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IMPROVING THE WRITING SKILLS OF MIDDLE SCHOOL TESOL STUDENTS
USING BLOG BASED LEARNING

Abstract. This mixed-methods study evaluates the effect of blog-based learning on four specific writing
genres — personal narrative, descriptive paragraph, opinion essay, and short fictional story — among middle-school
TESOL learners (N = 24). Over a four-week intervention the experimental group (n = 12) completed weekly blog
tasks (100-150 words), gave structured peer feedback, and revised posts; a control group (n = 12) followed standard
classroom writing activities. Pre- and post-writing tests were scored with a 4-criterion rubric (grammar, vocabulary,
coherence, creativity). Quantitative analysis (paired t-tests and mixed ANOVA) showed statistically significant
gains in the experimental group across all criteria (see Results). Qualitative analysis of peer comments and revisions
corroborated increased engagement and reflective writing practices. The study is based on a mixed-methods
approach and was conducted with middle school learners during regular English lessons. Blog-based activities
included short written posts, peer comments, and teacher feedback published in an online environment. The
effectiveness of the method was evaluated through pre- and post-writing tests, as well as observation and analysis of
students’ written work. The findings suggest that blog-based learning has a positive impact on students’ writing
skills and motivation. Learners demonstrated improved confidence in expressing their ideas, greater interest in
writing tasks, and increased interaction with peers. The use of blogs also encouraged a more learner-centered and
interactive learning environment. The results of the study may be useful for English language teachers seeking
practical digital tools to enhance writing instruction at the middle school level.

Keywords: blog-based Learning, Writing Skills, TESOL, Middle School Students, Digital Technologies In
Education.

Introduction

For the purposes of this study, writing tasks are pedagogically classified into four target
genres, each with specific instructional goals:

1. Personal narrative — sequencing events, past-tense accuracy, use of temporal markers
(first/then/after).

2. Descriptive paragraph — sensory detail and adjectival expansion, nominal groups and
appropriate modifiers.

3. Opinion/argumentative text — clear position (thesis), supporting reasons and
exemplification, linking devices.
4. Short fictional story — narrative structure (orientation, complication, resolution),

characterisation and tense variation.

Each weekly task targeted one genre and included explicit micro-tasks (e.g., underline the topic
sentence; use at least five descriptive adjectives; include a concluding sentence). Specifying genres and
instructional targets clarifies the intervention’s aims and enables reproducible assessment.

In recent years, digital technologies have transformed educational practices, offering new
ways to enhance writing instruction. Among these, blog-based learning has gained attention as an
interactive and learner-centered approach. Blogs provide a platform where students can publish
their written work for a real audience, receive feedback from teachers and peers, and revise their
texts based on reflection and constructive suggestions. This continuous cycle of writing, feedback,
and revision promotes both linguistic accuracy and creative expression, while fostering autonomous
learning habits.

This study explores the effectiveness of blogs in enhancing the writing skills of middle school
TESOL students in Kazakhstan. By examining improvements in grammar, vocabulary, coherence,
creativity, and engagement, the research aims to provide insights into how digital platforms can be
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effectively integrated into language teaching, contributing to both pedagogical practice and
students’ overall language development.

Literature Review. The development of writing skills in TESOL contexts has been widely
discussed in recent pedagogical research, as writing remains one of the most demanding language
skills for middle school learners. Researchers consistently emphasize that difficulties in writing are
often associated with limited exposure to authentic language use, low motivation, and insufficient
opportunities for meaningful written communication. As a result, modern approaches increasingly
focus on integrating digital tools that support interaction, reflection, and learner autonomy.

Recent international studies highlight the effectiveness of blog-based learning in addressing
these challenges. Han, Shin, and Ko [1] demonstrate that blog-based writing instruction positively
influences both writing performance and learner motivation, particularly by providing students with
a real audience and opportunities for peer interaction. Similarly, Perumal [2] reports that regular
blog writing encourages learners to produce longer and more coherent texts while developing
greater confidence in written expression. Alsubaie [3] further argues that blogs enhance learner
engagement by combining writing practice with collaborative and interactive elements, which are
often absent in traditional classroom settings. In addition, Rahman and Yunus [4], in their
systematic review, conclude that blogs contribute to the development of writing fluency, critical
thinking, and reflective skills, provided that they are supported by clear instructional guidance.

Within the Kazakhstani educational context, a growing number of studies address the role of
digital technologies in English language teaching. Suleimenova and Nurgaliyeva [5] examine the
use of digital learning environments in teacher education and note that technology-supported
instruction encourages more student-centered practices. Akhmeden [6] explores the use of websites
for improving writing skills and reports measurable improvements in students’ written accuracy and
organization. Related research by Abdullina [7] on digital storytelling in EFL classrooms highlights
the importance of publishing student work online to enhance motivation and creativity.

Issues of digital literacy are also emphasized in local research. Zhakupova [8] points out that
students’ ability to work with digital platforms significantly affects the success of technology-based
language instruction. Kunanbayeva and Zhetpisbayeva [9] identify common challenges faced by
Kazakhstani learners, including writing anxiety and limited exposure to authentic writing tasks,
which further justify the need for innovative instructional approaches. Bektasova et al. [10],
although focusing on voice blogging, provide evidence that blog-based environments support
language development through interaction and feedback.

Overall, the reviewed literature suggests that blog-based learning holds considerable potential
for improving the writing skills of middle school TESOL students. However, existing studies also
indicate the need for further research focusing on practical classroom implementation and context-
specific challenges. Building on these findings, the present study investigates the use of blog-based
learning as a tool for enhancing writing skills among middle school TESOL learners, with particular
attention to motivation, engagement, and writing quality.

Although many recent studies document the motivational and interactional benefits of blogs
(e.g., Han et al., 2023; Perumal, 2023), fewer studies specify how blog-based tasks support genre-
specific writing development. Approaches from writing pedagogy (Hyland; Graham & Perin)
suggest that explicit instruction in genre features combined with scaffolded practice, modelling and
corrective feedback produces measurable gains in accuracy and cohesion. Therefore, the present
study integrates blog publishing with explicit genre instruction, structured peer feedback and
teacher modelling to test whether this combined approach yields greater improvements than
traditional writing practice.

Materials and Methods

This study investigates the effectiveness of blog-based learning in improving the writing skills
of middle school TESOL students. Participants. Twenty-four voluntary learners (13 female, 11
male; age range 12-14 years, M = 13.2, SD = 0.7) from Erudit Educational Center, Semey,
Kazakhstan, participated. Prior to assignment, all students completed a 30-item placement test
(teacher-designed grammar and vocabulary test) to ensure comparable proficiency. Participants
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were stratified by mean placement score and then assigned to experimental (n = 12) and control (n =
12) groups to balance baseline levels. Parents provided written informed consent; learners’
identities were anonymised in reporting. The study protocol followed institutional ethical
guidelines. The experimental group engaged in blog-based writing activities, while the control
group continued with traditional classroom writing exercises. This approach allowed for a realistic
educational setting, reflecting common classroom practices in Kazakhstan. The intervention used a
class blog on Google Sites configured for the study. Settings: access restricted to class members
(private site), students posted under pseudonyms, teacher moderated comments before publication
when necessary. Weekly prompts (100—150 words) were posted by the teacher; each student was
required to publish one post, comment on at least two peers (2 positives + 1 suggestion), and submit
a revised version within 48 hours. Teachers maintained engagement logs. The full list of prompts
and teacher instructions is provided in Appendix A. The materials used in the study consisted of a
class blog developed on the Google Sites platform, teacher-prepared weekly writing assignments,
written task guidelines, and a simple assessment rubric. The Google Sites platform was chosen
because it is easy to access and convenient for educational use, allowing students to upload their
written work, receive feedback from the teacher, and exchange comments with classmates. The
writing assignments were designed to encourage both guided and independent writing practice.
Assessment. Writings were scored on a 0-10 scale for four criteria: Grammar, Vocabulary,
Coherence, Creativity. Descriptors (short):

* Grammar (0-3 = frequent errors impeding comprehension; 4—7 = occasional errors; 8—10 =
accurate grammar).

* Vocabulary (0-3 = limited range; 47 = adequate); 8—10 = varied and precise).

* Coherence (0-3 = disordered; 4-7 = some logical sequence; 8—10 = clear paragraphing and
cohesive devices).

* Creativity (0—3 = minimal; 4—7 = some originality; 8—10 = engaging and original).

The full rubric with detailed descriptors for score bands 0-3 / 4-7 / 810 is provided in
Appendix B.

Scoring reliability. Two independent raters (the author and an experienced EFL teacher)
scored all pre- and post-tests. Inter-rater agreement was calculated using Cohen’s « for categorical
bands and intra-class correlation (ICC) for total scores. Cohen’s « for each criterion ranged between
.72 and .81 (substantial agreement); overall ICC = .86. Discrepancies greater than 1 point were
discussed and resolved.

The research procedure consisted of three stages. First, all participants completed a pre-test to
assess their baseline writing skills. Second, the experimental group engaged in the blog intervention
while the control group continued with standard writing tasks in the classroom. Students in the
experimental group published their texts online, read and commented on at least two peers’ posts
each week, and revised their work according to feedback. Teachers kept records of student
engagement, progress, and reflections throughout the intervention. Third, all participants completed
a post-test consisting of writing tasks comparable to the pre-test in terms of topic and length.

Data analysis combined quantitative and qualitative methods. Pre- and post-test writings were
evaluated using a four-criterion rubric assessing grammar, vocabulary, coherence, and creativity on
a 10-point scale. Average scores were calculated for each criterion to determine the improvement in
writing skills for both groups. Additionally, qualitative analysis focused on examples of student
revisions, peer interactions, and reflective comments, providing insight into how blog-based
learning influenced engagement, motivation, and self-confidence in writing.

Procedure. (1) Pre-test: participants completed a baseline writing test (genre: personal
narrative, 100—120 words). (2) Intervention (4 weeks): experimental group completed four weekly
blog tasks targeting different genres; each week included teacher modelling (10-15 minutes),
individual writing (30—40 minutes), publication, peer comments (minimum two), and revision.
Control group completed in-class writing tasks with teacher feedback but without peer publishing.
(3) Post-test: writing tasks equivalent to pre-test were administered. All writings were anonymised
and scored using the rubric.
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Results and Discussion
Descriptive statistics for each criterion (mean + SD) are reported in Table 1.
Table 1 — Pre-and Post-Test Results for Experimenta and Control Groups

Group Criterio | Pre Post AM t (df) P Cohen’s
n (M+SD) (M=SD) d

Experimen

tal

Grammar 5.20+ 7.80£0.76 | +2.60 #(11)=6.12 | .000 1.77
0.84

Vocabulary 5.00+ 7.50+£0.82 | +2.50 t(11)=5.48 | .000 1.58
0.79

Coherence 4.80+ 7.20£0.80 | +2.40 #(11)=5.91 .000 1.70
0.88

Creativity 4.50+ 7.00£0.85 | +2.50 t(11)=5.36 | .000 1.55
0.91

Control

Grammar 5.10+ 5.80£0.90 | +0.70 #(11)=1.92 | .081 0.55
0.87

Vocabulary 5.00+ 5.70+0.88 | +0.70 t(11)=1.88 | .086 0.54
0.83

Coherence 4.70+ 5.50£0.92 | +0.80 #(11)=2.01 .069 0.58
0.90

Creativity 4.60+ 5.40+0.89 | +0.80 t(11)=1.97 | .073 0.57
0.95

For the experimental group, paired-samples t-tests showed significant improvements from
pre- to post-test: Grammar (M_pre = 5.20, SD_pre = 0.84; M_post = 7.80, SD_post = 0.76), t(11) =
6.12, p = .000, Cohen’s d = 1.77; Vocabulary (M _pre = 5.00, SD = 0.79; M_post = 7.50, SD =
0.82), t(11) = 5.48, p = .000, d = 1.58; Coherence (M_pre = 4.80, SD = 0.88; M_post = 7.20, SD =
0.80), t(11) = 5.91, p = .000, d = 1.70; Creativity (M_pre = 4.50, SD = 0.91; M _post = 7.00, SD =
0.85), t(11) =5.36, p =.000, d = 1.55.

A 2 (group: experimental vs control) x 2 (time: pre vs post) mixed ANOVA revealed
significant group X time interactions for Grammar, F(1,22) = 14.72, p = .001, np* = 0.40, and
similar significant interactions for Vocabulary, F(1,22) = 12.95, p = .002, np? = 0.37; Coherence,
F(1,22) = 13.88, p = .001, np? = 0.39; and Creativity, F(1,22) = 11.76, p = .002, np* = 0.35 (see
Table 2 for detailed statistics). These results indicate that the experimental group’s gains were
significantly greater than those of the control group (Table 2).

Table 2 — Mixed ANOVA Results (Group % Time Interaction Effects)

Criterion F (1,22) p-value Partial Eta Squared
(np?)

Grammar 14.72 .001 0.40

Vocabulary 12.95 .002 0.37

Coherence 13.88 .001 0.39

Creativity 11.76 .002 0.35

Students frequently corrected these errors based on peer and teacher feedback, demonstrating
an ability to internalize corrective guidance and apply it in subsequent writing tasks. Vocabulary
scores similarly improved from 5.0 to 7.5, with students incorporating more diverse and
contextually appropriate words and phrases. Observations of their blog posts revealed that learners
began experimenting with descriptive adjectives, transitional phrases, and idiomatic expressions,
which contributed to more sophisticated and varied written expression.
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Overall, the results demonstrate that blog-based learning can significantly enhance the writing
skills of middle school TESOL students. The intervention not only produced measurable
improvements in grammar, vocabulary, coherence, and creativity but also fostered engagement,
reflective learning, and peer collaboration. These findings highlight the potential of interactive
digital platforms in supporting language development and suggest that integrating blog-based
activities into regular classroom instruction can provide a meaningful and effective approach to
improving student writing.

In terms of grammatical accuracy, students showed noticeable improvement after four weeks
of blog-based writing. Average grammar scores increased from 5.2 to 7.8, indicating that repeated
practice, peer feedback, and teacher guidance contributed to better application of verb tenses,
subject-verb agreement, and sentence structure. This supports the observations of Alyeksyeyeva,
Chaiuk, Galitska, and Kovalchuk [3], who emphasize that authentic writing opportunities in online
environments allow learners to internalize language rules through iterative feedback and reflective
practice. Furthermore, vocabulary development was enhanced, with students incorporating more
descriptive adjectives, transitional expressions, and contextually appropriate words. These findings
correspond with Liu’s research [5], which highlights that exposure to meaningful content in foreign
language learning environments fosters lexical expansion and precision.

Coherence, initially a weak area for most students, also improved significantly. Pre-test texts
often lacked clear organization, topic sentences, and logical flow. Through the blog platform,
learners could observe peer posts, receive comments, and revise their texts accordingly, resulting in
better structured and more cohesive compositions. This process reflects the conclusions of
Karimova, Ailauova, Nurlanbekova, and Bazylova [10], who note that interactive writing
environments encourage students to critically analyze their own work and apply organizational
strategies observed in others’ texts.

Creativity was another area positively affected by the blog intervention. Students began
producing more original narratives, imaginative scenarios, and expressive language, demonstrating
increased confidence and motivation. The presence of an authentic audience, along with peer
interactions and feedback, provided emotional and cognitive support, encouraging learners to
experiment with style and content. Similar results were reported by Yeleussiz and Qanay [8], who
highlight that student engagement and originality flourish when learners perceive their work as
meaningful and shared within a collaborative digital environment.

Qualitative observations also reinforced these quantitative findings. Students in the
experimental group reflected on their writing experiences, noting that reading and commenting on
peers’ work improved their understanding of effective composition, enhanced motivation, and
encouraged iterative revision. These metacognitive benefits align with the research of Zhumaliyeva
and Muratkyzy [6], who argue that reflective engagement with authentic tasks fosters both language
acquisition and learner autonomy. Similarly, Perizat Yelubayeva, Kudyarova, and Kulzhanbekova
[9] emphasize that technology-mediated peer collaboration promotes critical thinking and increases
awareness of cultural and linguistic nuances in writing.

Overall, the study confirms that blog-based learning can substantially improve writing skills
in middle school TESOL students. Beyond measurable gains in grammar, vocabulary, coherence,
and creativity, this intervention also enhanced motivation, engagement, and self-confidence. By
combining structured writing tasks, peer interaction, and teacher feedback within a digital
environment, students not only developed linguistic competence but also acquired important
reflective and collaborative skills. These findings reinforce the value of integrating interactive
digital platforms into TESOL instruction, suggesting that carefully designed blog-based activities
can complement traditional methods and support holistic language development.

Conclusion

The findings of this study demonstrate that blog-based learning can significantly improve the
writing skills of middle school TESOL students. The results of the pre- and post-test analysis
showed noticeable progress in grammar, vocabulary, coherence, and creativity among students in
the experimental group.
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The use of blogs provided students with an interactive and engaging learning environment,
allowing them to practice writing in a meaningful context. Moreover, peer feedback and regular
writing practice contributed to the development of their writing competence.

However, the study also highlights the importance of clear methodological guidance, including
structured writing tasks and explicit instruction on different types of writing. Future research could
explore the long-term effects of blog-based learning and its application to other language skills.
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Appendix A. Writing Tasks
Students were asked to complete the following writing tasks during the pre-test and post-test:
1. Write a short paragraph (100—120 words) about your favorite place.
2. Describe your daily routine using appropriate linking words.
3. Write a short opinion paragraph: “Why is learning English important?”’
4. Describe a memorable event in your life.

Appendix B. Writing Assessment Criteria
Students’ writing was evaluated based on the following criteria:
Grammar - correct use of grammatical structures.
Vocabulary — range and appropriateness of vocabulary.
Coherence — logical organization and use of linking words.
Creativity — originality and expression of ideas.
Each criterion was scored on a scale from 1 to 10.

Appendix C. Blog Topics
During the intervention, students created and responded to blog posts on the following topics:
1. My Favorite Hobby
2. A Day in My Life
3. My Dream Vacation
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4. The Importance of Friendship

5. My Favorite Book or Movie

6. How Technology Helps Students Learn

Students were encouraged to comment on each other’s posts and provide feedback.
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OPTA BYBIH TESOL OKYIIBIJTAPBIHBIH 7KA3Y JAT'ABIVIAPBIH BJIOT'KA
HEI'I3JIEJITEH OKBITY APKbLJIbI ) KETIVIAIPY

Anpatma. byn apanac ogmictepre HerizfenreH 3epTrey OJIOrKa HEri3eNreH OKBITYABIH OpTa MeEKTell
oxkymslnapsibie (TESOL) ska3y marapulapblHBIH TOPT HAKThI KaHpbIHA — JKEKe OasHIay, cHnaTrTaMaiblK adsarl,
MIKIpJIiK 3cce JKOHE KhICKa KOpKeM oHTiMe — ocepiH Oaranayra OarbitTranran (N = 24). TepT anTaiblK dKCIIEPUMEHT
OaphICHIHIA KCTIGPUMEHTTIK TONTHIH KaThIiCymbiapsl (n = 12) anra caiieia 100-150 ce3 keneminge 6yor ¢popmaTeiaaa
’ka30a KYMBICTApBIH OPBIHIAN, KYPBUIBIMIAIFAH e3apa Kepi OalnaHpic Oepir, 63 MOTiHIEpiH KahTta eHaemi. A
Oakpuiay TOOBI (n = 12) AOCTYpIIi CHIHBINTHIK jKa3y TaIlChIpMalapbliH OpbIHAaAbI. JKa30aia KYMBICTApIbIH OacTaIKbI
JKOHE KOPBITBIHIBI HOTIDKENEpl TOPT KPUTEPUHACH TYpaThIH Oaranmay pyOpHKachl apKbUIBl OarajaHIBI: IpaMMAaTHKa,
CO3MiK KOp, OalIaHBICTBUIBIK JXKoHEe KpeaTWBTiNiK. CaHABIK Tamgay (KYNTBIK t-TECTTEp JKOHE apanac TUCTIEPCHSIIBIK
tanpay — ANOVA) sKkcriepUMEHTTIK TonTa O0apiblK KpuTepuiiiep OOMbIHINA CTATUCTHKAIBIK TYPFbIIAH MaHbI3Ibl ©CIM
6ap exeHiH kepcerTi (Results 6enimin Kapanpi3). CanajiblK Taniay OKyLIIbUIAPbIH MIKIpJIepi MEH TY3ETYJIEpiH 3epTTey
apKbUIBl OJIAPIBIH OCJCCHIUITIHIH apTKAHBIH JKOHE PEQIEKCUSUIBIK >Ka3y NaFridbUIAPBIHBIH JaMBIFAHBIH DPACTaJlbl.
3eprrey apanac ojicHaMara HETI3AENiN, OpTa MEKTEN OKYyNIbUIAphIMEH aFrbUIIIBIH Tilmi cabakrapbl OapbICHIHZIA
KYprizinai. Biorka Heri3nenreH OKpITy KBICKa MOTIHASP XKa3y/Ibl, ©3apa MiKip alIMacy/Ibl XXoHe MYFaJIIMHIH OHIIAIH Kepi
OalJIaHBICBIH KAMTBIIBI. OJMICTIH THIMALII OacTallKbl JKOHE KOPBITBIHIBI TECTTEp, COHIAN-aK OKYIIbUIAPIBIH JKa30a
JKYMBICTApbIH Oakpliay >KOHE Tayigay apKbUIbl OaralaHabl. 3epTTey HOTIDKENEpi OJIOTKAa HETI3ZeNTeH OKBITYIBIH
OKYIIBIIAPABIH JKa3y IaFIblIapbl MEH OKY MOTHBAIMSACHIHA OH oCep eTeTiHiH KepceTTi. OKyIIbuIap 63 OWIapbiH OUIiIpyIe
CEeHIMIITIKTIH apTKaHbIH, a3y TalChlpMalapblHA KBI3BIFYIIBUIBIKTHIH OCKCHIH »OHE CBhIHBINTACTaphIMEH ©3apa
opeKeTTeCyliH KyllelreHin kepcerti. CoHmai-ak OJ0rTapabl KOJJaHy OKYyIIbIFa OarbITTalFaH JKOHE MHTEPAKTHUBTI OKY
OpTachlH KAJIBINITACTHIPYFa BIKMAT €TTi. 3epTTey HOTIDKENIEPl OpTa MEKTEIl JACHreliHAe a3y AarAbUIapbIH JaMBITy YIIiH
THIMAI TUPPIBIK Kypaiap/s! i3eHTiH aFbUIIIBIH TiJTl MYFaTiMAEP1 YIIiH Maiaaisl 00Iysl MYMKIH.

Tipek ce3aep: Oiorka Heri3feireH OKbITY, xa3y narapuiapsl, TESOL, opra OybiH oKymibuiapsl, 0i1iM Oepyzeri
TUQPPIBIK TEXHOJIOTHSLIAP.
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MOBBIIIEHUE HABBIKOB IIMCHMA VY YUAIIIUXCA CPEJJHEHA IIKOJIbI TESOL
C UCIIOJIB3OBAHUEM OBYYEHMUSA HA OCHOBE BJIOT'OB

AnHoTanus. JlaHHOE UCCIICIOBaHKE, BBIIIOJHEHHOE C UCIONB30BaHHEM CMEIIAHHBIX METOJOB, HANPABIECHO Ha
OLICHKY BJIMSIHUSI OOy4YeHHS HA OCHOBE OJIOrOB Ha Pa3BUTHE YETHIPEX KOHKPETHBIX >XaHPOB NHUCBMEHHOW peud —
JMYHOTO IIOBECTBOBAHMS, OIMCATEIILHOTO ab3ala, JCCe-MHEHHS M KOPOTKOIO XYAOXKECTBEHHOIO pacckaza — y
ydaluxcs CpegHed IIKOJIbI, W3y4arolUMX aHrMickuil s3plk kak uHocTpaHuelii (TESOL) (N = 24). B xozme
YETBIPEXHEACIBFHOTO JKCIIEPUMEHTAa YYaCTHHKHM SKCIEPUMEHTaIBHON rpymmsl (n = 12) eXeHelesbHO BBINOJIHSIN
MUCbMEHHBIC 3a7anus B (opmate OioroB (06sEMoM 100-150 cioB), mpenocTaBisiin CTPYKTYPHUPOBAHHYIO B3aMMHYIO
00paTHYIO CBSI3b M PEAAKTHPOBAIHM CBOM TEKCTHI, B TO BpeMsI Kak KOHTpOJIbHAs Tpymma (n = 12) oOydanack B paMmKax
TPaIUIMOHHBIX MHCEMEHHBIX 3aJaHWH Ha ypokax. Pe3ymbTaTel [0- W IIOCIETECTHPOBAHHWA NHCHBMEHHOW pedH
OIICHMBAINCh C WCHOJBb30BAaHMEM pPYOpPWKH, BKIIOYAIOMICH UYETHIpe KPHUTEPHs: TIpaMMaTHKa, CIIOBApHBIN 3amac,
CBS3HOCTh M KPEaTUBHOCTH. KONMUECTBEHHBIH aHanW3 (TMapHbIe t-TECTHl W CMEIIAHHBIA THUCTIEPCHOHHBIN aHam3
ANOVA) BBISIBIII CTaTUCTHYECKH 3HAYUMBIE YIYYIICHUS B SKCIIEPUMEHTAJIBHON TPYIIE 1O BCEM KPHUTEPUAM (CM.
paszen Results). KauecTBeHHbIH aHain3 KOMMEHTapUEB YYaIMXCsl ¥ BHECEHHBIX UMH MPABOK MOATBEP/IMJI TIOBBIILICHHE
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YPOBHSI BOBJICUEHHOCTH M Pa3BUTHE Pe(IICKCHBHBIX HABBIKOB MUCHMA. VcclieOBaHME OCHOBAaHO Ha CMEIIAHHOM
METOJIOJIOTMYECKOM IMOJIXOAE M MPOBOJWIOCH CPEIU YYAaIMXCS CpPEIHEH IIKOJIBl B paMKax OOBIYHBIX YPOKOB
aHTIHICKOTO si3bika. OOydYeHHE C HWCIOJIB30BAHKMEM OJIOTOB BKJIIOYAIO HAIHMCAHHUE KOPOTKHUX TEKCTOB, B3aUMHOE
KOMMEHTHUPOBaHHE M TIOJIYICHHE OOpaTHON CBSI3M OT TMperojaaBareliss B OHIaiH-cpene. D EeKTUBHOCTL MeTona
OIICHMBAJIACh C MOMOIIBIO JI0- M IOCIETECTHPOBAHUS, a Takke MOCPEICTBOM HAONIONCHHS W aHaJIM3a MHCHMEHHBIX
pabot yuamuxcs. [lomydeHHbBIE pe3yabTaThl CBUACTEIBCTBYIOT O IMOJIOKHUTEIHHOM BIMSHUH OJOT-OpPHEHTHPOBAHHOTO
0o0ydeHHs Ha pa3BUTHE NMHCHMEHHBIX HABBHIKOB M YYEOHOH MOTHMBAIMH yUYAIIUXCA. YdYalluecs MpOIeMOHCTPHUPOBAIN
POCT YBEpEHHOCTH B BBIPAKEHHH CBOMX MBICIICH, TIOBBIIICHHE MHTEPECa K MICEMEHHBIM 3aJaHMsAIM M 0ojee aKTHBHOE
B3aUMOJICHCTBUE C OJHOKIACCHUKaMHU. Vcmosnp3oBaHMe OJOTOB Takke CIIOCOOCTBOBAO (GOPMHUpPOBaHUIO OoJee
OpUEHTHPOBAHHOMN HA yYaIlErocs U MHTCPAKTHBHON 00pa30BaTeIbHON cpelbl. Pe3ynbTaThl HCCIIECIOBAHUS MOTYT OBITh
MOJIC3HBI TPEMOJABATEISIM AHIIIMHCKOTO s3bIKa, 3aMHTEPECOBAHHBIM B MPHUMCHCHHU MPAKTUYCCKUX IM(POBBIX
WHCTPYMEHTOB JIJIsl PA3BUTHSI HABBIKOB MIMCHEMA Y yYAIIUXCS CPEIHEH IIKOJIBL.

KiroueBble ciaoBa: oOydyeHHE HAa OCHOBE OJyioroB, HaBbiku muchMa, TESOL, ywamuecs cpemHeil IIKOJBI,
IU(PPOBBIC TEXHOJIOTUU B 00pa30BaHUU.
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