed as harmful.

Analysis of the interview responses indicated that multiple factors contributed to students’
speaking anxiety. The most frequently mentioned sources of anxiety included fear of making mistakes,
negative evaluation by classmates, and being corrected publicly by teachers. Students also expressed
discomfort when speaking in front of the class, particularly during oral exams or presentations.

Lack of self-confidence and insufficient language proficiency were additional factors that
increased anxiety. Some participants stated that they compared themselves with more fluent
classmates, which heightened feelings of inadequacy. Time pressure, unfamiliar topics, and fast-
paced classroom interactions were also reported as anxiety-inducing elements.

Students suggested several factors that could help reduce foreign language anxiety.
Supportive and encouraging teacher attitudes were considered one of the most important anxiety-
reducing elements. Participants reported feeling more relaxed when teachers allowed mistakes,
provided constructive feedback, and created a non-threatening classroom environment.

Peer support was another factor that helped lower anxiety levels. Working in pairs or small groups
made students feel less exposed and more confident. Increased practice opportunities, especially in
informal speaking activities, were also perceived as helpful in reducing anxiety. Some students mentioned
that preparation, self-study, and positive self-talk enabled them to manage their anxiety more effectively.

Participants described a range of physical, emotional, and behavioral symptoms associated
with speaking anxiety. Common physical symptoms included sweating, trembling, increased heart
rate, and difficulty breathing. Emotionally, students reported feelings of fear, embarrassment, and
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panic. Behaviorally, anxiety manifested in avoidance strategies such as remaining silent, avoiding
eye contact, or skipping classes that involved speaking tasks.

When comparing the languages under investigation, students reported varying levels of anxiety
depending on the language they were learning. Chinese was frequently identified as the most anxiety-
provoking language due to its unfamiliar writing system and pronunciation. German was also
described as challenging because of its grammatical complexity. English was generally perceived as
less anxiety-inducing, which students attributed to greater exposure and familiarity. Turkish learners
reported moderate anxiety, often related to speaking accuracy rather than comprehension.

Conclusion

This qualitative study aimed to explore foreign language speaking anxiety and identify the
factors that contribute to or reduce anxiety among foreign language learners. The findings indicate
that speaking anxiety is a common and influential factor that can hinder students’ participation and
performance in foreign language classes. Most students perceived anxiety as an obstacle to effective
language learning, particularly in speaking situations.

The results demonstrate that anxiety is caused by a combination of internal factors, such as
lack of confidence and fear of making mistakes, and external factors, including classroom practices,
peer reactions, and teacher feedback. At the same time, the study highlights the important role of
supportive teaching approaches and positive classroom environments in reducing anxiety.

Students exhibited anxiety through physical, emotional, and behavioral symptoms, which
often led to avoidance of speaking opportunities. Additionally, differences in anxiety levels across
languages suggest that linguistic distance, familiarity, and exposure play a role in shaping learners’
emotional responses. Overall, the findings emphasize the need for foreign language instructors to be
aware of students’ emotional experiences and to adopt strategies that foster a low-anxiety learning
environment. Creating supportive classroom dynamics, encouraging risk-taking, and providing
meaningful speaking opportunities may help reduce anxiety and improve students’ confidence and
communicative competence.
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IIETEJ TITH YAPEHYJIEI'T COMJIEY MA3ACBI3JAbIFbl: KASAKCTAHIAFBI
YHUBEPCUTET CTYAEHTTEPIHE )KYPI'I3IVII'EH CAITAJIBIK 3EPTTEY

Anpatma. Iller TimiHne ceiiney yalbIMbl OKYIUBIJIApIBIH ayb3lla CeOMJCyiHE >OHE TUIMIK CHIHBINITapFa
KaThICYbIHa Tepic ocep eTeTiH Heri3ri (akrop periHae KeHiHeH TaHbulgbl. OChl TakpIpblll OOWBIHIIA ayKbIMIIBI
XaJbIKapaJblK 3epTTeyiepre kKapamacraH, KaszakcTaHpa LIET TUIIH OKBITY KOHTEKCTIHAE COWIey Ma3achI3JbIFbIHA
LIEKTeYJIi KoHLI Oeinai. by 3eprrey ceiiney yailbIMbl TaOUFAaTBHIH 3€PTTEYTe JKOHE LIET TUIH YHpPEHyIIIep apackiHaa
yalBIMZIBI TyIBIPATBIH JKOHE TOMEHAETETIH (aKTopiaplbl aHbIKTayFa OarbITTasFaH. 3epTTEyHiH camayibl JU3aiHBIH
KaObl11all OTHIPBIN, 3epTTeyre YHHUBEPCHUTETTIH LIET Tijjepi KadeapachiHbIH KplTal, aFbUIIBIH, HEMIC XOHE TYpIK
TIAEpiH OKUTHIH cTyAeHTTepi KaThicThl. Jlepekrep et Timiameri Cempintarsl Mazacei3asik [kamacer (FLCA) XKone
OH aIlbIK CYpPAaKTaH TYPAThIH KapThUIall KYPbUIBIMABIK (EHOMEHOIOTHSIIBIK cyXx0aTTap apKpuibl kuHanbl. Cyxoat
JIepeKTepi €o30e-co3 TPAHCKPHUIIUSIIAHBII, TAKBIPBHINITHIK TalaayldaH oTTi. HoTmkenep OKyIIBUIAPIBIH KOTIIIUIIT1
ceiliey MasachI3IBIFBIH TUIAI THIMII YHpEHyTe, ocipece aybI3lia ceiyiey Ke3iHIe aWTapibIKTall Kelaepri peTiHae
KaOBUTIANTHIHBIH KepceTeli. MasachI3JbIKTE TYABIPATBHIH Heri3ri (akTopimapra KaTemikTep >kibepylneH KOpKY,
KYpJacTapbIHBIH Tepic Oaranaybl, MyFaliMACpIiH KOFAMIBIK TY3€TyJepi, ©31He JEreH CEHIMAUTIIKTIH TOMEHIIr KOoHE
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TUIAI MEHTepyIiH ImekTenyi xaraabl. KepiciHiie, MyFaliMHIH KOJIay KOPCETCTIH KO3Kapachl, CBIHAAPIBI Kepi
OaliTaHbIC, KYpJacTapbIHBIH BIHTHIMAKTACTHIFBI JKOHE COMIICY TOXIPUOCCIHIH apTyhl allaHAayIIbUIBIKTEl TOMCHICTETIH
MaHbI3IBl (hakTopiap peTiHae aHbIKTAAB. CTYICHTTEp Ma3achI3IbIKTHIH (DH3MKAJBIK, SMOLIMOHAIIBIK JKOHE MIHE3-
KYJIBIK KepiHicTepi Typaibl Xabapiiaapl, MbICAJBI, )KYHKe, YSUTy JKOHE COWJIey TalChlpMalapblHaH aysiak 0oiy. YBHBIM
JIEHTeHiHIeT1 albIpMalIbIIBIKTap OPTYPIi Tiaepae ae Oakikanapl, Keitait TiTi €H Ko ajaHnayIIbUIbIK TYIBIPaThIH, all
aFBUIIIBIH TUT €H a3 aTaHAAYIIBIIBIK TYABIPATEIH TUTASP OOJBIN TaObUTAIbI. 3epTTeY OKYIIBUIAPIBIH COMICY CEHIMIUTITI
MEH KOMMYHHKATHBTI KY3BIPETTiJITiH apTTHIPy YIIH CBIHBINTA KOJJAay KOPCETETIH XKoHE alaHIayIIbUIBIFEI TOMEH
OpTaHbl KYPY/AbIH MaHBI3bUIBIFBIH KOPCETEII.

Tipek ce3aep: mET TIIHAETI Ma3achI3bIK, COMIICY Ma3achI3IbIFbI, aybI3Ia KapbIM-KaThIHAC, callajibl OKYy, IIIeT
TUTIH YHPEHY, CHIHBINTAFbI OPTa, OKYIIbLUIAPABIH KaObLIIAYHI.

H.A. Ean*, H.A. CasmobexoBa, A.B. Tarnabuesa
[ITokopiM yHUBEPCHUTET,
071412, Pecniybnuka Kazaxcran, r. Cemeit, yi. ['munku, 20A
*ORCID: 0009-0002-5898-7891
*e-mail: issaemir03@gmail.com

PEYEBAS TPEBOXHOCTD ITPU U3YYEHUU NHOCTPAHHOT O A3bIKA:
KAYECTBEHHOE UCCJIEJOBAHUE CTYAEHTOB YHUBEPCUTETOB
KA3AXCTAHA

AnHOoTauMs. TpeBOXKHOCTb NPHU PA3roBOpe Ha MHOCTPAHHOM SI3BbIKE IIMPOKO MpHU3HAHA B KAYECTBE OCHOBHOIO
(akTopa, KOTOPHIA HETATHBHO BJIHMSET HA YCTHYIO PEYb YYalUXCS U MX YY4aCTHC B SI3BIKOBBIX 3aHATHsAX. HecMoTps Ha
OOIIMPHBIC MEXKAYHAPOIHBIC HCCICIOBAHUS MO STOH TEME, TPEBOXKHOCTH IMPH PA3roBOPE B KOHTEKCTE HM3YYCHUS
HWHOCTPAHHOTO sA3bIKa B KazaxcraHe yaemnseTcss Majo BHUMaHUS. L[eTIb0 HaCTOSIIETo NCCIISTOBAHUS SBIIICTCS H3yICHNE
MIPUPOBI PEUYEBOM TPEBOKHOCTH M BBIABICHHE (DAaKTOPOB, KOTOPHIE CIIOCOOCTBYIOT BO3HHKHOBEHHIO M CHIDKCHHIO
TPEBOXKHOCTH y M3YYAIOIIWX WHOCTPAHHBIA S3BIK. B wWCclemoBaHMM NPUHAINM Yy9acTHE CTYIACHTHI (DaKylbTeTa
WHOCTPAHHBIX S3bIKOB YHHUBEPCHUTETA, U3YYalOlUe KUTANUCKUN, aHTJIMUCKUN, HEMEUKHN M Typeukud s3bIku. JlaHHbIE
OBLITM COOpaHBI C IOMOIIBIO IKAJIBI TPEBOKHOCTH B Kilacce MHOCTPAaHHOTO s3bika (FLCAS) 1 mosrycTpyKTyprupOBaHHBIX
(€HOMEHONOTHIECKUX HMHTEPBBIO, COCTOSIIMX W3 JECATH OTKPBITBIX BOMPOCOB. JlaHHBIE WHTEPBBIO OBLTH
pacmugpoBaHbl JOCIOBHO M NPOAHATM3UPOBAHBI TEMATHUCCKHU. [10Ty4YeHHBIC NAHHBIC CBUICTEIBCTBYIOT O TOM, YTO
OOJIBIIIMHCTBO CTYJCHTOB BOCHPHHUMAIOT OCCIIOKOWCTBO TIPU PpPasroBOpe KakK CEPbE3HOE MPEIMSATCTBHE IS
3¢ (GEKTUBHOTO U3y4YeHHS sI3bIKa, OCOOCHHO BO BpeMs YCTHBIX 3aHATHH. K KiroueBbIM (PakTOpaMm, BBI3BIBAFOIIUM
TPEBOTY, OTHOCATCS OOS3Hb COBEPIIUTH OIIMOKY, HETaTHBHAs OIIGHKA CO CTOPOHBI CBEPCTHHKOB, ITYOIUYHOE
HCIPABJICHUE CO CTOPOHBI YUUTEJICH, HU3Kass YBEPECHHOCTh B ce0C W OrpaHMYCHHOC BIaJicHHE sI3bIKOM. 1 HA000poT, B
Ka4yeCTBE BaXKHBIX (DAKTOPOB, CHIKAIOUIMX TPEBOT'Y, OBUIM HAa3BaHBI MOJJICPKUBAIOIICC OTHOIICHHE YYHUTEICH,
KOHCTPYKTHBHasi OoOpaTHas CBA3b, COTPYOHHYECTBO CO CBEPCTHHKAMH M YBEJIHYCHHWE pAa3TOBOPHOM TIPAKTHKH.
CryneHTsl cooOmami o (QU3MYECKHX, SMOILHOHANBHBIX W MOBEICHYCCKHX IIPOSBICHUSAX TPEBOTH, TaKHX Kak
HEPBO3HOCTB, CMYIIICHHE W YKJIOHEHHE OT BBHITIOJIHEHHS PEUEBBIX 3aJaHuil. Paznmans B ypoOBHSIX TPEBOKHOCTH TaKkKe
HaOJIIOIalICh B 3aBUCUMOCTH OT SI3bIKAa: KUTAWCKWA ObUT Ha3BaH HamOoOJiee TPEBOXKHBIM, a aHTIIMHCKHAN - HAMMEHEe.
HccrnenoBanme NOAYEPKUBAECT BAKHOCTH CO3/MAaHUS ONAarompusATHOH OOCTAaHOBKM B KJIACCE C HHU3KHM YPOBHEM
TPEBOXKHOCTH ISl OBBIILIEHUSI YBEPEHHOCTH YYalIUXCs B pa3roBOpe U KOMMYHUKATUBHOW KOMIIETEHTHOCTH.

KiroueBble ci10Ba: TpeBora 1o moBoly HHOCTPAHHOTO s3bIKa, TPEBOTa IO TIOBOY FOBOPEHHUS, YCTHOE OOIICHUE,
Ka4eCTBEHHOE 00YYCHHUE, U3YUCHUE HHOCTPAHHOIO A3bIKa, 00CTAHOBKA B KJIACCE, BOCIIPUATUE YYAIIETOCS.
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KA3AK TUITHJIET'T KUBICY BAHJIAHBICBIHBIH,
I'PAMMATUKAJIBIK TABUT'ATDBI

AmngaTtma. Makana Ka3ak TUTIHJIETI o3 OCH CO3/iH CHHTAKCUCTIK OalIaHBICBIHBIH KUBICY JICT aTalaThlH TYPIHIH
rpaMMAaTHKAaIbIK TAaOUFATBHIH TOJBIK CHIIATTayFa apHainFaH. Kubicy — ceilieM KypaMbBIHIAFbI CO3IEP/IiH CHHTAKCHUCTIK
OalTaHBICHIHBIH JKEKE TYpl PETiHAE epTelcH Oap YFbIM, alaiiia OHBIH rpaMMAaTHKAIBIK TaOWUFaThl, aTal aWTKaHJA,
CHUHTAKCHCTIK KOMITOHEHTTEepAi OaiilaHbICKa TYCIPETIH TYJIFajJap/blH, aTay CENTirl jKajfayblHbIH KbI3METI imIiHapa
OoynMaca, Ka3ak Til OiTiMiHAe Jie, TYPKOJIOTUSIA Ja TOJBIK allbUIbII KepceTiiMereH. Makana oChl OJKBUIBIKTHIH OPHBIH
TOJNTHIPY MakcaTbiH ke3xaelai. COHIOBIKTaH co3 OeH co3/i OalmaHbICTRIPYIaFbl aTay CENTITiHIH PO Typajbl aBTOPABIH
Ke3Kapachl HaKTHl TUIMIK (akTinepmen cumarranansl. COHBIMEH KaTap Makaiazaa Oip»aKThl KHBICY HeMece KapThiuai
KUBICY YFBIMbI FBUIBIMH alHAJIBIMFA €HII3Y YIIIH YCHIHBUIBII OTBIP. BYJI YCBIHBIC TYPKOJIOTHSIIAFBl KUBICY MEH MaTacy
OailyTaHBICTAPBHIHBIH T'PAMMATHUKANBIK TAOWFATTApBIH AYPBIC aXbIpaTyFa CeNTITiH Turizeni ymit Oap. 3eprreyze
CaJIBICTBIPY, CHUMATTAy, TYCIHIIPY OJiCTepi KOJMAHBUIABL. 3epTTEy HOTHXKEIEPiH JKOFaphl OKY OpBIHIAPBIHAA
OKBITBUTaTBIH «Kazipri kazak TimiHiH Mopdomorusace», «Kasipri ka3ak TUTIHIH Jkail ceiyiieM >XoHE ce3 Tipkeci
CHHTAKCHCI» MOHJICPiHJIC MalaananyFa 00anel. Makana Guioor MaMaHaap MEH 13[ICHYIIUIepre, Kalbl Ka3aK TUTiHIH
rpaMMAaTHKAJIBIK )KYHEeCiHE KbI3BIFYIIBLUIBIFBI 0ap KOIIILTIKKE apHAIIFaH.

Tipek ce3mep. KUbICy, OachIHKBI CHIHAp, OAaFbIHBIHKBI CBIHAP, aTay CEMTIri, JKIKTIK JKaJFaybl, OacTayblll,
OastHIAYBIIIL.
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