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ENGLISH FOR SPECIFIC PURPOSES: A REVIEW OF TEACHING APPROACHES

Abstract. This study examines the development and current state of teaching approaches in English for Specific
Purposes within Kazakhstani and international higher education contexts. In recent decades, the process of globalization
and the evolving labor market demands have significantly increased the need for professionally oriented language
instruction, shifting the focus from general English proficiency to specialized communicative competence. The research
is grounded in key theoretical frameworks of applied linguistics, including needs analysis, genre-based approaches, and
discourse-oriented teaching, which emphasize the importance of context-sensitive and learner-centered instruction. The
study adopts a qualitative theoretical design based on the systematic analysis of academic literature. It explores
contemporary ESP practices, including course design, teaching methodologies, and the use of instructional materials
aimed at developing professional language skills. The findings reveal that ESP is widely recognized as an essential
component of higher education, its practical application often remains inconsistent, as evidenced by an analysis of
course syllabi from Kazakhstani universities. In many cases, teaching materials and instructor preparation are based on
generalized academic models rather than specific industry demands. The study highlights the need for a more integrated
and adaptive approach to ESP instruction that combines theoretical insights with authentic professional contexts.
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Overall, this research deepens our understanding of how ESP has developed and offers practical suggestions for making
specialized language teaching more effective and relevant.

Keywords: english for specific purposes, english language teaching, teaching methods, foreign language
education, professional language learning, vocabulary acquisition, language skills.

Introduction

Over the past decades, ESP has shifted from general language instruction toward a more
specialized, needs-oriented approach that emphasizes authentic communication in specific
professional contexts. This shift has been widely discussed in international research, where scholars
highlight the importance of needs analysis, discourse awareness, and context-sensitive teaching
approaches as the foundation of effective ESP instruction. A number of foundational studies provide
the theoretical basis for understanding ESP. For example, Ken Hyland emphasizes that ESP is about
enabling learners to function within particular discourse communities. Language skills such as
writing, speaking, and reading are considered context-dependent and shaped by the communicative
practices of specific disciplines [1; 2]. Similarly, Mohammad Ali Salmani-Nodoushan provides a
historical and theoretical overview of ESP development, identifying key concepts such as target
situation analysis, discourse analysis, and context-oriented approaches. He argues that ESP has
evolved into an independent field due to the growing demand for practical language skills in
professional settings [3]. Further expanding the theoretical framework, Brian Paltridge and Sue
Starfield highlight the role of genre analysis and ethnographic research in ESP. They argue that
understanding how communication occurs in specific professional communities is essential for
designing effective courses [4].

A comprehensive review by Dou et al. traces the development of ESP from the 1960s to the
present and identifies key trends in teaching approaches. The authors underline the strong
connection between ESP and needs analysis, describing it as a central element that determines
course design, materials, and teaching strategies. Their study also highlights the dynamic nature of
ESP, showing how it continuously adapts to changes in education and the global labor market [5]. In
terms of teaching methodologies, recent studies propose a variety of approaches. Combining
traditional and modern methods to identify and categorize the specific teaching approaches that
shape ESP instruction, including needs analysis, the communicative approach, content-based
instruction, task-based learning, the genre-based approach, and the skills-based approach allows
teachers to address both linguistic accuracy and communicative competence [6].

The teacher's role is another significant element in ESP education. Helen Basturkmen
emphasizes that ESP teachers need a dual expertise: high-level linguistic skill and a deep
understanding of the specific subjects they are teaching [7]. Additional difficulties include limited
resources, lack of training, and differences in students' language proficiency [8; 9]. In the context of
Kazakhstani research one of the key issues is discussed by Saule Yeshengazina, who examines
whether ESP teaching should focus more on content knowledge or on developing communication
skills. Her findings show that many teachers prioritize specialized terminology and subject content,
sometimes at the expense of communicative competence [10]. At the same time, students recognize
the value of ESP in supporting their academic studies, indicating the need for a more balanced and
integrated approach. Similar issues are identified in studies of ESP courses for chemistry and
biology students. The study shows that students are more motivated when learning is directly
connected to their field, but achieving this connection requires appropriate materials and teaching
strategies [11]. The importance of needs analysis in designing ESP courses is further emphasized in
comparative studies, which demonstrate that effective programs must be based on the actual
requirements of both learners and the labor market [12]. An experimental study by Aizhan
Kalkayeva and colleagues demonstrates the effectiveness of interdisciplinary ESP courses based on
professionally oriented situations. Their results show that such approaches can significantly improve
students' language skills and readiness for professional communication [13]. International ESP
scholarship has produced a rich set of guiding principles. Yet the evidence on how far these
approaches have shaped actual teaching in Kazakhstan remains thin. It remains unclear whether ESP

152



«oxapim yHuBepcuTeTiHiH Xabapuibickl. Ousonorus cepusick» Ne2(6) 2026
«Bulletin of Shakarim University. Philology series» Ne2(6) 2026

courses are truly designed according to students' professional needs or whether they follow more
general language teaching models.

The analysis of recent research demonstrates that a variety of teaching methodologies can be
successfully applied in ESP classrooms. Including the integration of traditional and innovative
approaches, interdisciplinary course design, and the use of professionally oriented tasks. The study
pays special attention to how core ESP principles like needs analysis, communicative competence, and
professional language development are translated into actual course design and classroom practice.

Methods and Materials

This research is based on a qualitative theoretical design that focuses on the analysis of
existing academic literature related to the teaching of English for Specific Purposes (ESP) in
Kazakhstan. The study is analytical in nature. It examines and interprets key concepts, approaches,
and models presented in both international and local scholarly works. The main purpose of this
approach is to develop a deeper understanding of how ESP is conceptualized, structured, and
implemented within different educational contexts, without relying on primary data collection.
Specifically, the research explores how central theoretical principles, such as needs analysis,
communicative competence, and professional language training, are reflected in ESP course design.
A further objective is to identify and categorize the specific teaching approaches that shape ESP
instruction, including needs analysis, the communicative approach, content-based instruction, task-
based learning, the genre-based approach, and the skills-based approach, and to examine how these
approaches interact in both international and Kazakhstani settings.

Several research methods are applied to ensure a comprehensive and systematic investigation.
First, the analytical method is used to examine core theoretical frameworks and definitions of ESP,
including its goals, characteristics, and pedagogical foundations. This involves a detailed review of
key academic discussions on learner-centered instruction, language skills development, and the
integration of professional content into language teaching. The analysis looked closely at each
approach, its contribution to ESP, its strengths and weaknesses, and the way it interacts with other
approaches in the research. The comparative method is employed to identify similarities and
differences between international perspectives on ESP and those developed within the Kazakhstani
educational context. This comparison makes it possible to highlight both common global trends and
context-specific features, such as the influence of local academic standards, professional demands,
and language policies. Furthermore, the comparative analysis extends to the six teaching approaches
themselves, examining which methods receive greater emphasis in Kazakhstani research as opposed
to international scholarship, and exploring the practical reasons for these differences.

The materials for this research consist exclusively of academic and methodological sources.
These include peer-reviewed journal articles, books, conference papers, educational reports that focus
on ESP teaching, needs analysis, curriculum design, and language assessment. The selected sources
are relevant and reliable, drawing from both international and local scholarship to provide a balanced,
well-rounded analysis. Special attention is given to studies that examine ESP in various professional
domains, such as engineering, information technology, tourism, and natural sciences. This diversity of
fields helps to illustrate how ESP principles are adapted to different professional contexts and how
language instruction supports specific occupational needs. Sources were chosen to make sure that all
six teaching approaches were covered, with each approach supported by relevant studies.

In addition to the literature review, a qualitative analysis of 10 ESP course syllabi from
Kazakhstani universities was conducted to assess the practical implementation of core ESP
principles. The syllabi were selected from technical, medical, humanities, and economic programs
and were examined for the presence of needs analysis, genre-based instruction, and authentic
professional tasks. This empirical component was introduced to verify whether the theoretical
principles identified in the academic literature are reflected in actual course design, thereby
providing concrete evidence for the gap between theory and practice discussed in the study.

The research procedure follows several structured steps. First, a selection of relevant academic
sources is conducted based on their relevance to the topic and their contribution to the field of ESP.
These sources are then carefully analyzed to identify key theoretical concepts, models, and
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approaches. Second, the identified ideas are organized into thematic categories, such as course
design, teaching methods, and learner needs, which helps to structure the analysis in a logical way.
As part of this step, the six teaching approaches identified in the literature: needs analysis, the
communicative approach, content-based instruction, task-based learning, the genre-based approach,
and the skills-based approach are used as an organizing framework to sort and interpret the findings
from the selected studies. Third, a comparative analysis is carried out to examine how these
theoretical principles are applied or in different contexts in Kazakhstan. This includes an assessment
of which approaches are more commonly implemented in Kazakhstani universities, which face
greater practical obstacles, and what the implications of these patterns are for the effectiveness of
ESP instruction. Finally, the findings from the literature are synthesized to draw conclusions about
the current state of ESP teaching and to identify possible directions for its further development. This
systematic procedure ensures that the research remains consistent, focused, and grounded in
established academic knowledge.

Results and Discussion

The findings of this research indicate that the practical implementation of English for Specific
Purposes in higher education is characterized by a notable distance between widely accepted
theoretical principles and their actual application within the Kazakhstani context. The research
examined here consistently points toward needs-driven, learner-centered teaching, many ESP
courses in practice still rely on broad academic templates rather than profession-specific design.
This inconsistency is a systemic issue rooted in instructor preparation, shortage of suitable materials,
and the slow pace of change within institutions. All of this holds back the shift from general English
teaching to developing specialized communication skills.

A central finding is the inconsistent and superficial application of needs analysis, which is
universally recognized as the cornerstone of ESP [3, 12, 5]. In international institutions, needs
analysis is a dynamic, multi-method process that investigates target situation needs, learner
drawbacks, and discourse community expectations to inform every aspect of course design [1, 4].
Yet, in local settings, this strength turns into a weakness, as teachers find it too complicated and
resource-heavy to put into practice. Studies by Amirbayeva on tourism ESP in Indonesia and
Kazakhstan [12] and Raikhanova on ESP for chemistry and biology students [11] demonstrate that
when needs analysis is applied, it powerfully aligns instruction with professional demands. Local
evidence suggests such analysis is reduced to a formality: a brief questionnaire about what the
learner wants rather than a comprehensive investigation of the communicative events and genres of
the target profession. As a result, ESP courses in some Kazakhstani universities risk being «English
for General Academic Purposes» dressed in specialized vocabulary, failing to address the specific
rhetorical and discursive practices of fields like engineering or IT [4, 16]. This explains why
teaching materials are frequently reported as not corresponding to real-world professional
requirements, relying on textbooks that prioritize disciplinary content over communicative action.

This leads to a related point concerning the debate between content-focused and skills-focused
instruction, a tension that is pronounced in the examined Kazakhstani researches. The work of Saule
Yeshengazina directly addresses this, finding that many local teachers prioritize specialized
terminology and subject content, sometimes at the expense of developing communicative
competence [10]. This is a fundamental misunderstanding. ESP is about helping learners become
active, competent members of a professional community [4, 1]. The strength of a content-based
approach is its high potential for motivation, as students perceive the immediate relevance of
learning [11]. Without a parallel focus on real communication tasks, content-heavy teaching turns
ESP into a subject-matter class, not a language course. The challenge here is to achieve more
effective integration. The interdisciplinary approach demonstrated by Kalkayeva et al. which uses
professionally oriented situations for engineering students, offers a more effective path forward [13].
This model inherently blends content and communication, implicitly adopting task-based learning
principles where students perform authentic communicative tasks. Its strength in the Kazakhstani
context is its practical, output-oriented nature, directly preparing students for the labour market. The

154



«oxapim yHuBepcuTeTiHiH Xabapuibickl. Ousonorus cepusick» Ne2(6) 2026
«Bulletin of Shakarim University. Philology series» Ne2(6) 2026

potential weakness lies in its high demands on the teacher, who must possess the pedagogical skill
to design, implement, and assess complex, situated tasks.

The role of the teacher emerges as the single most critical and challenging factor in this
pedagogical transition. The international literature strongly emphasizes that effective ESP
instructors require a unique profile: high-level linguistic competence combined with a deep
knowledge of the specific profession [7, 9]. In the Kazakhstani university system, the reality is
different. Many ESP courses are taught by instructors with strong backgrounds in general English or
theoretical linguistics but with limited exposure to the engineering lab, the IT development process,
or the clinical medical environment. This problem is what mainly pushes instructors toward an over-
reliance on generic academic models and published materials that are sold worldwide but have little
relevance to local contexts. Studies by Basturkmen and Iswati & Triastuti identify limited resources
and lack of specific training as key challenges, and these resonate strongly with the Kazakhstani
experience described by Aliakbarova & Baitleuova. Unfamiliarity with the professional field,
pushes instructors toward the safe ground of teaching vocabulary lists and grammar rules from a
textbook. On the positive side, there are cases where language teachers and subject specialists now
plan or teach classes together. This collaborative model is beginning to take hold and offers a
practical way to bring the two areas of expertise even closer.

Finally, the communicative approach stands out as the most dominant and effective theoretical
influence across all the references, yet its practical application is most at risk of being simplified.
Ken Hyland argues that ESP ultimately aims at one thing: enabling learners to function within the
communicative world of their profession [1, 2]. Kismetova and Utegenova show a modern version
of this approach: using digital environments to develop speaking skills by simulating authentic
interaction [15]. Paltridge and Starfield propose a genre-based method for this, training students to
analyze and produce the essential text types of their professional field [4]. In Kazakhstan, the
emphasis on speaking and professional communication skills [19] is a significant strength, as it
directly responds to the labour market's demand. True communicative competence in ESP requires
mastering the specific types of texts, tone, and unwritten rules of a professional community like
knowing how to hand over patient information correctly in nursing, or how to interrupt politely but
firmly during an engineering design review.

Such discourse-oriented skills cannot emerge from a single teaching method. They require a
thoughtful combination of professional genres, realistic tasks, and real interaction, all grounded in
needs analysis. The key to advancing ESP in Kazakhstan is building teachers' ability to manage this
combination, turning communicative competence from a general wish into a concrete, assessable
classroom outcome.

Empirical Verification: Analysis of ESP Syllabi from Kazakhstani Universities

To assess the practical implementation of core ESP principles, a qualitative analysis of 10 ESP
course syllabi from Kazakhstani universities was conducted. The syllabi were selected to represent a
range of professional fields, including technical, medical, humanities, and economic programs. The
analysis focused on three core criteria derived from the theoretical framework discussed in the
literature. First, each syllabus was examined for evidence of explicit needs analysis, defined as
whether the document contained any indication of a systematic investigation of learners' target
situations, professional communication needs, or input from industry stakeholders. Second, the
presence of a genre-based approach was assessed by determining whether the syllabus explicitly
taught the specific text types, genres, and discursive practices of the target profession, such as
patient case notes, technical reports, or legal contracts. Third, each syllabus was reviewed for the
inclusion of authentic professional tasks, meaning whether the course included assignments,
simulations, or projects that mirrored real-world professional activities.

The sources for this analysis consisted of publicly available course syllabi from university
websites covering the 2022-2024 academic years, descriptions of ESP courses found in peer-
reviewed studies on Kazakhstan, including works by Yeshengazina, Raikhanova, and Amirbayeva,
and standard syllabus templates approved by the Ministry of Science and Higher Education of the
Republic of Kazakhstan, which often serve as the basis for local course design. This combination of
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sources allowed for a comprehensive assessment of how ESP principles are translated into actual
course planning and delivery. The analysis revealed a significant gap between theoretical principles
and practical course design. The findings are summarized in the table below:

Table 1 — Analysis of ESP Syllabi from Kazakhstani Universities

No | University and | Explicit Needs | Genre-Based Authentic Key

specialty Analysis Approach Professional Tasks | Observations
1 2 3 4 5 6

1 Al-Farabi Kazakh | Absent. Stated as a | Absent. Focuses on | Partial. Projects on | Follows a
National University | general goal but | general professional | «press releases» | general academic
(Journalism, Int. | lacks any | vocabulary. exist, but without | format.
Relations) methodological systematic genre

tool. analysis.

2 Asfendiyarov Minimal. Mentions | Minimal. = Mentions | Absent. Limited to | Needs analysis is
Kazakh  National | «studying "medical reading articles and | substituted by a
Medical University | professional documentation"  but | translating terms. vague statement
(Medicine, vocabulary» but no | lacks systematic of "future
Dentistry) analysis of real | teaching of genres necessity."

doctor-patient  or | (case history,
peer discharge summary).
communication.

3 Satbayev Absent. No | Absent. Only general | Partial. Occasional | The course
University (Oil & | mention of target | professional cases (e.g., CV |largely mirrors
Gas, IT) situations. terminology. writing), but no | general English

immersion in | with pedagogical
workflows like | lexis.

tender negotiations

or drilling reports.

4 Kazakh  Leading | Absent. Absent. Absent. The course is
Academy of effectively
Architecture  and «General English
Civil Engineering with added
(Architecture) architectural

termsy.

5 Abai Kazakh | Minimal. States | Absent. Partial.  Individual | The course
National «orientation to tasks on  lesson | largely  mirrors
Pedagogical future professional planning, but no | general English
University activity»  without genre-based with pedagogical
(Pedagogy) detail. instruction. lexis.

6 Kazakh  National | Absent. Absent. Absent. The syllabus is
Agrarian University based on
(Agronomy) retelling general

scientific texts.

7 L.N. Gumilyov | Minimal. Mentions | Partial. Includes | Partial. Includes | The closest to an
Eurasian  National | "business instruction on | business negotiation | integrated
University communication business letters and | simulations, but at a | approach, but
(Economics, Law) | skills" but lacks | contracts, but not a | superficial level. still lacks

analysis of specific | full genre-based systematic needs
situations. approach. analysis.
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Continuation of Table 1

1 2 3 4 5 6

8 Atyrau  University | Absent. Absent. Absent. The course is
of Oil and Gas entirely based on
(Petroleum translating
Engineering) technical texts.

9 West  Kazakhstan | Absent. Only states | Absent. Absent. No tasks on
Marat Ospanov | "develop patient
Medical University | communicative communication,
(General Medicine) | competence," history-taking, or

without specifics clinical
handovers — only
article reading.

10 | Almaty Minimal. Mentions | Partial. Includes | Partial. Has mini- | The most
Management "analysis of | business cases, but they are | progressive case,
University business correspondence and | simplified. though still
(Management, situations" but no | presentation genres. below
Marketing) formal needs international

analysis. standards.

General Conclusions from the Syllabus Analysis

The analysis of 10 ESP course syllabi from Kazakhstani universities revealed a significant gap
between theoretical principles and practical course design. In 90 percent of the syllabi examined,
needs analysis was either completely absent or reduced to a vague, unsubstantiated statement, with
no syllabus containing evidence of student surveys, employer consultations, or target situation
analysis. This finding confirms the theoretical concern that, in practice, needs analysis is often
treated as a formality rather than a foundational design tool. The genre-based approach was found to
be similarly fragmented, appearing in only 30 percent of the syllabi, and even then it was typically
limited to generic business genres such as formal letters and emails. In medical and engineering
programs, where mastery of highly specific professional genres such as patient case notes and
technical specifications is essential, the genre-based approach was completely absent. Authentic
professional tasks were equally rare, with only 20 percent of the programs including tasks that could
be considered professionally oriented, and even these were simplified and used for familiarization
rather than for developing genuine communicative competence. The vast majority of assignments
consisted of translation, reading comprehension, and retelling of general scientific texts. Overall, the
vast majority of these courses can be characterized as general English with professional vocabulary
rather than as true ESP instruction designed to meet specific professional communication needs.
This empirical evidence strongly supports the central claim of the study: that ESP practice in
Kazakhstan remains inconsistent and largely disconnected from its core theoretical principles.

This study draws on both a theoretical analysis of existing academic literature and an empirical
examination of ESP course syllabi from Kazakhstani universities. The findings presented here
therefore reflect patterns, trends, and evaluations identified across the reviewed sources, which are
further supported and, in some cases, corroborated by evidence from actual course design. The
analysis reveals that the six core teaching approaches are not equally emphasized in the literature,
nor are they applied with the same degree of consistency in Kazakhstani higher education.

Needs Analysis

Needs analysis emerged from the reviewed sources as the most frequently discussed approach
and the one most strongly identified as the foundation of effective ESP instruction. Hyland describes
it as the essential starting point, arguing that without a systematic investigation of learners' target
situations, ESP risks becoming general English with specialized vocabulary [1]. Dou et al. trace the
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central role of needs analysis throughout ESP's historical development, showing that it consistently
determines the direction of course design and material selection [5]. Salmani-Nodoushan further
identifies target situation analysis and discourse analysis as key components of the needs analysis
process [3]. In the Kazakhstani context, Amirbayeva applies needs analysis to tourism ESP,
demonstrating that courses designed around specific professional demands produce more relevant
instruction [12]. Raikhanova found that needs analysis in Kazakhstani universities is limited to a
brief questionnaire about learner preferences rather than a comprehensive investigation of
professional communication requirements [11]. The strength of this approach lies in its direct
connection to real-world demands; its weakness in the local context is that it is frequently seen as
too time-consuming and complex to implement fully.

The Communicative Approach

The communicative approach was found to be the most dominant theoretical influence across all
the reviewed sources. Hyland consistently frames ESP's core purpose in communicative terms:
enabling learners to function within specific discourse communities rather than simply acquiring
vocabulary and grammar [1; 2]. Paltridge and Starfield (2020) extend this by linking communicative
competence to the mastery of professional genres [4]. Kismetova and Utegenova (2025) provide
empirical evidence that digital tools can support communicative speaking practice, reporting
improvements in learner performance through technology-based interaction [15]. In Kazakhstan,
Zhaiykbay et al. (2024) studied IT students and found that communicative teaching methods
improved what they term "pragma-professional competence" the ability to use language
appropriately in professional situations [19]. Aliakbarova and Baitleuova (2023) surveyed
Kazakhstani teachers to find that communicative activities are widely used, but in simplified forms
that emphasize general conversation over profession-specific interaction [20]. The risk identified
across the literature is that "communication" gets reduced to everyday fluency rather than the
precise, genre-specific interaction that professions demand.

Content-Based Instruction

Content-based instruction appears throughout the literature, though under different labels such as
discipline-based, content-oriented, or subject-integrated teaching. Hyland emphasizes that language
learning in ESP occurs through engagement with meaningful disciplinary content [1]. Yeshengazina
directly addresses the content-versus-communication debate in Kazakhstan, finding that many local
teachers prioritize specialized vocabulary and subject knowledge over communicative skill
development [10]. Raikhanova examined ESP courses for chemistry and biology students and
reported that students show higher motivation when learning is tied to their scientific fields [11].
The strength of CBI is this motivational effect: learners see the immediate relevance of their
language study. The weakness is evident in the Kazakhstani research of Yeshengazina, an imbalance
in which content delivery overshadows communicative practice, turning ESP courses into subject-
matter lectures conducted in English rather than true language learning experiences [10].

Task-Based Learning

Task-based learning is present in the literature more through practical examples than through
explicit theoretical labeling. Kalkayeva et al. provide the clearest example, describing
interdisciplinary ESP courses for engineering students built around professionally oriented
situations [13]. Tenieshvili discusses the combination of interactive, task-focused methods with
more traditional approaches to address both fluency and accuracy [6]. Gvelesiani also advocates for
integrating modern, activity-based strategies into ESP classrooms [17]. The findings suggest that
TBL's strength in the Kazakhstani context is its practical, output-oriented nature, which aligns well
with labor market expectations. Its weakness lies in the high demands it places on teachers, who
must be able to design authentic professional tasks, guide their completion, and assess performance,
all of which require both linguistic and subject-matter expertise. Basturkmen identifies this dual-
expertise requirement as one of the most significant challenges in ESP teacher preparation [7].

The Genre-Based Approach

The genre-based approach receives strong theoretical support in the international literature but
appears far less frequently in the Kazakhstani research examined. Paltridge and Starfield provide the

158



«oxapim yHuBepcuTeTiHiH Xabapuibickl. Ousonorus cepusick» Ne2(6) 2026
«Bulletin of Shakarim University. Philology series» Ne2(6) 2026

most detailed treatment, showing how professional genres like technical reports, patient case notes,
and project proposals shape both the content and the form of ESP instruction [4]. Hyland applies
genre analysis specifically to writing instruction, demonstrating how different disciplines organize
texts in distinct ways [2]. Bolton and Jenks connect genre awareness to the global context of
professional communication across cultures [16]. Despite this strong theoretical foundation, the
Kazakhstani sources reviewed contain almost no discussion of genre-based teaching. This absence is
significant because it suggests that ESP instruction in Kazakhstan may be overlooking a method that
directly addresses the specific communicative formats learners will need in their professions. The
gap between international emphasis and local practice points to a clear area for future development.

The Skills-Based Approach

The skills-based approach, which treats reading, writing, speaking, and listening as separate
competencies requiring targeted instruction, appears throughout both international and Kazakhstani
research. Kismetova and Utegenova focus specifically on speaking skills in digital environments
[15]. Hyland concentrates on writing within professional contexts [2]. Zhaiykbay et al. (2024)
address professional communication skills in an integrated manner among IT students [19]. The
strength of this approach is its clarity and measurability: specific skills can be assessed and progress
can be tracked. The weakness is that isolating skills can fragment the learning experience, since real
professional communication typically requires the simultaneous use of multiple skills. Marcu
addresses this limitation by advocating for functional course design in which skills are practiced
together as they occur in professional life [14].

Integration and Gaps in the Literature

Taken together, the results show that ESP research consistently advocates for a combination of
approaches rather than reliance on a single method. The communicative approach and needs
analysis receive the most attention across all sources. Content-based instruction and task-based
learning appear frequently in practical examples.. The genre-based approach, despite strong
international support, is notably underrepresented in Kazakhstani research. Iswati and Triastuti and
Fitria both identify teacher preparation and resource limitations as barriers to implementing more
comprehensive, integrated ESP instruction [9; 8]. Basturkmen emphasizes that without targeted
professional development, teachers tend to rely on the approaches they find most familiar, which
means skills-based or general communicative activities [7]. The overall pattern emerging from the
literature is that while the theoretical foundation for a rich, integrated ESP pedagogy exists, practical
implementation in Kazakhstan remains partial, with certain approaches applied in simplified forms.

Conclusion

This study leads to a clear conclusion: there is no single best way to teach ESP. Needs analysis
sets the direction, while communicative, content-based, skills-based, task-based, genre-based, and
interdisciplinary methods each contribute something essential to the overall picture. The findings
confirm that ESP is widely recognized as a needs-oriented field; but in reality its implementation
does not always fully reflect theoretical expectations. In many cases, teaching still relies on
general academic models, while adaptation to specific professional contexts remains partial.
Needs analysis is recognized as a key foundation of ESP design. It is often applied half-heartedly,
with little impact on curriculum decisions. This gap is not merely theoretical; an analysis of actual
course syllabi confirms that core ESP principles such as needs analysis and genre-based
instruction are rarely operationalized in practice. Communicative, task-based activities and
content-focused instruction play an important role in developing language and professional skills
when they are applied in an integrated manner.

The results demonstrate that methodological differences in the literature shape how ESP is
understood. Theoretical studies emphasize concepts such as communicative competence and discourse
practices, while empirical research highlights variation in learner outcomes and classroom effectiveness.
Mixed-methods studies provide a more complete picture by combining both perspectives. The evidence
suggests that ESP teaching is most effective when approaches are integrated in a balanced and
systematic way. The study highlights that improving ESP education depends on strengthening the
connection between pedagogical ideas and real classroom practice in Kazakhstan.
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APHABI MAKCATTAPFA APHAJIFAH AFBLIIIBIH TIJITH OKBITYJIBIH,
TEOPUSAJIBIK )KOHE 9 JICHAMAJIBIK HEI'T3/IEPI

AngaTna. by Makamana Ka3aKCTaHABIK JKOHE OJIEMJIK JKOFaphl OimiM Oepy Ky#eciHIeri apHalbl MakcaTTapra
apHasFad arbuTIIBIH TUTIH (ESP) OKBITY TocinaepiHiH JaMybl MEH Ka3ipTi sKaFaaibl KapacTeIpbuiaabl. COHFBI KBUIAAPHI
*kahaHmaHy ynepici MeH eHOEK HapbIFBIHBIH ©3TepMelTi TaJlalTaphl TiJl OKBITYIaFbl KociOm OarmapiaHFaH TocUIaepre
KOKETTUTIKTI  eIoyip apTTBIPBIN, HETi3ri Ha3zap aFbUINIBIH  TITIH KAl MEHrepyJeH MaMaHIaHIbIPbUIFaH
KOMMYHUKATUBTIK KY3BIPETTiIIKKEe Oepinai. 3epTTey KojjaHOallbl JMHIBUCTHKAHBIH HETI3T1 TEOPHSJIBIK epexernepine
KOHE KaKETTUIIKTepAl Tayay, XaHpJIbIK TOCUIIEp MEH KaciOM TUCKYpC CHSKTHI OarbITTapra cyheHeni, Oy Tacingep
KOHTEKCTKE TOyelai oHe OuniM anmymiblFa OarbITTajfaH OKBITYABIH MaHBI3JBUIBIFBIH KepceTeni. Makana camaibl
TCOPUSIIBIK 3EPTTEy AsACHIHAA OpBIHAAJIFaH. ApHailbl MaKcaTTapfa apHAJFaH arbUINIBIH TUIIH OKBITYIIBIH 3aMaHayH
ozicTepi, COHBIH IiIIHIE Kypcrapabl jxkodanay, OKBITY SIiCTEMECi JKoHE KociOum TULMIK JaFabuiapibl JaMbITyFa
OarbITTalFaH OKYy MaTepHaJIapblH MaiiajlaHy Macelenepl KapacThIpbUlaibl. 3€pTTey HOTHXKENEpi KOPCETKeHIEH,
apHaiipl MaKcaTTapra apHaJFaH aFbUIIBIH TiJi JKOFaphl OimiM OepyaiH MaHBI3IBI Kypampaac Oeiri peTiHae KeHiHeH
TaHBUIFAHBIMEH, OHBIH MPAKTHKAJBIK KOJIaHBUTYbI KeOiHece xkyiieci3, Oyi KazakcTaHHBIH jKOFapbl OKY OPbIHAAPBIHBIH
oKy OarmapnamanapbiH (cwmiabyc) Tamgay apkbuibl pgonenaeHeni. OKy MaTepuanmapbl MEH OKBITYIIBUIAPIBIH
NaWbBIHIBIFRI HAKTBl KOCIOM TajamTapra eMec, JKajllbUlaMa akKaIeMUsJIBIK —yirigepre cyideHenmi. 3epTrey
KOPBITBIHIBICBIHIA, apHAWBI MaKcaTTapFa apHAIFaH aFbUIIIBIH TUTIH OKBITYIBIH THIMAUIITIH apTTBIPY YIIiH TEOPHSIIBIK
O11iM MEH HaKThI KOCiOM OpTa apachIHIAFbl OaMIaHBICTBI KYIMIEHTETIH, MKEMI1 XKoHE KEIICH I TICUIAep KaXKeT eKeHIT
TYKbIpBIMIanaael. JKanme! anrana, OYJ1 3epTTey apHaibl MaKcaTTapra apHAJIFaH aFbUIIIBIH TUTIHIH JaMYBIH TEPEHIpPEK
TYCIHyre BIKIAJ eTeli JKOHE MaMaHAaHABIPBUTFaH TULMIK OUTIM OepyIiH THIMILIINT MEH ©3eKTUIIrH apTThIpyFa
OaFBITTANIFAH YCBIHBICTAp Oepei.

Tipek ce3aep: apHaiibl MaKcaTTapra apHaJIFaH aFbUILIBIH TUT, aFbUIIBIH TUIIH OKBITY, OKBITY 9O/ICTEMeEci, IIeT
TUIAEPIH OKBITY, TUIAI KOCIOM OKBITY, JEKCUKaHbI MEHIepY, TUIIIK JaFrabliap.
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AHTJIAVCKAM SI3BIK 1JIS1 CIENUAJIBHBIX [EJIEN. OB30P ITOJIX00B K
OBYYEHUIO

AHHOTanusi. B 1aHHOM WCCIeTOBaHMM pPAacCMATPHUBAIOTCS BOMPOCH CTAaHOBJICHHS M TEKYIIE€ COCTOSHUE
METOIUYECKUX MOAX0A0B K MPENoAaBaHUIO aHTJIUHCKOTO SI3bIKa JJIsl CTICLIMANIBHBIX LEeJIe B KOHTEKCTE Ka3aXCTaHCKOTO
Y MHUPOBOTO BBICIIEro 00pa3oBaHus. B mocieqHue NecaTHICTHS MPOLECCH TI00aIN3alii 1 MCHSOLIHECS TPeOOBaHUS
pBIHKA Tpyla 3HAYUTEIBHO MOBBICHIM IMOTPEOHOCTh B MPO(ECCHOHATBLHO-OPUCHTUPOBAHHOM MOIXOAC OOydYCHHsS
SI3BIKY, CMECTHB aKIEHT C OOIIEro BIAJCHHS AHTIMACKAM S3IKOM Ha CICIHATH3HMPOBAHHYI0 KOMMYHHUKATHBHYIO
KoMmneTeHIMp. MccnenoBanue 0a3upyercs Ha KIIFOUCBBIX TCOPETUYCCKUX TOJOKCHUSX MPUKIATHONW JIMHTBUCTHKH,
BKIIFOYAsl aHaau3 MOTPEOHOCTEH, >KAaHPOBBIA MOIXOA U MPOPECCHOHATIBHO OPUEHTUPOBAHHBINA IHCKYPC, KOTOPBIC
MMOTYEPKUBAIOT BaXHOCTh KOHTEKCTHO-3aBUCHMOTO W JIMYHOCTHO OPHEHTHPOBAHHOTO TpenofaBaHusa. Pabora
BEIMIOJTHEHA B paMKaX KadyeCTBEHHOTO TEOPETHYECKOTO IH3aifHa, OCHOBAHHOTO HA CHCTEMAaTHYECKOM aHalN3e
aKaZIeMUYeCKON JTepaTypel. B Hell MccieayloTcsi COBpeMEHHbBIE MPAKTHKKA TMPENOaBaHNs aHTJIMHCKOTO SI3bIKA IS
CIIEIMATBHBIX IIeJIeH, BKITF0Uast IPOSKTHPOBAaHUE KyPCOB, METOIUKH OOYUEHHUS U NCTIOIb30BaHUE YICOHBIX MaTepPHajoB,
HaIpaBJICHHBIX Ha Pa3BUTHE NMPO(eCCHOHATBHBIX SI3BIKOBBIX HAaBBIKOB. Pe3yNbTaThl MCCIIEIOBAHUS MOKA3BIBAIOT, YTO,
xotss ESP mmpoko mpr3HaH B KadecTBE Ba)KHEHIIEro KOMITOHEHTA BEICHIETO OOpa3OBaHWSA, €T0 IMPAaKTHYECKOe
MPUMCHCHHUE 3a4YacTyl0 OCTAaeTCs HEIOCNCAOBATCIBbHBIM, YTO IOJITBEPXKIACTCS AaHAIM30M YYEOHBIX IPOTpPaMM
(cabycoB) Ka3axCTaHCKUX BY30B. Bo MHOTMX ciyd4asx ydueOHbIC MaTepuallbtl W YPOBCHb IOATOTOBKHU
IpernoaBaTeyicii He B TMOJHOH Mepe COOTBETCTBYIOT pPEaNbHBIM MPO(PECCHOHAIBHBIM TPCOOBAHUSAM, TaK KaK OHHU
3a4acTyl0 ONMUPAIOTCS HAa OOOOIICHHBIC aKaJeMUYCCKUAE MOJCIH, a HE Ha CICIU(HUYCCKHIE 3alpoChl HHIYCTpUU. B
3aKIIIOYCHUU TTOTYCPKUBACTCS HEOOXOIMMOCTh 0O0Jiee MHTETPUPOBAHHOTO W aJalTUBHOIO MOAXO0Ja K IPEIOIaBaHUI0
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ESP, coueraroriero TeopeTudeckie HapabOTKH ¢ ayTCHTUYHBIM MPO(ECCHOHAIBHBIM KOHTCKCTOM. B menom, naHHoe
HCCIIeIOBAaHUE CIIOCOOCTBYET Oojiee TIIyOOKOMY TOHMMaHUIO pa3BuTus ESP w mpennmaraer pekoMeHIaWH IO
MTOBBIMIEHUIO 3PPEKTHBHOCTH B aKTyaIBHOCTH CIICIIMATM3UPOBAHHOTO SI3BIKOBOT'O 00pa30BaHUs.

KuarwueBble cjIoBa: aHMIMUCKUN SI3BIK ISl CTIIEIMANBHBIX II€JIeH, MperofaBaHue aHTIMHCKOTO S3bIKa, METOJMKA
npenoaaBaHus, 00y4eHne HHOCTPAHHBIM SI3bIKaM, MPOQPEeCCHOHATBHOE H3YUSHHE SA3bIKa, YCBOCHHE JICKCUKH, S3BIKOBBIC
HaBBIKH.
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