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THEORETICAL AND METHODOLOGICAL FOUNDATIONS FOR TEACHING ZAR
ZAMAN POETRY IN SCHOOL LITERARY EDUCATION

Abstract. The use of zar zaman poetry in the school literary education system lays certain foundations for its
teaching. Therefore, the aim of this study was to identify and scientifically substantiate methodological approaches
to studying works of that time by Dulat Babataiuly, Shortanbai Kanaiuly, and Murat Monkeuly. The methodology
employed systemic, historical-literary, axiological, competency-based, and hermeneutic approaches. The study
utilized an analysis of scientific literature, an analysis of the contents of school textbooks (grades 5, 7, and 8), as well
as comparison and interpretation. The object of the study was zar zaman poetry in the content of school literary
education within the subject «Kazakh Literature», and the subject of the study was its theoretical and methodological
foundations of teaching.

The study revealed the educational potential of zar zaman poetry and the values it embodies, as well as a
dynamic increase in the complexity of its study across grades and methodological continuity from the reproductive to
the analytical and interpretive-research levels. It was established that the axiological concepts of adamdyq, zaman, and
zher/el form the basis of students' historical consciousness and national worldview. Their scientific significance
substantiates the theoretical and provides methodological foundations of teaching zar zaman poetry. Their practical
significance suggests the use of the results in improving Kazakh literature teaching methods.

Keywords: Zar Zaman poetry, literary education, historical consciousness, national worldview, Kazakh
literature.

Introduction

Literary education plays a special role in shaping consciousness. This process begins in
school. It is here that historical awareness, values, and an understanding of one's identity are
formed. Understanding the historical path of the country in which one was born and grew up is
essential for developing patriotic feelings and personal development. Zar zaman poetry is
considered one of the most important periods in Kazakh literature [1, 2]. This is a special period
in the XIX century, marked by a spiritual crisis and the emergence of a national identity.
Therefore, it is reflected in the school curriculum through the study of works from that period.
These works reflect the people's pain that was relevant in that century [3]. Introducing history
through poems is not simply knowledge, but a means of developing values in students [4].

Contemporary research in Kazakhstan on the zar zaman period speaks to the Kazakh
worldview. This includes both the indigenous philosophical subtext and the development of
thought in national development [5]. Some studies also identify colonial dependence. The main
feature of zar zaman is its influence on subsequent generations the generation that fought for the
freedom of the Kazakh people and intellectual distinctiveness [6]. Among the school curriculum
and publications on zar zaman, the works of Dulat Babataiuly [7, 8], Shortanbai Kanaiuly, and
Murat Monkeuly stand out. Their content influenced Kazakh identity [9] and found its place in
the school curriculum.

While zar zaman has found its place in Kazakh literature, the question of how to effectively
teach zar zaman poetry in basic schools (grades 5-8) remains open. An interesting question is the
theoretical and methodological approach to studying this philosophy, moving from grade to grade
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and studying the same subject. As students age, they engage with the curriculum more
responsibly. Consciousness and thinking patterns change over the years.

Thus, a research gap arises between the importance of studying zar zaman poetry for
developing cognitive interest and the lack of scientific and methodological foundations for this.

The scientific novelty of this study reveals the axiological and methodological complexity of
studying zar zaman poetry. This complexity increases with the levels of literary education in
schools. Understanding the underlying idea of a work as the basis for mastering a literary text is
also important.

The purpose of this study is to scientifically substantiate the theoretical and methodological
foundations of teaching zar zaman poetry in literary education for grades 5-8.

To this end, the following research questions were developed:

1. What is the educational and ideological potential of zar zaman poetry in the school literary
education system?

2. Which theoretical and methodological approaches are most productive for studying zar
zaman poetry in grades 5, 7, and 8 of basic school?

3. How does studying zar zaman poetry contribute to the development of historical
consciousness, value orientations, and national worldview in students?

4. What teaching methods and techniques characterize the methodological continuity and
complexity of studying zar zaman poetry, taking into account the age characteristics of students?

A scientific contribution can be considered the clarification of the theoretical and
methodological foundations for teaching zar zaman poetry in basic school. Also, the substantiation
of its educational potential for developing historical awareness and a national worldview was
explored.

From a practical perspective, the results can be used to improve methods for teaching Kazakh
literature in secondary schools; to develop teaching materials, methodological recommendations,
and assignments for studying the poetry of zar zaman; and to develop elective courses, and
programs focused on developing historical awareness in schoolchildren.

Methods and Materials

The study methodology was built on the following approaches: examining the phenomenon of
zar zaman as a whole, a historical-literary approach, an approach based on human values and the
development of competencies, and an interpretation of the meaning of the text.

Having assessed zar zaman as a structure, we examined the continuity and complexity of
themes across grades. Using a historical-literary analysis of works, we determined the content of the
era and the context of the text. The axiological approach demonstrates what and how texts educate
and what food for thought they provide. Most importantly, when studying literary texts, students
analyze and synthesize them at their own level of comprehension [10]. The following methods were
used in the study:

Of the theoretical methods, we used a content analysis of Kazakh literature textbooks for
grades 5, 7, and 8 as the main research corpus. We also conducted a historical and literary analysis
of the works Dulat Babataiuly, Shortanbai Kanaiuly, and Murat Monkeuly presented in the
«Atamura» textbook for the subject «Kazakh Literature» based on the standard curriculum.

The structure was analyzed by presentation of zhyrau poetry in textbooks (biographical
material, theoretical concepts, and assignment system); compared the methodological approach
from perception to text analysis.

The above approaches and methods revealed the status of zar zaman poetry in school
textbooks and helped substantiate the theoretical and methodological foundations for its teaching in
the literary education system of basic schools.

Table 1 shows the educational material selected for the study. These are works by authors of
that time, classified by grade, thematic section, genre, and theory. The resulting table serves as the
basis for further analysis of the methodology for studying zhyrau poetry in the Kazakh literature
curriculum.

119



«oxapim yHuBepcuTeTiHiH Xabapuibickl. Ousonorus cepusick» Ne2(6) 2026
«Bulletin of Shakarim University. Philology series» Ne2(6) 2026

Table 1 — Zar zaman poetry in school textbooks

Grade Section Author Work Genre Theory

Grade @ The Source of Upbringing = Dulat “0, Aktan Zhas, Tolgau Tolgau,

5 Babatayuly Aktan Zhas...” Rhetorical
Questions

Grade @ Not Represented — — — —

6

Grade The Orator with Ninety Shortanbai “Zar Zaman” Tolgau (Poetic Anaphora,

7 Red Tongues (7Tolgauy Kanaiuly Reflection) Epiphora

Togsan Qyzyl Til)
Grade | Fiction and Epic Motif Murat “Ush Qiyan” Poem Poem
8 Monkeuly “Saryarka” Poem Poem

Source: compiled by the author based on Kazakh literature textbooks for grades 5-8 (Akpanova A.S. et al., 2017,
Aktanova A.S. et al., 2018).

Result and Discussion

The results of the study indicate the potential of Zar Zaman poetry for study in secondary
schools. This potential has a historical and national component, which develops the student's
personality and helps them define themselves. Having analyzed scientific research, textbooks that
offer material for study on this topic, and the works themselves, we determined that zar zaman has
both an educational and historical-cognitive character.

The literary text we examined is not only an object of literary analysis but also a means of
shaping worldviews.

In the 5th grade, the study of zhyrau poetry is structured in stages: (1) familiarization with
biographical material about Dulat Babataiuly. Here, his way of life is emphasized to apply his ideas
in a historical and literary context. (2) The work «Oh, Aktan zhas, Aktan zhas...» is presented. The
student is introduced to the author's work and its meaning through his personality. The work is
structured in the form of rhetorical questions in prose. The author encourages and educates
simultaneously. Reflections are made on fate and growing up, responsibility, and life circumstances.
These reflections are in the genre of philosophy and an educational context. In addition to the
biography and the work, the student is introduced to the concept of «tolgauy (literally, «tolgauy). In
the 5th grade, the foundations for perceiving zhyrau poetry in its unity with artistic form, morality,
and the national worldview are already laid.

In the 7th grade, the study of zhyrau poetry is structured analytically. As in the 5th grade, the
topic begins with biographical material about Shortanbai Kanaiuly.

Then the methodological model becomes more complex. A deeper literary analysis of the text
begins. This occurs because the author employs artistic techniques. Lines in the work begin
identically (anaphora), and there is repetition at the end of lines (epiphora). This helps students
begin to perceive the text by analyzing the author's style. The work «Zar Zamany» speaks of the
anxieties and crises of that time and provides an opportunity to immerse themselves in the genre.
The process of reading and research begins.

The historical turning point presented in the work through artistic means better conveys the
fears of that time and the loss of values. Poetics is combined with worldviews.

The textbooks offer assignments after the work. Having understood the text's historical
context, students begin to analyze the artistic devices, genre, and ideas, and are also asked to write
an essay. Compared to the 5th grade, which focuses on the toleéau genre and its educational
understanding, 7th grade begins with the analytical reading, interpretation, and understanding of
zhyrau poetry.

In 8th grade, the study of zhyrau poetry reaches a higher level. As in previous grades, the
topic begins with biographical material about Murat Monkeuly. Then, two works are assigned:
«Ush Qiyan» and «Saryarqa». While previously students learned to analyze educational material
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based on style and genre, now they accurately trace the history associated with the fate of the people
and the land. The author's views expand and are aligned with history as folk memory.

Analysis of the works shows that their value potential is revealed through the categories of
zher, el, kyonys, tarikhi zhad, and otanshyldyk. These predominate in terms of theme. In the
tolgau «Ush Qiyany, the idea of the loss of land and the destruction of the traditional way of life
takes on a philosophical resonance. In «Saryarqa», the motif of native land and a sense of
community are reinforced. The content of the works is not about historical events, but about the
formation of a value-based perception of the national world. This is why it is so important to
study them in the school curriculum.

The textbook includes more analytical tasks: text interpretation and comparative analysis with
Kaztugan, Asangayqy, and Aktamberdi. There are tasks related to geographical and historical
features, essay elements, comparative tables, and tasks to identify artistic devices.

As a result, analytical reading transitions to students' research and interpretation.

The gradual transition to a more complex understanding of the material is conceptual in
nature. This concept encompasses the understanding of national views, historical memory, and the
preservation and development of zar zaman poetry.

For a clearer understanding of the comparison of the curriculum by grade, the data is
presented in Table 2.

Table 2 — Dynamics of increasing complexity of studying zhyrau poetry by grade

Grade Stage of study  Nature of Theoretical Type of learning Methodol
analysis component task ogical
level
Grade Biography — Ideological and Tolgau, Answering Reproduct
5 initial text educational Rhetorical Questions, Text  ive
perception analysis Questions Comprehension
Grade Biography — Historical-social = Anaphora, Analysis, Analytical
7 genre-poetic and axiological Epiphora Interpretation,
analysis analysis Essay Writing
Grade Biography — Conceptual and @ Epikalyg  saryn Research and Interpretiv
8 historical- comparative (Epic Motif), Comparative Tasks & e-
philosophical analysis Intertextual Research
interpretation Connections

The school course in Kazakh literature reveals the system of enduring and persistent values of
the Kazakh people.

Table 3 shows that in the works of Dulat Babataiuly, Shortanbai Qanayuly, and Murat
Monkeuly, value meanings are conveyed through key concepts. These concepts form the layers of
ideological content.

In Dulat Babataiuly, these are the ideas of adamdyq, erlik, and the moral development of the
individual. Meanings are revealed through rhetorical questions and education. In the poetry of
Shortanbai Qanayuly, the concept of zar zaman, as a historical crisis and as a crisis of societal values,
becomes dominant. Anaphora, epiphora, and semantic oppositions enhance the content of the work.

In Murat Monkeuly, the concepts of zher, el, kyonys, and tarikhi zhad form an artistic model
of the national worldview. Toponymic images and recurring constructions in this case serve as
means of historical memory and national self-identification.

Based on all of the above, three interconnected levels of the axiological development of zar
zaman poetry are identified: personal development, understanding the crisis of values, and the
formation of historical-national consciousness.
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Table 3 — Axiological dominants and poetic devices in zar zaman works

Author Work Key concepts Poetic devices Axiological
dominant
Dulat «Oh, Aktan = Humanity (adamdyk), rhetorical personality
Babatayuly zhas, Aktan = Heroism (erlik), Orphanhood = questions, education
zhas...» (zhetimdik), Fate (tagyr) parallelism,
repetition
Shortanbay “Zar zaman” Time (zaman), Sorrow anaphora, epiphora, crisis of values
Kanayuly (qaigy), Nation (el), Crisis opposition,
(dagdarys) repetition
Murat «Ush  Qiyan», Land (zher), Nation (el), toponymy, historical memory
Monkeuly «Saryarqa» Homeland (qonys), symbolism, and national
Historical memory (tarihi = repetition worldview
zhad)

Having studied the material on this topic, we have put forward a conceptual model for
teaching zar zaman poetry in school literary education (Figure 1). It reflects the interconnectedness
of the continuity of the content of works, the methods of their study, and the development of
students' historical consciousness.

Zar Zaman Poetry

Figure 1 — Conceptual model for teaching zar zaman poetry in school literary education

The results demonstrate that the study of zar zaman poetry requires a combination of a
historical-literary approach (understanding the works of the era), an axiological approach (defining
the meaning of the text), a hermeneutic approach (interpreting the artistic context), and a
competency-based approach (analysis with research assignments). Historical consciousness is truly
formed through understanding the concepts of zher, el, konys, and tarikhi zhad in works.

Limitations of the Study

The analysis of school materials and the literary texts presented within them did not involve
conducting an experiment. The approaches we identified should be interpreted with caution. It is
proposed to conduct experimental testing of the proposed methodological approaches in teaching
practice in future studies.

Conclusion
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The study on zar zaman poetry in basic school revealed the potential for its application to
achieve certain goals. These goals include introducing students to a difficult historical period for their
people, developing a view of national identity, and revealing values. An analysis of the content of
textbooks for grades 5, 7, and 8, including the works by Dulat Babataiuly, Shortanbai Kanaiuly, and
Murat Monkeuly, revealed continuity in this theme. The study did not stop there. Substantive
differences were identified, ranging from less to more comprehensive presentation of the topic. The
methodological approach also emerged. By grade 8, assignments became more diverse and complex.

The dynamic is such that the study of zar zaman poetry represents a transition from the
reproductive mastery of the genre (grade 5) to an analytical level (grade 7) and an interpretative-
research level (grade 8). As the material becomes more complex, so does the quality and quantity of
assignments for exploring the topic. The study results emphasized that the values espoused by zar
zaman poetry are revealed through a system of keywords. These keywords are associated with
education, crisis, historical memory, and worldview. Zar Zaman is not only an object of literary
study but also a resource for shaping students' value consciousness. The scientific significance of
the study substantiates the theoretical and methodological foundations for teaching Zar Zaman
poetry in schools. Its practical significance demonstrates the potential for using the identified
methodological approaches and principles of continuity in the teaching of Kazakh literature.
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MEKTEINTEI'T JEBH BLIIM BEPY KYWECIHJE 3AP 3AMAH ITO33USCHIH
OKBITY/IbIH TEOPUSIJIBIK-OTICHAMAJIBIK HETT3/IEPI

Amngarna. Mekrenreri 971e0u 0iiM Oepy JKy#eciHae 3ap 3aMaH MO33UACHIH KOJIIaHy OHBI OKBITY/IBIH Oenriii Oip
Heri3nepin Kanainel. COHABIKTaH, 3epTreyniH Makcarbl Jlynat babGaraityneineiy, [lloprantaii KanaitynbiHbIH jKoHE
Mypat MeKeyIbIHBIH COJI Ke3Jeri HIbIFapMaliapblH 3ePTTEYIH OIICHAMAJBIK TOCUIACPIH aHBIKTAY >KOHE FHLUIBIMHU
TYPFBIIaH HETi3/ey OOl OicTeMeNe KYHEIK, TApUXU-9/1e0H, aKCHOJIOTHSUIBIK, KY3bIPETTUTIKKE HETI3ACITeH JKOHE
TepPMEHEBTUKAIBIK TOCUIACp KOJMAHBUIABL. 3epTTeyle FBUIBIMH OIeOHWeTTepaAi Tajjay, MEKTeN OKYJBIKTapBIHBIH
Ma3MYHBIH Tanaay (5, 7 %oHe 8 ChIHBINTAP), COHAAN-aK CAIBICTBIPY XKOHE TYCIHIIPY KOJIAaHBUIIABI. 3epTTEYIiH HBICAHBI
«Kazak oneOueTi» moHI OOWBIHIIA MEKTenTeri omedu OuriM Oepy Ma3MYHBIHIAFBI 3ap 3aMaH IO33HUSCHI JKOHE OHBI
OKBITYIBIH TEOPHUSUIBIK JKOHE 9iCHAMaJbIK Herizzepi 0oyiapl. 3epTTey HOTHXKECIHIE 3ap 3aMaH MOI3WSICHIHBIH OiTiM
Oepy oneyeTiH >KOHE OHBIH KYHIBUIBIKTApHl aHBIKTAIABL. CHIHBINTap OOWBIHIIA 3ap 3aMaH TAaKBIPHIOBIH OKBITYIBIH
KYpJEJICHY TUHAMUKACKI )KOHE PETPOIYKTUBTI ACHICHICH aHATUTHUKAIBIK, HHTCPIPETANUSIIBIK-3PTTCYIIUIIK JeHreire
JIeHiHri  ozicTeMellik cabaKTaCcTBHIKTHIH Oap eKeHI alKbIHOaNAbl. «AJaMABIK», «3aMaH», <OKep/el» CHSKTHI
aKCHOJIOTHSUTBIK, YFBIMIAPBI CTYJICHTTCPAIH TApUXU CAHACHI MCH YJITTHIK JYHHCTAHBIMBIHBIH HETI3iH KYPaNTHIHBIFBI
aHbIKTAIBI. ONap/bIH FRUTBIME MaHBI3BI 3ap 3aMaH MMO33MSCHIH OKBITYIBIH TCOPHUSIIBIK XKOHE 9MIiICHAMAIBIK HETi3epiH
Herizneiai. OnapablH TNPaKTHKAIBIK MAaHBI3Bl HOTIDKENEPHAl Ka3aK olcOHMeTiH OKBITY OJICTEepiH IKETUIHIpyIe
naiianany il KOpCeTeIi.

Tipek ce3ep: 3ap 3aMaH MOI3WICHI, 9/1e0H OiTiM Oepy, TapuxH caHa, VITTHIK TYHHETaHBIM, Ka3ak o1eOueTi.
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TEOPETUKO-METOAOJJIOTHYECKHE OCHOBBDI ITPEITIOJJABAHHUSA ITIO93UU 3AP
3AMAH B CUCTEME JIMTEPATYPHOI'O OBPA30BAHUA B LIKOJIE

AnHoTanusi. Ilo’3ust 3ap 3amMaH B CHCTEME IIKOJBHOTO JIUTEPATypHOTO 0Opa30BaHUsS 3aKJIAAbIBACT
opeielieHHbIe MOTHUBBI B ee mpenojgaBaHuy. ClieloBaTeNbHO LIEIBI0 JTAHHOTO HCCIEJIOBaHHE OBbUIO ONpeseieHHe U
Hay4YHOE OOOCHOBAaHME METOJMYECKHX MOAXOJOB K H3YyUEHHIO IPOM3BEJCHMH TOrOo BpEeMEHM y aBTopoB Jlymar
babaraiiynsl, Illopranbaii Kanaiiyiaer 1 Mypar Menkeyisl. [lo meromomoruu ObUT B3SIT CHCTEMHBIH, MCTOPHUKO-
JUTEPaTypHBI, aKCUOJOTMUECKUH, KOMIETEHTHOCTHBI M TIepMEHEBTHYECKMH NOoAaXxoael. B  uccrepoBaHuu
NPUMEHSUINCh aHalM3 HAy4YHOW JIMTEepaTypbl, aHaM3 COJep)KaHMs IIKOJIBHBIX yuyeOHMKOB (5,7,8 Kiacc), a Takxe
cpaBHeHHe M uHTeprperanus. OOBEKTOM HMCCIIEIOBAHUS BBICTYNWIA I033MS 3ap 3aMaH B COAEP)KAHWUH LIKOJIBHOTO
JIUTEpaTypHOTO oOpa3oBaHMs mo mpeamMery «Kazaxckas surepaTypa», MPEAMETOM — TEOPETHKO-METOJOTIOTHYECKHE
OCHOBBI €€ NpernoaBaHys. B pe3ynpraTe nccine0BaHNA BBISBICHBI 00pa30BaTEIbHBIN MOTEHINAI TO33HUH 3ap 3aMaH U
LIEHHOCTH YTO OHa 3aKiajbiBacT. OmpeneneHo Hanu4ue ANHAMUKHI YCJIOKHEHHS M3yYeHHMS 3ap 3aMaH 1o Kjlaccam, U
METOIUYECKAs MPEEMCTBEHHOCTh OT PENPOJYKTHBHOTO K aHATUTHYECKOMY M HHTEPIIPETANNOHHO-HCCIIEI0BATEIHCKOMY
YPOBHSIM. YCTAaHOBJIICHO, YTO AKCHOJOTMYECKHE KOHIENTHI «aJaMIbIK», «3aMaH», <OKep/em» (OPMHPYIOT OCHOBY
HCTOPHUYECKOTO CO3HAHMS M HAIMOHAJIBHOTO MHPOBO33peHHs oOydwarommxcs. HaydHas 3Ha4MMOCTH OOOCHOBBIBAET
TEOPETHKO-METO0JIOTMYECKUX OCHOBBI IPENOJAaBaHMs I11033MM 3ap 3amaH. lIpakTudeckasi 3HaUUMOCTh TOBOPHUT 00
UCIIONB30BaHUS PE3yJIbTATOB MPH COBEPIICHCTBOBAHUY METOUKH MIPENIOAAaBaHMsI Ka3aXCKOM TUTEpaTyphl.

KoaioueBble ciioBa: 1ossus 3ap 3amaH, JUTepaTypHOe 00pa3oBaHHE, HCTOPUYECKOE CO3HAHHE, HALMOHAILHOE
MHUPOBO33PEHUE, Ka3axcKas TUTepaTypa.
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DIGITAL TECHNOLOGIES AS A MEANS OF DEVELOPING CRITICAL THINKING
AMONG SECONDARY SCHOOL STUDENTS IN ENGLISH AS A FOREIGN
LANGUAGE EDUCATION: A THEORETICAL ANALYSIS

Abstract. This study is a theoretical exploration of the role of digital technologies in the development of critical
thinking skills in the context of English as a foreign language education among secondary school students. Although
there has been a growing interest in the topic of digital tools and their integration in EFL teaching, there is little research
that targets learners at secondary school with a focus on the specific context of Kazakhstan. This study addresses the
question: What role can digital technologies play in developing critical thinking in secondary EFL classrooms?

A literature review and thematic synthesis of 30 scientific sources, including in-depth analysis of 10 studies
examining secondary education. The findings indicate that digital tools including Al-based learning platforms, digital
annotation tools and collaborative applications can successfully support higher-order thinking skills when they are
implemented with appropriate pedagogical strategies and teacher guidance. However, issues such as digital distraction,
superficial engagement, concerns over authenticity and unequal access appear to remain serious challenges.

The study addresses this gap in research by providing a conceptual synthesis relating to secondary EFL
education and practical implications for teachers and curriculum developers.

Keywords: digital technologies, critical thinking, higher-order thinking skills, English as a foreign language,
foreign language education, secondary school students.

Introduction

Nowadays, critical thinking is one of the most important skills for success in education and
life. Critical thinking and the ability to make reasoned judgments are particularly significant for the
English as a foreign language context, where learners are not merely required to perform well on
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