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THE USE OF AI IN TEACHING ENGLISH FOR SPECIFIC PURPOSES:
THE EXAMPLE OF CHATGPT

Abstract. The application of Artificial Intelligence (Al) in education has transformed teaching practices, especially in
the area of Teaching English for Specific Purposes (ESP). The article discusses the role of Al, notably ChatGPT, in
innovating ESP education for Teaching English major students. ChatGPT, a cutting-edge Al language model developed by
OpenAl, facilitates personalized learning experiences through the simulation of real-life professional settings and the delivery
of instant, context-specific feedback on the use of language, grammar, and vocabulary. It enables ESP learners to practice and
enhance their communication skills in settings that are directly relevant to their own professions, such as business, law,
medicine, and engineering. The paper examines the numerous benefits of ChatGPT, including its capability to personalize
learning tasks, provide real-time corrections, and create interactive and dynamic dialogue that mimics professional real-life
interaction. Furthermore, it discusses feasible means of integrating ChatGPT into ESP courses, including task-based learning,
blended modes, and collaborative tasks. With these innovative methods, educators can more effectively address the diverse
and specialized needs of ESP students. This study highlights the potential of Al technology like ChatGPT to transform ESP
teaching in the way it offers scalable, adaptive, and interactive solutions to enhance language ability and prepare learners for
the needs of their professional disciplines.
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Introduction

In the last few years, Artificial Intelligence (AI) has transformed numerous industries, and
education is not an exception. One of the most exciting advancements in Al technology is the
development of Al-based language models like ChatGPT, created by OpenAl. ChatGPT is a very
sophisticated Al tool that can engage in natural language conversations, compose text, and provide
assistance in a range of tasks. For Teaching English majors, it is essential to understand the
potential of Al tools such as ChatGPT to enhance Teaching English for Specific Purposes (ESP).

English for Specific Purposes (ESP) recognizes the necessity of language instruction to be tailored
to address the specific requirements of learners progressing through specific disciplines [1]. ESP is
firmly established as a major area of applied linguistics and English language study and has a broad base
of adherents in educationalists, linguists, and language teachers worldwide [2]. English for Specific
Purposes (ESP) is a teaching approach of English that meets the specific professional requirements of
students in certain professions such as business, law, medicine, engineering, or technology. ESP is
distinct from general English as it focuses on specialized language, communication skills, and functional
language for particular professions. With the growing demand for ESP courses globally, advanced Al
technologies like ChatGPT are taking on a pivotal role in ESP instruction, providing personalized
learning and boosting student engagement. ESP materials play a critical role in this process [3].

This article outlines the use of ChatGPT in ESP, such as the way it can be used to promote
better learning experiences, aid instructors in curriculum planning, and provide immediate feedback
to students. It further outlines the ethical considerations of implementing Al in language instruction.

Methods and Materials

ChatGPT as a Resource for ESP Teaching. ChatGPT, an OpenAl language model, is driven by deep
learning and natural language processing techniques. The primary function of the model is to generate
human-like text responses against user input. Although it can converse as freely as possible, the nature of
ChatGPT's functionality allows it to carry out a huge list of operations, thus it an ideal tool for ESP learning.
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Some linguists have researched on ChatGPT. RodicaZafiu [1] says in his study that «It was
not so much the information that impressed me, but the level of the language, the level of
grammatical and semantic correctness, the level of discursive coherence.». In what I experimented,
not only was the answer provided in sentences that were meaningful, but there was a consistency of
the text, it was observed that a pattern was being followed, a general introduction, a conclusion at
the end of the answer, an articulation that reflects the progress that has been made in this direction.

Personalized Learning. Personalized learning is one of the primary challenges in ESP training
since it is challenging to accommodate a broad spectrum and specialized needs of students. Each
student in an ESP course may be learning English for different professional purposes, e.g., business
negotiations, legal consultation, or scientific research. ChatGPT's contextual adaptation and
response generation features facilitate personalized learning.

For example, in a business English lesson, ChatGPT can imitate real-world business scenarios
such as meetings, negotiations, or presentations. One student can practice with ChatGPT by
delivering their pitch or discussing market trends in English. ChatGPT can provide vocabulary,
phrases that are context-relevant, and feedback for correction, thus building an immersive
experience that closely approximates real communication.

Instant Correction and Feedback. The second significant aspect of language learning is the
need for instant feedback. In a typical classroom setting, students wait for their teacher to review
their work before they can be corrected, which significantly slows down the learning process.
ChatGPT can provide instant feedback on written or oral assignments, allowing learners to identify
mistakes and correct them on the spot.

For instance, a student of business writing an email can type in the text on ChatGPT, which
will review it for grammar, tone, and suitability within the workplace. The AI will suggest edits, for
instance, in more formal language use, fixing sentence construction, or altering vocabulary to
engage a specific audience. Such real-time feedback enables the student to correct changes on the
spot and reinforce learning.

Similarly, legal English students can input legal documents or case studies into ChatGPT, and
it will highlight common errors in terminology or phraseology so that students use the right and
professional language. Feedback from AI applications like ChatGPT, if immediate, is especially
beneficial in ESP where accuracy and professionalism matter the most.

Conversational Practice for Skill Development. In ESP, the students are used to practicing
their skill in conducting professional conversations about their field of work. Whether negotiating a
legal contract, giving updates on research work, or experiencing a job interview, ESP students need
to be confident of possessing the capabilities to engage in professional conversations in their field.
ChatGPT can engage the students in virtual professional conversations that closely mirror actual
situations. I particularly instructed ChatGPT to provide class material such as exercises and some
tests that may help with ongoing tracking of concepts covered in class (Figure 1).

Here are some vocabulary exercises based on the paraphrased text:

Exercise 1: Matching Definitions

Match the words in Column A with their correct definitions in Column B.

Column A Column B

a) A group of words that function as a unit within a sentence (e.g., noun
phrase, verb phrase).

1. Predicate

2. Syntax b) The way in which words are put together to form sentences.
3. Cohesion ¢) A formal way of expressing ideas in professional or academic settings.
. d) The part of a sentence that contains the verb and provides information
4. Register .
about the subject.
e) The logical connection between ideas that creates a smooth flow in writing

5. Idiomatic expression
or speech.

Figure 1 - Al-Based Scenarios for Teaching Legal English
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For example, in a legal English vocabulary class, ChatGPT can set up a courtroom scenario
where the learner plays the lawyer's role in arguing a case. The Al can ask questions, counter-
arguments, and even suggest ways to make the learner's argument stronger. Such conversational
practice allows learners to achieve fluency in domain-specific language while receiving
personalized feedback (Figure 2).

&

ChatGPT

Here are some courtroom scenarios that can be used for English for Legal Purposes (ELP), role-plays, or
discussions in legal English classes:

Scenario 1: Witness Cross-Examination
Setting: A criminal trial.
Situation: A witness is testifying about a robbery they saw. The prosecution asks clear, direct
questions to confirm details. The defense attorney cross-examines the witness, trying to find
inconsistencies.
Task: Practice questioning techniques, objections (e.g., “Objection, leading question!”), and
how a witness should respond under pressure.

Scenario 2: Judge’s Verdict

Setting: A civil lawsuit over a breach of contract.
Situation: A business owner claims a supplier failed to deliver goods as agreed. The supplier
argues that unforeseen circumstances prevented delivery.
Task: Students role-play as judge, plaintiff, defendant, and lawyers. They present
arguments and the judge gives a verdict based on the evidence.

Figure 2 - Al-Supported Vocabulary Development Exercises

Students can talk skills with ChatGPT. I always instruct it to provide scenarios and cases
on different topics. The range of topics, novel ideas, hypothetical scenarios, range of cases are
extremely helpful in developing critical thinking, provoking meaningful discussions, and
enhancing problem-solving skills. They also facilitate the in-depth exploration of the topic. It
enhances the ability to communicate in different professional contexts preparing the students
for real communication, so it can enhance their confidence to use English for specific purposes.
In the table below is a set of discussion questions, based on the syllabus, which was generated
by ChatGPT:

Grammar and Vocabulary Development. Not only must ESP students be required to use a
professional vocabulary but must possess extremely high levels of grammar and linguistic
structure competence. ChatGPT can help students upgrade their grammar and vocabulary by
explaining, providing examples, and presenting exercises specifically tailored to their
profession.

For instance, in business English, ChatGPT can offer descriptions of how to use a specific
set of phrases in negotiating, how to write formal letters, or how to phrase questions for
business meetings. It can also offer domain-specific vocabulary to students and help them
practice using them in different contexts. If a student uses incorrect phrasing or term selection,
ChatGPT can give feedback and suggestions so that the learners are using language
appropriately and appropriately.

To integrate ChatGPT into ESP instruction effectively, a number of methods and
resources need to be adapted to reflect the possible advantages of Al (Table 1).
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Table 1 — Thematic Discussion Questions on Al, Mental Health, and Social Media
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Continuation of Table 1
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Task-Based Learning. Task-based learning (TBL) is possibly the most effective means to
integrate ChatGPT into ESP, where learners carry out real-world tasks that are related to their field
of study. These could involve writing emails, creating reports, carrying out interviews, or creating
presentations. ChatGPT may be employed as a partner with whom learners can practice and refine
these tasks.

For instance, in a business English course, students could be required to write a business
proposal. Students can submit their drafts to ChatGPT to get instant feedback on clarity,
organization, and use of language. The Al can provide options for enhancing the proposal by giving
alternative sentence formation or phrases in common usage in a business context.

Similarly, engineering students could apply clarifying a process of engineering or projecting
project specifics using ChatGPT, getting feedback on how to improve explanations and the use of
technical terms.

Blended Learning Strategy. A blended learning strategy, combining conventional face-to-face
instruction with Al-enabled tools like ChatGPT, can potentially enhance ESP instruction. Educators
can use ChatGPT to provide supplementary exercises and practice sessions outside the classroom.
For example, following a legal English vocabulary lesson, students can use ChatGPT to practice
and remind themselves of words learned in the lesson.

Moreover, ChatGPT may also serve as an additional learning material for students who need
extra practice or explanation. When students struggle to understand a particular concept or topic,
they can ask for additional practice or explanation from ChatGPT so that they can learn further
outside of class.
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Interactive and Collaborative Learning. ChatGPT may also be applied to collaborative
learning environments, in which students interact and learn collaboratively to complete tasks. In an
example from a medical English class, students role-play a scenario in the hospital where they
switch roles with each other in turns to talk with ChatGPT as patients and doctors. Students are
provoked by collaboration to practice professional language within a helpful and interactive
environment.

When 1 started experimenting with ChatGPT, 1 found that its answers were more
understandable than the answers given by my students. In a teaching environment, our focus was to
ask ChatGPTopen ended and question questions regarding the meaning of technical terms and
grammar rules. I also asked it to develop class material such as tests and exercises that could be
used to facilitate ESP learning and teaching.

Hence, our dialogue contained several key linguistic elements, as outlined below:

-Grammatically correct sentences with clear-cut subjects and predicates, adhering to
grammatical rules to allow proper communication.

-Properly contextual general vocabulary, backed up by a diversified set of specialist terms,
comprising technical jargon and idiomatic expressions.

-Formal and professional tone, in accordance with requirements in business and academic
environments.

-Proper syntactic organization, utilizing noun phrases, verb phrases, and other grammatical
arrangements to provide clarity.

- Cohesiveness, every statement logically connected to the previous one to offer a reasonable
succession of thoughts [4].

Results and Discussion

The incorporation of Al tools such as ChatGPT into Teaching English for SpecificPurposes
(ESP) has been researched by a number of scholars, each bringing different ideas to this dynamic
field. This article is an extension of the early work by scholars such as [1], who underscored the
significance of adapting language teaching to suit the particular requirements of learners in
professional contexts. More recently, [2] have highlighted the growing significance of ESP in
applied linguistics, particularly in the context of globalization and specialist professional contexts.

RodicaZafiu's study of ChatGPT emphasizes its language skills, i.e., grammatical correctness,
semantic coherence, and discursive structure. Zafiu's findings are in agreement with the findings of
this article, i.e., the way ChatGPT can produce well-structured, context-based answers mimicking
professional-like speech. Similarly [5], has investigated ChatGPT as a language learning tool,
emphasizing its value in personalized learning and instant feedback, which are fundamental aspects
of ESP learning.

Chan and Hu [6] examined student attitudes towards generative Al in higher education, noting
its potential to enhance engagement and provide tailored learning experiences. Their findings are in
agreement with the research in this study, particularly in terms of ChatGPT's capacity for
establishing interactive and engaging learning spaces. However, they also identify some principal
ethical issues, such as over-reliance on Al and ensuring equal access to technology, which are
reflected in this paper.

Mariana Coanca [4] has addressed directly the role of Al in ESP, highlighting its ability to generate
well-formed sentences, use specialized lexis, and assume formal tone. Coancd's study is on par with
ChatGPT's applied uses discussed here in this article, most particularly its use in task-based learning as
well as blended approaches. In addition, Rauf [3] and Zaman [9] have emphasized needs assessment and
adaptive learning materials in ESP, where ChatGPT can be the revolutionary technology.

This paper contributes to the body of literature by providing concrete examples of
incorporating ChatGPT in ESP instruction, particularly through personalized learning, immediate
feedback, and simulations of professional practice. It also broaches the issue of ethics in the use of
Al, ensuring that the discussion remains grounded in the pragmatic realities of language instruction.
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The conclusions of this research demonstrate the high potential of ChatGPT as a learning aid
to enhance ESP. The results are listed below, organized by topic:

1. Personalized Learning. ChatGPT's ability to adapt to the specific needs of individual
learners worked very well in ESP settings. For example, in business English classes, students
reported that practice scenarios such as negotiations and presentations helped them rehearse
context-related vocabulary and expressions. One learner said: «ChatGPT was like a real business
partner, giving me feedback on my tone and language use».

2. Immediate Feedback and Error Correction. Immediate feedback was perhaps the most
valuable aspect of ChatGPT. During legal English courses, students used ChatGPT to proofread
legal documents and case studies and receive immediate feedback on terms and sentence structure.
A participant noted: «I no longer had to wait for my instructor to correct my work. ChatGPT helped
me correct my writing in real-timey.

3. Interactive Discussions for Building Skills. ChatGPT's ability to imitate professional
discussions was particularly valuable for building confidence and fluency. For medical English
classes, students conducted interactive hospital role-plays, acting as doctor and patient. This
interactive approach was valued for its practicality and realism.

4. Grammar and Vocabulary Development. ChatGPT performed well in terms of grammar
and vocabulary development. For instance, in engineering English, students exercised using
ChatGPT to describe technical processes, receiving feedback on their application of technical
vocabulary and sentence structure. According to one student: «ChatGPT helped me know how to
make complicated ideas easier for non-experts to understand».

5. Task-Based Learning. Task-based learning exercises like the preparation of business
proposals and technical reports were more efficient with ChatGPT providing instant feedback.
Students reported such assignments as looking more real and related to their future career plans.

6. Blended Learning Strategy. Combining traditional instruction with ChatGPT-based
exercises was a success among students and teachers alike. Teachers reported that ChatGPT
allowed them to focus on higher-order skills during class, while students appreciated the additional
practice sessions outside of class.

7. Interactive and Collaborative Learning. Interactive activities such as role-play scenarios
and group discussion were greatly augmented by the contextual and diverse content generation
capacity of ChatGPT. These types of activities were found interesting and helpful to the students for
the development of teamwork and communication skills.

Conclusion

ChatGPT has proven to be a useful tool in Teaching English for Specific Purposes (ESP) and
offers numerous benefits such as personal learning, immediate feedback, contextual practice, and
professional language learning. Teachers can provide students with a unique, interactive, and
contextually based learning experience through the integration of ChatGPT into ESP courses.
Students who are majoring in Teaching English need to embrace the capability of Al tools such as
ChatGPT to increase their teaching methodology and prepare future professionals for proper
communication in their respective fields.

We emphasize the potential of ChatGPT in learning different subjects under English for
Specific Purposes, demonstrating how we integrate it in our teaching practice. We provide
examples Though ChatGPT can significantly enhance ESP instruction, caution must be exercised in
dealing with the ethical implications of Al use to ensure that the technology is harnessed
responsibly and inclusively. As Al evolves, its contribution towards ESP instruction will surely
increase, providing more innovative solutions for language learners and teachers.

Within the English for Speakers of Other Languages (ESP) class, ChatGPT can aid instructors
in helping students gain the language proficiency they need to succeed in their respective
professions and achieve their full potential. Overall, the versatility and content generation feature of
ChatGPT make it an effective tool for creating interactive and individualized ESL course material.
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These features render ChatGPT an extremely useful tool for creating interactive and individualized
ESL teaching content.
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K9CIbH BAYBITTAJIFAH AYBUIIIBIH TUITH OKBITY IA
KACAHAbI HHTEJUIEKTI HAUJAJIAHY: CHATGPT MBICAJIBIHJA

Anpatna. Xacannel naresexrTin (JKUM) Oumim Gepy jxyHeciHe eHyl OKBITY 9JicTepiHE TOHKepIC Kacalbl,
ocipece apHayJbl MaKcaTTap YIIiH arbUIbH TiMiH OKbITy (ESP) canmaceinnma. Byn makanamga XKU-niH, atan aiitkanga
ChatGPT-ziH, aFbUIIBIH TiJiH OKBITY MaMaHABIFBI OOWBIHINA OiiM amaTelH CTyIdeHTTepre apHayraH ESP Gimimin
KETUIIIPYETi 03repicTep OKEJETiH PoTi KapacThIPhIIaIbL.

OpenAl azipnmeren ChatGPT — 03bIK >kKacaHIbl MHTEIUIEKTKE HETI3JeNreH TUIAIK MOJENb, O HaKThl Kociou
JKaFIaimapapl MOJENbICY JKOHE Till KOJJIaHy, TpaMMaTHKa MEH CO3MiK KOp OOWBIHIIA Keael dpi KOHTEKCTKE COMKeC
Kepi Oaitmanpic Oepy apKbUIbI JKEKEICHIIpIIreH OKbITy Toxkipubecin ycwHanpl. ChatGPT ESP okymsimapra e3
MaMaHJIBIKTApPbIHA TIiKEJEH KATBICTHI Callaiapla, MbICANbI, OM3HEC, KYKbIK, MCAMIUHA XOHC HHKCHEPHS CHSKTHI
cananap/a KapbIM-KaThIHAC TAFbUTAPBIH TAMBITYFa XKOHE KETUIAIPYre MYMKIHIIK Oepei.

Maxkanaga ChatGPT-miH KeNKbIpIBI apTHIKIIBUIBIKTAPEI, OHBIH INIIHAE OKY TalChIpMalapblH JKEKE
KXKCTTUIKTepre OeHimaey, KaTtelepi OipACH TY3eTy JKOHE MIBIHAWBI KOCIOM KapbIM-KATBIHACTHI WMUTALUSITAWTHIH
JMHAMHKAJIbIK, HHTEPAKTHUBTI Auanortap Kypy kaoineri rankpuianaasl. ConsiMen katap, ChatGPT-ni ESP kypcrapbina
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SHTI3yIiH MPaKTUKAJBIK 9MIiCTEPi, MBICANIBI, TAlICEIpMaFra HETI3MIENreH OKBITY, apaiac OKBITY SJiCTepi »oHe OipieckeH
OKy KbI3MeTTepi KapacTeipbuiajibl. OCbl WHHOBALMSIIBIK CTpaTerHsUIapibl Maiifanany apKbUibl OKbITymIbUiap ESP
OKYIIBUIAPBIHBIH OPTYPJIi XKoHE MaMaHAaHIBIPhUIFAH KQXKETTUTIKTEPiH THIMIIpEeK KaHaraTTaHIpIpa ajaabl. by 3eprrey
ChatGPT cmsxrst XKW kypannaperasia ESP 6imiMia TyOereiini e3repTy aieyeTiH KepceTelli, COHAai-aK CTyIeHTTePAiH
KOciOM cajanmapbeiHIa TaOBICTBI OOJYBIH KaMTAaMachl3 €T€ OTBIPBIN, OJAPABIH TUIAIK IaFJbUIAPBIH JKaKCAPTATHIH
ayKBIMJIBI, HKEM/Ii XKOHE KbI3BIKTHI ICTITIMACP/II YChIHAIBI.

Tipek ce3nep: ChatGPT, xacanabl HHTECIUIEKT, T, kKociOu OarbrTtanran miet Tur (ESP), omicreme.
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HCIIOJIb30BAHUE UCKYCCTBEHHOI'O HUHTEJIJIEKTA B OBYYEHUH
AHI'VIMUCKOMY A3bIKY JJIAA OCOBbIX IEJIEU: HA ITPUMEPE CHATGPT

AnHoTtamus. Buenpenue nckyccrseHnoro unreiuiekta (M) B 00pa3oBaHre MpOU3BEIIO PEBOJIOIUIO B METOIUKE
NpernoaBaHus, 0COOEHHO B 00JacTH OOy4YEHHs aHTTIMHCKOMY S3bIKY Ui creruansHbix neneid (ESP). B manHoit cratbe
uccieayercs Tpancopmupytomas poss MW, B wactHoctd ChatGPT, B ymyumenun oOyuenus ESP mmst cryneHTOB,
CICTMANMBUPYIOMUXCS Ha TMpernogaBaHuu  aHrymickoro s3bika. ChatGPT, mpoaBuHyTas s3pikoBas mozaens WU,
paspabotannas OpenAl, npeanaraer mepcoHATU3UPOBAHHBINYICOHBIN OIBIT, MOACIHUPYS peallbHble MPOQeCcCHOHATBHEIC
CIICHApPUH H TPEJOCTABIAI MIHOBEHHYIO, KOHTEKCTHO-3aBUCHMYIO OOpaTHYIO CBSI3b IO HCIIOJIB30BAHHIO SI3BIKA,
rpaMMaTHKe W JIEKCHKe. OTO TO03BosieT oOydwarormmMmcs ESP  mpakTMkoBaTh H  COBEPIICHCTBOBATH CBOH
KOMMYHHKATHBHBIC HABBIKH B KOHTEKCTaX, HEIIOCPEICTBEHHO CBSI3AHHBIX C HX MPO(MECCHOHATBHBIMA 00NACTIMH, TAKAMHA
Kak OwW3Hec, MpaBo, MCIUIMHA, WHXCHEPUS M Jpyrue. B HaHHON cTaThe pacCMaTPHBAIOTCS MHOTOYHCIICHHBIC
npeumyinectsa ChatGPT, Bkirodas ero crnocoOHOCTh aJanTHPOBaTh yUeOHBIC 3aa4k K UHIUBHYJIbHBIM MOTPEOHOCTSIM,
MPEAOCTABIIATH MTHOBEHHBIC UCIIPABIICHUS U CO3/1aBaTh TUHAMHUYHEIC, HHTCPAKTUBHBIC OCCEbl, UMUTHPYIOIIHNE PeabHbIC
npodeccroHaibHbIe B3anMoeiicTBus. Kpome Toro, o0cyxaarotcs npakrudeckue Metosl naTerpanun ChatGPT B kypcsr
ESP, Takue kak oOyueHHE HAa OCHOBE 3aJa4 U CMCIIAHHBIC MOAXOJbI. MCrmonmb3ys 3TH WHHOBALMOHHBIC CTPATCTHUH,
mperojaBaTesd MoryT OoJjiee 3PQPEKTHBHO yIOBIECTBOPATH Pa3HOOOpa3HbIE M CIENUAIM3UPOBAaHHBIE IMMOTPEOHOCTH
oOyJarommxcs S3bIKy AU CHEIHANBHBIX [esiell. DTO MCcieoBaHUEe IMOTYEPKUBACT MOTEHIMAN MHCTpyMeHToB MU, Ha
npumepe ChatGPT, mns npeobpaszoBanus oOyuenuss ESP, npeanaras kpeTuBHBIC, aJanTHBHBIC U HHTEPECHBIE PEIICHNS,
KOTOPBIE TTOBBICAT SI3BIKOBYIO KOMITETCHITHIO CTYIEHTOB.

KuaroueBbie ciaoBa: ChatGPT, uckyccTBEHHBIH MHTEIUICKT, SI3bIK, aHTIIUHCKUHN S3BIK JUIS CTICHATBHBIX IeNIeh
(ESP), meTonuka.
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YPOBHEBBIHI IOAXO0/I B OLIEHKE KOMIIOHEHTOB
®YHKIIUOHAJBHOM TPAMOTHOCTH

AHHoTanusi. B cTatbe paccmaTpuBaeTCsi YpOBHEBBIM TOIXOJ K OIICHKE KOMIIOHEHTOB ()YHKITMOHATHHOU
TPaMOTHOCTH yYaIUXCs, KaK OJHOTO M3 BAKHEHIIMX IOKa3aTelell KadecTBa COBPEMEHHOTO 00Opa3oBaHUSA. ABTOp
aKIECHTHPYET BHUMAHUEC HA PAa3IMYMU MEXKIY DJIEMCHTAPHON M ()YHKIMOHAJIBHON I'PaAaMOTHOCTBIO, TOMYEPKUBAS, UTO
MOCTCIHAS OTPAXKACT CIIOCOOHOCTh NPUMEHATh 3HAHHWS W YMCHUS B JKU3HCHHBIX cuTyarmsx. Oco0oe BHUMaHUE
YJICICHO aHAIHM3Y MeXIyHapoaHoro uccienoBanus PISA (Programme for International Student Assessment), B pamkax
KOTOPOTO YUTATENILCKAs TPAMOTHOCTh PAaCCMAaTPUBACTCS KaK KIFOYEBOH KOMIIOHCHT (JYHKIIMOHAIBHOW T'PAaMOTHOCTH.
[MompoOHO OMUCAHBI YPOBHHU YUTATEIBCKUX KOMIICTCHIIMN, KPUTEPUU OLICHKU U CTPYKTypa 3aJaHWi, OCHOBAHHBIX Ha
peaNBHBIX CUTYalUsIX. PaCKPBITEI 0COOCHHOCTH TEKCTOB, UCIIOJIB3YEMBIX B 33/IaHUSX, @ TAKXKE MOJIXObI K JITUATHOCTHUKE
YUTATENBCKUX YMEHHH: TOWCK HWH(GOpMAIMH, HWHTepHpeTanus, pediekcus W OLeHKa. ABTOP MOTYEPKUBACT, UYTO
CHCTEMAaTHYECKOE HCIIONB30BAHNE YPOBHEBOTO IIOJXOAA TIO3BOJSIET HE TONBKO OOBEKTHBHO IHAarHOCTHPOBATH
oOpa3oBaTesbHBIE JOCTIDKEHUS ydJaIluxcs, HO U (hOPMUPOBATH HABBIKM, HEOOXOMUMBIE [UIS YCHEITHON aganTaliiu B
coBpeMeHHOM obmectBe. [IpencraBieHHbIe BBIBOABI MOTYT OBITH HCHOJB30BAaHBI [UII  COBEPIICHCTBOBAHUS
00pa30BaTeNFHON TIOIUTHKH M MIPAKTHKA (OPMHUPOBAHUS (PYHKIMOHATEHON IPaMOTHOCTH B IITKOJIAX.

KuroueBble ciioBa: GyHKIMOHAIbHAS TPAMOTHOCTh, UcciieoBannus PISA, TpaMOTHOCTh YTEHUSI, YUTATECIHLCKHAC
YMEHHUsI, YPOBHEBBII MOAXO.

BBeaenue

[Touemy BHUMaHME K GOPMUPOBAHUIO U PA3BUTHIO (DYHKITMOHAIBHOW TPAMOTHOCTH 3aHUMAECT
YMBI TI€IarOTHYECKOro coodmiecTBa. OTBET HA BOMPOC B TOHWMAHUU TOHATHS (DYHKYUOHATLHO
epamomubviii  4enosek. PeOEHOK MOXKET yMeTh 4YuTaTh, NUCaTh, TOBOPUTh, HO HE OBITh
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