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USING AUTHENTIC DOCUMENTARY FILMS TO DEVELOP INTERCULTURAL
SENSITIVITY IN SENIOR SECONDARY EFL LEARNERS

Abstract. The purpose of this study was to investigate the pedagogical value of authentic documentaries as a
scaffolding tool for developing intercultural sensitivity in senior secondary EFL students in Kazakhstan. The study was
framed within stage-based models of intercultural competence and task-based media pedagogy, employing a 12-week
intervention based on pre-viewing, while-viewing and post-viewing task cycles. One-group pretest-posttest quasi-
experimental design with qualitative case study was used with two intact Grade 10-11 classes (N = 32). Quantitative
data were collected using a modified and validated Intercultural Sensitivity Scale (ISS) and qualitative data were
obtained from weekly reflection journals, video-assisted recall sessions (n = 12), and structured classroom observations.
Paired-samples t-tests and reflexive thematic analysis were used in combination to measure progression through the
ethnocentric to ethnorelative spectrum. The results indicated statistically significant improvements in overall
intercultural sensitivity (t (31) = 8.34, p < .001, d= 1.47) especially in terms of respect for cultural differences and
enjoyment of interaction. The qualitative data showed three ways that learning occurred: 1). Narrative transport which
filtered out affect, 2). Multimodal awareness which enabled deconstruction of ideologies and 3). Mediated reflection
which moved students from Minimization to Adaptation. This research offers a replicable, task-based pedagogical
model that combines authentic visual data with critical pedagogy in the development of intercultural competence at the
upper-secondary level. Suggestions are offered for curriculum development, instructional materials and media-based
assessment, as well as limitations and recommendations for future study.

Keywords: intercultural sensitivity, authentic documentary films, English as a Foreign Language, senior high
school students, task-based learning, intercultural communicative competence.

Introduction

Increased global connectivity and the fluid movement of culture texts has propelled the need for
intercultural sensitivity to the forefront of educational concerns for today’s foreign language teaching.
Intercultural sensitivity in contrast to fixed, declarative knowledge about culture is the capability to be
aware of, analyze and engage affectively and cognitively with cultural difference without judgment
[1]. Intercultural sensitivity in EFL has become viewed as an essential component of intercultural
mediation and critical global citizenship [2] and is reinforced through empirical constructs that
attempt to conceptualize intercultural competence as a quantifiable, multidimensional construct [3]. In
Kazakhstan’s multilingual educational system where language learning objectives are often paired
with intercultural competencies as mandated by the curriculum, many senior secondary EFL
classrooms remain heavily focused on linguistic accuracy and preparation for standardized tests in the
hopes that cognitive and affective development will occur somewhat automatically.

Authentic media has long been hailed as a source of cultural exposure, however instructional
usage has been poorly theorised on developing sensitivity. For ELT authenticity is defined not by the
material in itself but by the way it is presented and mediated in teaching situation(s) [4].
Documentaries in particular offer rich, multimodal, culturally grounded, depictions of speech acts, non-
verbal communication, socio-historical backdrop and ideology positioning [5] which appropriately
scaffolded, takes students from an ethnocentric stance to one that is ethnorelative by situating them in
what Kramsch [6] calls the «third place» in a cultural contact situation. However, majority of empirical
studies investigating documentary pedagogy tends to test vocabulary retention, listening
comprehension or the extent of learners' factual knowledge of the target culture and little emphasis is
given to the affective-cognitive development of intercultural sensitivity as a research output.
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Accordingly, this study intends to bridge this gap by developing, implementing and evaluating a
systematic pedagogical approach through authentic documentary films in which intercultural
sensitivity is explicitly targeted in senior secondary EFL students. Three objectives guided the whole
research design and execution: 1). To develop documentary based task cycles according to the DMIS
levels presented by Bennett [7]; 2). To quantify potential changes in students' intercultural sensitivity
scores with the use of a standardized and validated instrument; 3). To examine qualitative shifts in the
learners' perceptions of culture, their reflections and interactions with the media. For each of the
aforementioned objectives, three research questions were formulated:

RQ1: How closely is a 12-week documentary-based learning intervention correlated with
shifts in the students' intercultural sensitivity scores?

RQ2: What qualitative regularities emerge from students' reflective writings and interview
responses regarding intercultural engagement?

Now that the pedagogical imperative and theoretical foundation of the inquiry have been
clearly outlined, the design procedure and rationale for the development of developmental and
competence models informing the selection of documentaries, the construction of the task sequence
and the assessment process are discussed in the following section.

Literature Review

1). Intercultural Sensitivity and the DMIS

In Bennett's developmental model intercultural learning occurs along a continuum of
ethnocentrism (Denial, Defense, Minimization) toward ethnorelativism (Acceptance, Adaptation,
Integration) [7]. In this context intercultural sensitivity is defined as the affective-cognitive capacity
to perceive and experience difference without assimilating or rejecting the Other. Complementary
to the ethnocentric-ethnorelative continuum is Byram's model, which incorporates «savoir
comprendre» (understanding of cultural texts/situations), «savoir s'engager» (critical cultural
awareness) and «savoir étre» (attitudinal flexibility) [2]. Together, Bennett's and Byram's models
provide a framework for studying how pedagogically mediated cross-cultural experiences might
propel learners along the ethnocentric-ethnorelative continuum. In adolescent EFL classrooms this
movement is often non-linear, necessitating repeated contact, explicit reflection and occasions to
resolve conflicting cultural perceptions.

2). Authentic Documentary Films in EFL

Compared to fictional productions, documentaries make an indexical assertion to reality, and
carry high multimodal density and embedded ideological standpoints [8]. In the EFL classroom,
documentaries present learners with paralanguage features, pragmatic contexts of utterances and
sociocultural actions generally absent from textbook exchanges [5]. In the meantime, an unframed
viewing may reinforce stereotypes or cause overload of emotions [9]. Consequently, task-based
scaffoldings are crucial to transform passive witnessing into constructive critical engagement with
another culture. Research from recent years indicates that documentaries yield best results with
interventions, perspective taking questions and explicit dissection of representational devices [10].
This study adds to that field by connecting documentary choices with task design aligned to the
various DMIS stages in order to appropriately adapt the pedagogy to the students.

Building on the conceptual and empirical rationale above, the study operationalized the
framework in a 12-week curriculum and teaching design. Selected documentaries were screened for
age-appropriateness, linguistic simplicity (CEFR B1-B2), and fit with selected DMIS changes in
order to assure proper fit with DMIS and independently by expert judges.

Methods and Materials

1). Research Design & Participants

A one-group pretest posttest quasi-experimental design, including a qualitative case study
component, was employed. This design was considered appropriate as it would enable in-depth
instruction to be applied to an authentic learning situation, while acknowledging the limits to which
the design may permit casual inference. The participants consisted of two intact Grade 10-11 EFL
classes (N=32; 18 male, 14 female; M age = 16.4; SD=0.7) enrolled in a secondary school in an
urban center of Kazakhstan. This sample is characteristic of the typical EFL cohorts in upper
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secondary education contexts in that intercultural competence is a part of the required curriculum
yet the acquisition thereof is not typically monitored rigorously. Sample size was estimated using
G*Power 3.1 to establish the power of the study; a power of .80 and an effect size of large (d=.80)
set at o =.05 was determined to require a sample size of N=28, so the current sample size of 32 was
adequate. Parents gave written informed consent and students provided written assent to participate.
A debriefing procedure was used with the participants to minimize potential psychological distress
from engagement with sensitive documentary material.

2). Instrumentation

- Intercultural Sensitivity Scale (ISS): A 24 item- Likert-scale instrument [11] was adapted to
adolescent Kazakh EFL contexts through forward- translation, separate back-translation and semantic
equivalence guided by the researcher. This version was found to be internally consistent (Cronbach's o
=.86) and factorially valid in a pilot study (KMO=.79, Bartlett's p <.001). Sub-dimensions include the
capacity to attend to and use feedback, appreciation of other's culture and the ability to demonstrate
confidence in intercultural communication as well as liking and careful attention to interaction.

- Qualitative Data Sources: Participants wrote weekly reflective journal entries (n=384),
researchers engaged the students in video assisted recall interviews (n=12 strategically selected for
variation in language ability and baseline sensitivity levels) and a structured observation protocol
was utilized to gather data on pedagogical mediation, learner talk and task involvement. Thematic
analysis was conducted using Braun & Clarke's [12] reflexive approach, whereby the researcher
acts as the main analytical tool. An account of analytical processes was systematically recorded to
ensure a stringent and unbiased interpretation process, while inconsistencies encountered were dealt
with through an iterative return to the data, continued reflective log keeping and the support of
theoretical triangulation against the DMIS.

3). Documentary Selection & Pedagogical Rationale

Six authentic documentaries were selected and put in a specific order to be implemented
throughout the 12-week teaching time frame. The selection was based on theme, linguistical
appropriateness, multimodality and how well the documentary correlated with the steps of the DMIS.
An panel of three outsider ELT and intercultural communication specialists reviewed the mapping of
the documentary-task- DMIS and agreed by 90% that the mapping was appropriate pedagogically.
Below (Table 1) is the implementation sequence, targeted phase and relevant task cycle.

Table 1. Documentary Sequence, DMIS Alignment, and Task Mapping

No. | Weeks | Documentary Intercultural | Target DMIS | Pre-viewing While-viewing Post-viewing
(Director, Year) | Theme Transition
1 1-2 The True Cost (A. | Globalization | From Defense | Bias inventory, | Subtitle contrast | Empathy
Morgan, 2015) and labor | to KWL chart analysis, pause- | letter,
ethics Minimization note perspective
exchange
2 3-4 Period. End of | Gender norms | From Cultural Tracking Role-play:
Sentence (R. | and rural India | Minimization | misconceptions | gestures and | policy debate
Zehtabchi, 2018) to Acceptance | vs. realities nonverbal signals
3 5-6 Waste Land (L. | Social class, | From Breaking down | Annotating Identity
Walker, 2010) art, and | Acceptance to | stereotypes visual and audio | collage,
Brazilian Adaptation elements reflective
favelas journal
4 7-8 Before the Flood | Climate From Mapping links | Analyzing Cross-cultural
(F. Stevens, 2016) | justice and | Adaptation to | between global | persuasive and | action plan
social equity Integration and local | rhetorical
issues patterns
5 9-10 Coded Bias (S. | Digital ethics | Integration Examining Speaker Dialogue
Kantayya, 2020) and with  critical | language of | positioning simulation,
technological | perspective power tracking journal
culture synthesis
6. 11-12 | Virunga (O. von | Environmenta | Consolidation | Discussion of | Charting the | Final task:
Einsiedel, 2014) 1 protection | and mediation | algorithmic storyline intercultural
and and systemic | progression mediation
indigenous bias project
voice
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Early documentaries («The True Cost», «Period. End of Sentence») exposed existing implicit
biases and allowed a general normalization of diversity, whereas the second choice («Before the
Flood», «Coded Bias», «Virunga») necessitated a subjective position of debate, ethical
consideration and flexible perspective taking.

4). Data Analysis

Quantitative analysis included repeated measures t-tests with pre- and post-intervention ISS
score comparisons. Shapiro-Wilk tests were performed to check the normality assumptions for the
difference scores. The critical alpha was set at .01 (a conservative Bonferroni correction considering
5 subscale comparisons in addition to overall score) to control for Type I error. The effect size
magnitude was measured using Cohen's d.

Qualitative data analysis was conducted using Braun and Clarke's six steps of thematic
analysis. Initial coding was inductively derived, while refinement of themes was theory-driven,
reflecting levels of DMIS development. Negative instances (low or resistance to change) were
selectively examined for balance. Triangulation (quantitative, journal entries, interview, and
observations) addressed construct validity.

Results and Discussion

1). Quantitative Findings

Paired-samples t-tests indicated that there were statistically significant pre- to post-
intervention increases in ISS in every dimension (Table 2). All assumptions of normality were met
for each paired-samples t-test (Shapiro-Wilk on difference scores had p > .05)..

Table 2. Pre- and Post-Intervention ISS Scores (N = 32)

No. | Dimension Pre M (SD) Post M (SD) t p Cohen’s d
1. Interaction Engagement 14.2 (2.1) 17.8 (1.9) 6.42 <.001 1.14
2. Respect for Difference 13.8 (2.4) 18.1 (1.7) 7.88 <.001 1.39
3. Interaction Confidence 12.9 (2.6) 154(2.2) 5.11 <.001 0.91
4. Interaction Enjoyment 11.6 (2.8) 15.9 (2.0) 8.34 <.001 1.47
5. Total ISS 66.5 (7.8) 83.1(6.2) 8.34 <.001 1.47

The p-values for all subscales remained significant even after correction for multiple
comparisons (Bonferroni correction; o adj = .01). There was a large effect for Respect for
Difference (d = 1.39) and Interaction Enjoyment (d = 1.47) indicating that students are engaging in
affect and cognition in addition to behavior, and gains were sequential, in time with the order of the
films in the documentary. Small gains in confidence were made at the beginning of the intervention,
while much larger gains in empathy and perspective-taking were observed in response to the films
in the middle of the intervention. The shift in the data closely mirrored the DMIS transition from
Minimization to Adaptation.

2). Qualitative Findings

Through thematic analysis three overarching themes emerged, closely mirroring the
pedagogical techniques incorporated into the task cycle:

1. From Stereotype to Situated Understanding: Learners moved from pre-formed cultural
categorizations to an understanding of cultural experience as situated. This was particularly evident
in the observation data following «Period. End of Sentence» and «Waste Land» where the role play
and multimodal annotation stages required participants to engage with cause and effect relationships
rather than with cultural «truths» or facts.

«I used to think «refugees» or «favela residents» were just categories. After the
documentaries, I saw how policy, language and art shape different journeys. It’s not one
story»(Journal, Week 4)

2. Emotional Empathy and Cognitive Translation: Learners demonstrated affective
investment translating into the increased cognitive flexibility in «Before the Flood» and «Virungay.
Recall sessions guided by video revealed that highlighting moments of silent tension facilitated
attempts at reframing initially assumed interpretations.
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«When the old man speaks in his in his own language with subtitles, I really feel how awful it
feels to be misunderstood. I have rewinded that bit three times. It wasn't the words, it was the
dignity». (Interview, P07)

3. Awareness of Documentary Representation and Mediation: By weeks 9-10 learners display
signs of being aware of the construction of media through critical metacognitive awareness,
particularly after watching «Coded Biasy». This correlates to the Integration stage in that empathy
moves from just people to an understanding of how culture and cultural representation is framed.

«They only filmed the tech ceo, they didn't show any of the women programming it, the
camera work was so manipulative. Documentaries have to reveal their bias too. You must watch the
camera, not just the content». (Journal, Week 9)

4. Exploring negative cases and maintaining balance: Three participants made minimal gain
and remained uncomfortable with cultural relativism. Through the use of journals it was evident
that these learners were inclined to initially see relativism as 'a selling-out to other cultures', and it
took instruction and peer discussion over weeks 7-9 for them to begin to de-escalate such defensive
responses, though not complete adaptation was achieved within the 12-week time frame. The
finding suggests the importance of affect in moving towards cultural adaptation, that it is a
nonlinear process.

Triangulated findings indicate that an instructional activity demanding that learners negotiate
ideology and frames was key to quantitative gains in ISS. Given these results, it is necessary to examine
how these theoretical elements and pedagogical strategies are correlated to influence development.

1). Theoretical Implications

These findings uphold the notion that intercultural sensitivity can be developed through a
scaffoldable, stage-like process [7]. Minimisation to adaptation fits with Byram's belief in critical
cultural awareness as an active not passive skill. Documentaries served as «cultural mirrors and
windows» [13] but only when the tasks gave the students the necessary scaffolding to engage with
the viewing as something beyond simple reception, a point that further supports the argument that
authentic tasks are constructed by teachers not embedded in materials [14]. The shift in attitude
from emotional engagement ('Waste Land', 'Virunga') to critical understanding («Coded Bias)
demonstrates that intercultural sensitivity is not sequential but dialectical, oscillating between
empathy and analysis. The presence of negative cases supports Bennett's idea that temporary
setbacks or plateaus are common to transitions and that patient instructional effort is needed.

2). Pedagogical Implications

In the light of these theoretical assumptions, the framework outlined below, applicable in upper-
secondary EFL contexts, can be proposed: Firstly, the arrangement of tasks must parallel the DMIS
continuum; initial weeks should concentrate on the creation of cultural awareness and the
normalization of the other, whereas later tasks will call for adaptation, moral negotiations and the
analytical critique of media productions. Secondly, mediation is essential; the role of the instructor will
be to provide explicit, structured moments of pause, to recontextualize ethnocentric comments and to
display ethnorelative ways of thinking and speaking. Thirdly, assessment procedures must monitor
affective and cognitive changes, because as shown in the study, Likert scale measures are incomplete
while reflection and stimulated recall disclose underlying processes of quantification. Curriculum
designers are therefore expected to embed a structured, media-based pedagogy in their language
courses and cease viewing documentaries as merely audio input. With respect to the context of
Kazakhstan's trilingual policy where interculturality is implicitly endorsed but inadequately assessed,
the study offers a pedagogical framework for implementation in global citizenship education programs.

Conclusion

In fact, authentic documentaries embedded in a theoretically informed, task-based sequence of
instruction can make a substantial contribution to the development of intercultural sensitivity among
senior secondary EFL learners. This intervention proved to have the potential to promote growth on
the ethnocentric-ethnorelative scale, with the process promoted by narrative embodiment,
multimodality and scaffolded critical thinking. By carefully matching film choice, task design and
assessment with the models on development and competency mentioned above, this study presents
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a data-based model for re-conception of media study as a tool in the cultivation of intercultural
competence. Based on these results, developers of curriculum, teacher educators and policy-makers
are urged to integrate systematic media instruction in upper secondary language curricula. Culture
has to be learned not through learning facts about a culture, but rather by using the guided and
reflective process to approach the «other».
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AFBLTIIBIH TUITH WET TIII PETIHAE OKUTBIH ’)KOFAPBI CBHIHBITI
OKYIIBLIAPBIHBIH MOJEHUETAPAJIBIK CE3IMTAJLIBIFbIH JAMBITY YIIIH
TYNHYCKAJIBIK JEPEKTI ®WJIBMIEPII KOJJIAHY

Annarna. byn 3eprreyain Makcatsl KazakcTaHmarbl )KOFapbl ChIHBIN OKYIIBLIAPBIHBIH aFbUILIBIH TUTIH MEHIepy
YIepiciHae MOICHHETAPAIBIK CE3IMTANIBIKTH JAMBITYy YINIH TYMHYCKAIBIK NEPEeKTi (QUIbMICPIiH IMeaaroruKaibiK
oJNieyeTiH, OoJIapAbl OKYy YVIEpiCiHIE TipeKk Kypalbl pETiHIe KOJIaHy apKblIbl KapacTblpy Ooimbel. 3epTrey
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MOJICHUCTAPAIBIK KY3BIPCTTUTIKTIH CaThUIBl MOJCJBJICPIHE JKOHE MeIua KypajlapblHa HETI3ACITeH TalChIPMAaIbIK
MeJarorukara CyneHmi, 12 anrtanblk MHTEPBEHIMS aJNIBIH alla Kepy, Kepy oHe KeHiHTI Kepy Ke3eHIEPiHEH TYpaThIiH
TarchlpMa IUKIACpP] apKbUIbl JKy3ere achlpbUIIbl. bip TOmMKa apHanFaH alIblH ajla jKOHEe KeHiHri Tecti Oap
KBa3WAKCIIEPUMEHTTIK JU3aiiH XKoHE camajblK Keic-cTaau oici KommaHbUibi, 10-11-CHIHBINTEIH €Ki TYTac CHIHBIOBI
kamTbuLel (N = 32). CaHOpIK OepekTep OeiMIenTeH jKoHe AQJENIeHTeH MoJeHHeTapallblK Ce3IMTAIBIK IIKAJIACKI
(ISS) apKbUTBI KUHAIIBI, )T CAITATIBIK JEPEKTEP aNTAIBIK peIeKCHIIBIK KyHAeTiKTep, OeliHe-Heri3inaeri cyxoarrap (n
= 12) ’x0HE KYPBUIBIMIIAIFAH CHIHBITITHIK OaKplIayJiap apKbUTbl aiblHABL. JlepeKkTepai Taijgay YIIiH >KYNTacKaH t-TeCT
XKOHE PE(ICKCUBTI TaKBIPBINTHIK Talgay oAicTepi OIpIKTIpUTIN KOJIAHBUIIABI, OYJ OKYIIBUIAPIBIH JTHOICHTPIIK
JICHIeH/ICH 3THOPCANUCTIK JICHIeire oTy MMHAMUKACHIH aHBIKTayFa MYMKIHIIK Oepai. HoTmxkenep MomeHUeTapaibik
Ce3IMTANIBIKTHIH JKaJlIbl ACHIeiliHIH CTaTHCTHKAJIBIK TYPFbIAAH eneyii apTkaHbH kepeerti (1(31) = 8.34, p < .001,d =
1.47), acipece MOICHU albIpMAIIBUIBIKTAPFAa KYPMETIICH Kapay XOHE e3apa OpPEeKEeTTCH KaHaraT aly KepCeTKIimTepi
OoiibIHIIA aliKpIH ociM Oaiikanmapl. CanaiblK JepeKTep OKBITY YIEPICIHIH YII Herisri MexaHW3MiH aWKbIHIAansl: 1).
OMOIUSIIBIK TOCKAYBUIIBI QJICIPETETIH OasHAay apKbUIbl eHy, 2). MIeoNoTHsIBIK Ko3KapacTapabl TaljgayFa MyMKIHIIK
OepeTiH MyJIbTUMOJAIBIL TYCiHy, 3). MuHUMH3aIus JCHIeHiHEH amanTaiysi NCHTediHe OTyre BIKMal eTeTiH
pedIeKkcHsITBIK MEeANATUBTI yaepic. 3epTTey TYMHYCKAJIbIK BH3yajbl MaTepHUANapibl ChIHU MEJarorMKaMeH JKOHE
TarchblpMara HETi3/IeNTeH OKBITYMEH OipiKTipeTiH KalTamaHOambl IMeJarornKaiblKk MOJeb YChiHaabl. COHBIMEH KaTap
OKy OafrmapiaMainapblH 93ipiiey, OKY-o[iCTeMENiK MaTepHamapAbl >KeTUIAIpy >KOHEe MeJuara HeETi3JeNreH Oaranay
JKYHeCiHe KaThICThI YChIHBICTAp OepiJIim, 3epTTey IiH MEeKTeyJIepi MeH Ooaiak 3epTTey OarbITTaphl KOPCETUIETI.

Tipek ce3aep: MopeHHETapalbIK CE3IMTANIBIK, TYIHYCKAJIBIK AEPEKTI QUIbMIEP, aFbUIIIBIH T IIETEN Tijl peTiHAe,
YKOFapBI CHIHBII OKYIIBLIAPHI, TAIICBIPMaFa HET13ACIreH OKBITY, MOJICHUCTAPAIBIK KOMMYHHUKATHBTIK KY3BIPETTLIIK.
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HCIOJIb30BAHUE AYTEHTHYHBIX JOKYMEHTAJIBHBIX ®UJIbMOB JJ151
PA3ZBUTHS MEXKYJbTYPHON YYBCTBUTEJIBHOCTH Y YYAILIIUXCS
CTAPHINX KJIACCOB, N3YUAIOIIIUX AHTJIMUCKHUM SI3BIK KAK
MHOCTPAHHBIN

AnHoTammsi. llens naHHOTO WCCIENOBAaHUS 3aK/OYaniach B HW3YYCHUM I€arOTMYECKOro IOTEHIHana
ayTeHTHYHBIX TOKYMCHTAJBHBIX (DMIIEMOB KaK CPEICTBa MEAArOrMYeCKON TMOICPIKKU IS Pa3BUTHUS MEKKYJIBTYPHOMH
YYBCTBUTEIHHOCTH Yy YUYAIIMXCS CTAPIINX KIACCOB, M3ydaIOMINX AHTJIMHCKUI S3BIK Kak MHOCTpaHHBIA B Kazaxcrame.
HccrenoBanme OBUIO OCHOBAHO HAa CTaAWHHBIX MOJENSAX MEXKKYJIBTYPHOH KOMIETEHTHOCTH M IIearoruke,
OpMEHTHPOBAHHON Ha BBHIMTOJHEHHE 33aJaHWU C WCHOJB30BAaHMEM MeIua, M BKIIOYANo |2-HenemhHOe BMEIIATeNECTBO,
MOCTPOCHHOE TI0 IUKIY 3aJaHdii: MPEAIpPOCMOTPOBAsA, MPOCMOTPOBAs M IIOCIEIPOCMOTPOBAS JESATEIHHOCTD.
Hcrmonb30oBancst KBa3WAKCIIEPUMEHTAIbHBIA TU3aliH ¢ OAHOW Tpynmod (MpenTecT-IIOCTTECT) W KaueCTBEHHBIM KeHC-
cTaau Ha OCHOBe JNBYX IenbiX kimaccoB 10-11-x wmaccoB (N = 32). KommuecTBeHHBIC NaHHBIE OBUTH TOTYYEHBI C
MIOMOIIBI0 MOAN(HUIMPOBAHHON M BAINANPOBAHHOM LIKAJIbI MEXKYJIbTYpHOH 4yBcTBUTEIbHOCTH (ISS), KauecTBeHHBIE
JIaHHBIE - Yepe3 eXKeHeIeNbHbIe pedIIeKCUBHbBIE JTHEBHUKH, HHTEPBBIO C HCIIOJIb30BAHUEM BHIECOBOCIIPOU3BENCHHUS (N =
12) ¥ CcTpyKTypuUpOBaHHBIC HaONMIOACHUSA B Kiacce. [l aHamu3a MPUMEHSUIUCH t-TECT JUIS 3aBHCHUMBIX BBIOOPOK U
pedneKkcuBHBI  TeMaTHMYeCKMH  aHaiu3, 4YTO  IIO3BOJIJIO  OTCIIEAWTHh  NPOJBIDKEHHE  OOydarommxcs OT
STHOLEHTPUYECKOTO K OSTHOPEJSITUBHOMY YPOBHIO. Pe3ynbTaThl IOKasajiy CTaTHCTUYECKH 3HAYMMOE IIOBBILICHHE
001IIeTO YPOBHS MEXKYIbTYpHOU uyBcTBUTENbHOCTH (1(31) = 8.34, p <.001, d = 1.47), 0COOCHHO B acTeKTaxX yBaKCHHS
K KyJIbTYPHBIM Pa3iW4MsiAM W YIOBOJBCTBUSA OT MEXKYJIBTYPHOTO B3aMMOAEUCTBUs. KadecTBeHHBIC NaHHBIEC BBISBIIN
Tpu MexaHu3Ma oOydeHws: 1). HappaTuBHOe TOrpyXeHHE, CHIDKAIONIEe OMOIMOHANIBbHBIE Oapbephl, 2).
MynsTHMOANEHOE  OCO3HAHHE, CIOCOOCTBYIOIIEE JEKOHCTPYKIMH  HMICOJOTHMYECKHX  IpeACTaBIeHUi, 3).
PednexcuBHOE OCMBICIEHHE, 00ECIIEUHBAIOIICE ITEPEX0]l OT MUHUMH3AINK K ajanTtanud. VcciemoBaHue mpeiaraer
BOCIIPOM3BOANMYIO TEarOTMYECKyl0 MOJENb, OCHOBAaHHYIO Ha 3aJaHUSIX W HWHTETPUPYIOIIYI0 ayTEHTHYHBIE
BHU3yalIbHBIC MaTEepHalbl C KPUTHYCCKOW NENAarorukoil B Pa3BUTUU MEKKYJIBTYPHOH KOMIIETCHTHOCTH Ha YPOBHE
crapiied mkoJbl. Takke MpeacTaBlICHbl PEKOMEHAALUH i1l Pa3pa0d0TKU yUeOHBIX MPOrpamMM, YIeOHBIX MATCPUANIOB U
MEINa-OPUCHTHUPOBAHHOW CHUCTEMBI OIICHUBAHMS, a TAaKXKE OrPAHUYCHUS WCCICIOBAHUS M HAMPABICHUS IS
JaNbHeHei padoThI.
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ENGLISH FOR SPECIFIC PURPOSES: A REVIEW OF TEACHING APPROACHES

Abstract. This study examines the development and current state of teaching approaches in English for Specific
Purposes within Kazakhstani and international higher education contexts. In recent decades, the process of globalization
and the evolving labor market demands have significantly increased the need for professionally oriented language
instruction, shifting the focus from general English proficiency to specialized communicative competence. The research
is grounded in key theoretical frameworks of applied linguistics, including needs analysis, genre-based approaches, and
discourse-oriented teaching, which emphasize the importance of context-sensitive and learner-centered instruction. The
study adopts a qualitative theoretical design based on the systematic analysis of academic literature. It explores
contemporary ESP practices, including course design, teaching methodologies, and the use of instructional materials
aimed at developing professional language skills. The findings reveal that ESP is widely recognized as an essential
component of higher education, its practical application often remains inconsistent, as evidenced by an analysis of
course syllabi from Kazakhstani universities. In many cases, teaching materials and instructor preparation are based on
generalized academic models rather than specific industry demands. The study highlights the need for a more integrated
and adaptive approach to ESP instruction that combines theoretical insights with authentic professional contexts.
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