TIJI 2KOHE 9IEBUETTI OKbITY 9IICTEMECI
METOIUKA ITPEIIOJABAHUSA A3BIKA U JIMTEPATYPbBI
METHODOLOGY OF TEACHING LANGUAGE AND LITERATURE

SCSTI: 1D:16.31
D.Fan*? H.Li"", J.Wang"
"Northwest normal university, Lanzhou,China,
?Lanzhou jiaotong university, Lanzhou,China
*QOrcid: 0000-0001-5081-1010
* e-mail: 1421668750@qq.com.

A STUDY ON THE CAUSES OF HSK SPEAKING TEST
ANXIETY AMONG INTERNATIONAL STUDENTS
AND ITS INTERVENTION STRATEGIES

Abstract. This study employs a mixed-methods approach to systematically explore the multidimensional causes
of anxiety among international students taking the HSK Speaking Test in China and to propose intervention strategies.
Through a questionnaire survey of 164 international students and in-depth interviews with 9 students, the study
identified four key dimensions contributing to anxiety: (1) Personal factors (such as low self-efficacy and insufficient
language proficiency); (2) Exam-related factors (including exam difficulty and exam environment); (3) Teaching
factors (such as separation of teaching and testing, insufficient guidance on exam preparation strategies, etc.); (4)
Sociocultural factors (such as the concept of «face», academic development pressure, etc.). Based on this, this study
proposes an integrated intervention framework: At the teaching level, implement a «cognitive-behavioral» dual-track
training program, combining cognitive restructuring techniques with simulated exam practice to help students establish
adaptive coping mechanisms; At the individual level, establish a tiered intervention system based on language
proficiency and cultural background; At the environmental level, optimize the examination room setup and construct
,establish «Standardized and Private Smart Testing Boothsy. This study not only expands the application of language
test anxiety theory in non-alphabetic language contexts but also provides empirical evidence for the development of
psychological support systems in international Chinese language education, holding significant practical value for
achieving a virtuous cycle of «promoting learning through testing».

Key words: HSK Speaking Test Anxiety; international students; anxiety causes; Multidimensional Intervention
Strategies; Language Test Anxiety.

1. Introduction

With the acceleration of globalization and the increasing international status of Chinese as a
second language, more and more international students choose to learn Chinese. In this context,
HSK (Chinese Proficiency Test), as an important means to measure Chinese learners' Chinese
proficiency, has been optimizing and adjusting its test form and content. Among them, HSK
Speaking is the most influential and authoritative Chinese speaking test at present. In order to
promote the high-quality development of international Chinese language examinations, according to
the requirements of the International Chinese Language Education Chinese Language Proficiency
Level Standards, starting from January 2023, the written and oral tests of HSK will be combined in
China (including Hong Kong, Macao and Taiwan). The implementation of this policy puts forward
higher requirements for Chinese learners' speaking skills.

Against the background of the policy, the problem of international students' anxiety about the
HSK Speaking Test has gradually come to the fore. On the one hand, daily teaching does not cover
all the question types of the oral test, most teachers and international students do not have in-depth
understanding of the oral question types and test requirements, and with the reform of the HSK oral
test, the test format pays more attention to the practical application ability, and the difficulty has
been increased, which makes some international students feel anxious and under pressure; on the
other hand, international students are faced with the multiple challenges of the language
environment and cultural differences, which are prone to produce a mental On the other hand,
international students face multiple challenges such as language environment and cultural
differences, which are easy to produce psychological burden. Therefore, it is of great significance to
study the causes and effects of international students' anxiety in HSK Speaking Test in order to
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improve the quality of Chinese language teaching and promote the development of international
students' Chinese speaking ability.

In terms of academic significance, this study helps to expand the application of anxiety theory
in the field of language learning and enrich the research on Chinese speaking anxiety. By analyzing
the causes and effects of international students' anxiety in the HSK Speaking Test, it can reveal the
role mechanism of anxiety in the language learning process and provide new empirical support for
language anxiety theory. In terms of practical significance, this study can help to improve the
quality of Chinese language teaching, provide international students with effective intervention
strategies for speaking anxiety, and promote the improvement of their Chinese speaking ability.

2. Review of Domestic and International Studies

2.1 Research on oral test anxiety.

Li Xuan et al. (2018) proposed to study the anxiety condition of non-English majors in local
undergraduate colleges in the National English IV Speaking Test through quantitative and
qualitative methods and analyze its sources, pointing out that anxiety significantly affects students'
performance in the oral test, thus emphasizing that teachers should correctly understand and guide
students to overcome anxiety in order to achieve normal performance’ . Tian Yuan (2013)
emphasized that non-English majors' anxiety in the speaking classroom is significantly negatively
correlated with their English proficiency, and causes significant differences in anxiety levels
between students who are struggling and students who are excellent, which in turn affects teaching
effectiveness and learning motivation® . Meihua Liu (2021) suggested that there is a significant
negative correlation between foreign language classroom anxiety (FLCA) and English test scores,
and this relationship varies by gender and subject, resulting in FLCA being the main factor affecting
test scores, while test scores have a relatively small effect on FLCA®.

2.2 In terms of oral test anxiety intervention research.

Wang Hong (2021) proposed that the problem of English speaking classroom anxiety of
middle school students is significant, and pointed out that through cognitive therapy, relaxation
training method and other interventions, it can effectively alleviate the speaking anxiety of middle
school students, improve their speaking learning effect, and then promote the improvement of their
English speaking level® . Li Yuan (2010) suggested that high school students' overall level of oral
English anxiety is low and significantly associated with learning strategies and oral performance, in
which both oral anxiety and learning strategies have a significant effect on oral performance” .
Niloufar Jolodar Naseri et al. (2025) suggested that the intervention of Cognitive Behavioral
Therapy (SIT) can effectively reduce the test anxiety, which can significantly increased stress
tolerance, self-compassion, and academic efficacy of students in the intervention group, resulting in
positive shifts in their academic performance and psychological well-being® . Botir Elov et al.
(2025) suggested that students' anxiety in English speaking exams mainly stems from factors such
as shyness, lack of confidence, uncertainty, and lack of motivation, which contribute to students'
reduced engagement, so English language teachers should work on helping students to overcome

! Li Xuan, Zhu Jun(2018) A study on the anxiety condition in the oral examination of university English IV in local
undergraduate colleges and teaching insights. Journal of Jilin Radio and TV University 10 52-53. (in Chinese)
% Tian Yuan(2013) Research on the Anxiety of Non-English Major College Students in English Speaking Classroom.
Master's thesis Xi'an International Studies University. (in Chinese)
¥ Meihua Liu(2021) Foreign Language Classroom Anxiety Gender Discipline and English Test Performance: a Cross-
lagged Regression Study. The Asia-Pacific Education Researcher 31(3) 1-11. (in English)
* Wang Hui(2021) A Case Study on the Intervention of English Speaking Classroom Anxiety among Secondary
Students. Master's thesis Ningbo University. (in Chinese)
® Li Yuan(2010) A study on the relationship between high school students' oral English anxiety learning strategies and
oral performance. Master's thesis Guangxi Normal University. (in Chinese)
® Naseri N.J. Marashian F.S. (2025) The effectiveness of stress inoculation training on exam anxiety distress tolerance
self compassion and academic self-efficacy in exam-anxious students. Journal of Psychologists and Counsellors in
Schools 35(2) 243-254. (in English)
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their shyness and improve confidence, which in turn improves English speaking ability’ . John E
Lothes 2nd et al. (2025) suggested that test anxiety and general anxiety were significantly reduced
in a group of college students through five weeks of online positive thinking practice, which
suggests that positive thinking interventions may have a positive effect on alleviating anxiety and
test anxiety, which in turn positively affects the mental health of college students® .

Throughout the domestic and international studies, it can be seen that the research on oral test
anxiety has achieved remarkable results, covering the psychological adjustment of anxiety and the
use of intervention strategies, but there are problems to be solved as follows: 1) The research mainly
focuses on the English oral test, which is a homogenization of the research perspective, and it is
difficult to extrapolate and reveal the complexity of the anxiety of the Chinese oral test. 2)The
interventions are not sufficiently targeted and fail to adequately take into account the learner's
individual differences (e.g., language proficiency, Theoretical applicability, there is a serious lack
of language specificity in the existing research. The results of research on English speaking anxiety
cannot be simply transplanted to the Chinese context. The cultural background diversity of
international students is much higher than that of Chinese English learners, and the current
systematic research on Chinese speaking test anxiety is basically in a state of blankness. The lack of
a single perspective leads to a lack of targeted interventions, while the lack of language specificity
limits the applicability of existing theories and methods, ultimately resulting in a significant lag in
the field of Chinese speaking test anxiety research.

3. Theoretical Framework

In exploring the causes and effects of international students' HSK Speaking Test anxiety, this
study will combine psychology and language learning theories to construct a comprehensive
theoretical framework. First, this section will review key theoretical concepts, including anxiety
theory and language learning theory, with a view to laying a theoretical foundation for the
subsequent analysis. Second, the multidimensional factors of anxiety causation will be analyzed to
explore the effects of personal factors, test factors, teaching factors, and socio-cultural factors on
international students' anxiety in the HSK Speaking Test. Next, this section will explore the
relationship between the academic background of this study and clarify the theoretical orientation of
this study. Finally, the limitations in theory and practice will be analyzed for subsequent research.

First, anxiety theory is an important theoretical foundation for this study. Anxiety, as a
psychological state, is closely related to individual psychological factors, environmental factors and
other factors. Anxiety theories mainly include cognitive theory, physiological theory, and
behavioral theory. Cognitive theory holds that anxiety originates from the individual's cognitive
evaluation of things, i.e., the mismatch between the individual's expectation of the test results and
his or her own ability. Physiological theory, on the other hand, emphasizes the relationship between
anxiety and individual physiological responses, such as rapid heartbeat and sweating. Behavioral
theories, on the other hand, focus on the relationship between anxiety and individual behaviors,
such as avoidance behaviors and escape behaviors. These theories provide different perspectives for
analyzing international students' anxiety in HSK Speaking Test.

Secondly, language learning theories are also an important theoretical basis for this study.
Language learning theories mainly include behaviorist theory, cognitive theory, constructivist
theory and so on. Behaviorist theory emphasizes that language learning is a stimulus-response
learning process, and through repeated practice and reinforcement, individuals can acquire
language. Cognitive theory, on the other hand, focuses on the role of an individual's internal mental
processes in language learning, such as memory and thinking. Constructivist theory, on the other
hand, emphasizes the individual's subjective position in language learning, and considers language
learning as a process in which the individual actively constructs knowledge in a specific context.

" Botir E. Abdullayeva I. Raupova L. Kholikov A. Mirkasimova M. (2025) Speaking exams with less anxiety in
Intelligent Computer-Assisted Language Assessment (ICALA): mirroring EFL learners' foreign language anxiety
shyness autonomy and enjoyment. Language Testing in Asia 15(1) 3. (in English)
® Lothes J.E. Naseer Z. Perretti B. (2025) The Effects of Mindfulness Practice on Anxiety and Test Anxiety in a College
Student Population: Utilizing a RCT and WLC. Psychological reports. (in English)
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These theories help to understand the effect of international students' HSK Speaking Test anxiety
on language learning.

Of course, the above theories still have some limitations in practice: the theoretical analysis
may be one-sided, failing to comprehensively cover all the influencing factors; the empirical study
may have sample bias, and the generalizability of the findings needs to be further verified.
Therefore, follow-up studies need to further expand the scope of the study on the basis of the
theoretical analysis and improve the reliability of the findings.

4. Case Analysis of HSK Speaking Test Anxiety Among International Students

4.1 Questionnaire Survey

This study employed a mixed-methods research approach, targeting 164 international students
at Lanzhou Jiaotong University and Northwest Normal University to systematically examine the
multidimensional manifestations and underlying causes of HSK Speaking Test anxiety. Prior to the
formal survey, a pilot test was conducted with 10 international students of varying proficiency
levels and nationalities, and the questionnaire was revised based on feedback to address errors and
ambiguities. The final questionnaire was distributed via the Questionnaire Star platform in both
Chinese-English and Chinese-Russian bilingual versions (the English and Russian versions were
translated using ChatGPT and reviewed by teachers), with a total of 164 valid responses collected.
The study sample had the following characteristics: (1) Demographic characteristics: 69.5%° were
aged 18-25 (n=114), and 26.8% were aged 2635 (n=44); (2) Language proficiency characteristics:
47.6% were HSK Level 4 candidates (n=78), and 39% were HSK Level 5 or above candidates
(n=64); (3) Cultural diversity characteristics: The sample covered 33 countries, primarily from
Central Asia, Southeast Asia, South Asia, and other regions.

The anxiety scale for international students taking the HSK Speaking Test used in this study
consists of 12 items. The reliability test results for the Chinese-English version of the questionnaire
showed a Cronbach’s Alpha coefficient of 0.933; the reliability test results for the Chinese-Russian
version of the questionnaire showed a Cronbach’s Alpha coefficient of 0.961. The reliability
coefficients for both versions exceeded 0.70, indicating that the scale has high reliability.

This study uses the “sample-specific percentile tertile split” method to classify anxiety levels
for the HSK speaking exam, with the following specific criteria: High anxiety group (=75th
percentile, total score >48 points), moderate anxiety group (26th—74th percentile, total score 37-47
points), and low anxiety group (<25th percentile, total score <36 points). Data analysis shows that,
based on the Sample-Specific Percentile Tertile Split classification criteria, different anxiety level
groups exhibit significantly differentiated psychological and physiological response characteristics
prior to the HSK speaking exam:

The high anxiety group exhibits typical clinical anxiety syndrome symptoms. This group
demonstrates persistent anticipatory anxiety in the cognitive-emotional dimension, tends toward
catastrophic cognitive tendencies regarding exam outcomes, and overly associates exam results with
personal developmental prospects. In terms of physiological responses, this group reported
prominent somatization symptoms involving multiple systemic dysfunction, including neurological
disorders (persistent headaches), gastrointestinal issues (abdominal discomfort, nausea, and
vomiting), and sleep disturbances (difficulty falling asleep, early awakening), among other complex
clinical manifestations.

The moderately anxious group exhibited situation-specific anxiety characteristics. Their
cognitive distress primarily focuses on temporary inhibition of language abilities, particularly
anticipatory concerns about vocabulary retrieval difficulties and grammatical structure breakdown
in high-pressure environments. This anxiety state exhibits significant situational dependency, often
intensifying as exams approach but rarely occurring in everyday language communication contexts.
Notably, this group's excessive monitoring of their own language expression accuracy may further
exacerbate their performance anxiety.

° Note: The percentage data for the international student questionnaire are the combined results of the Chinese-English
and Chinese-Russian versions.
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The low-anxiety group demonstrated good psychological adaptability. This group maintained
relatively stable physiological rhythms under exam pressure and experienced no significant impact
on sleep quality. Their anxiety experience primarily manifested as a moderate increase in alertness,
consistent with the Yerkes-Dodson Law's description of optimal arousal levels. This psychological
state actually enhances task performance. The effective regulation of exam pressure by this group
may be closely related to their mature coping strategies and reasonable self-efficacy assessments.

4.2 In-depth interviews

This study employed qualitative research methods, selecting nine participants through
purposive sampling. Based on criteria of symptom typicality, data richness, and background
comparability, three core cases were ultimately identified for in-depth analysis. All interviews were
conducted within one week of the HSK Speaking Test, using a semi-structured interview guide. The
content was transcribed verbatim and subjected to thematic analysis to systematically explore the
performance characteristics and influencing factors of international students with varying levels of
anxiety during the HSK Speaking Test. The study design ensured that the selected sample
maximally reflected the characteristic differences among different anxiety types.

4.2.1 High-Anxiety Case: Kazakhstani Undergraduate Student

This case (male, 22 years old, with three years of Chinese language learning experience)
exhibited typical high-anxiety characteristics. On the physiological level, the participant reported
noticeable somatization symptoms before the exam, including persistent headaches (lasting 2-3
days), gastrointestinal discomfort, and sleep disorders (difficulty falling asleep, with less than five
hours of sleep per night). During the exam, noticeable physiological stress responses were
observed: involuntary hand tremors, dry mouth leading to impaired speech fluency, and bodily
stiffness affecting nonverbal communication. Through interview analysis, it was found that the
source of anxiety stemmed from two main factors: first, excessive concern about exam outcomes
(«If 1 perform poorly, 1 will lose my scholarship and be unable to continue my studies; if I perform
poorly, my family will be very disappointed in me»), and second, low self-efficacy (self-rated oral
proficiency was only 60% of actual test performance). Notably, the participant's anxiety
manifestations exhibited distinct exam-phase specificity, with different anxiety characteristics
observed during the pre-exam preparation period and the exam period.

4.2.2 Moderate Anxiety Case: Thai Undergraduate Student

This case (female, 20 years old, with 2.5 years of Chinese language learning experience)
demonstrated typical moderate exam anxiety. During her first HSK Speaking Test, the participant
reported significant cognitive blocks: five pauses exceeding 10 seconds in the “describe the picture”
section and three instances of complete grammatical breakdown in the “answer questions” section.
Through in-depth interviews, it was found that her anxiety stemmed from two interacting factors:
environmental factors, where the exam environment with multiple people present made her feel
monitored (especially when encountering sensitive topics); In terms of pre-exam preparation
factors, unfamiliarity with the exam format and requirements led to a lack of targeted preparation.
Notably, during his third exam attempt, due to the absence of familiar peers in the exam room and
improved preparation (completing 10 practice tests beforehand), his anxiety levels significantly
decreased, manifested as: an 80% reduction in pauses, a 65% decrease in grammatical errors, and a
final score 22 points higher than his initial attempt.

4.2.3 Low-anxiety case: Pakistani graduate student

This case (male, 27 years old, with five years of Chinese language learning experience) also
reported experiencing some degree of exam anxiety but demonstrated strong regulatory abilities.
The student successfully controlled anxiety at a level that promoted performance through systematic
pre-exam preparation strategies (one hour of specialized practice daily) and cognitive regulation
methods (viewing the exam as an opportunity to assess learning outcomes rather than a threat).
Specifically, he maintained a stable speaking speed (180 words per minute £5%) during the exam,
had a grammar error rate below 5%, and effectively employed communicative strategies to
compensate for expressive limitations. Interview data indicated that his relatively low anxiety levels
were associated with the following factors: strong metacognitive awareness (accurate self-
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assessment of ability), positive attribution style (viewing difficulties as temporary challenges), and
ample positive exam experiences (having achieved satisfactory scores in the previous three HSK
exams).

Through an in-depth analysis of three typical cases, this study reveals the multidimensional
characteristics and differentiated manifestations of anxiety in the HSK speaking exam. The findings
indicate that learners with high anxiety levels often exhibit significant physiological symptoms
(such as headaches and trembling hands) and cognitive impairments, with their anxiety primarily
stemming from excessive concern about exam outcomes and negative self-evaluation; Learners
with moderate anxiety levels exhibit distinct situational dependency characteristics, with anxiety
levels closely tied to factors such as the exam environment and adequacy of preparation; Learners
with low anxiety levels, however, can effectively regulate their anxiety through self-regulation
strategies, maintaining it within a moderate range that enhances performance.

5. Multidimensional Factor Analysis of the Causes of HSK Speaking Test Anxiety
among International Students

In exploring the causes of international students’ HSK Speaking Test anxiety, the
multidimensional factor analysis model provides a comprehensive theoretical perspective for
understanding the phenomenon. The results of the questionnaire and interviews show that the
causes of HSK Speaking Test anxiety are not singular, but are intertwined by multiple factors such
as personal factors, test factors, pedagogical factors, and socio-cultural factors.

5.1 Personal factors.

Personal factors are the internal root causes of test anxiety. International students' personal
character traits, language learning background, and psychological tolerance all have a significant
impact on them. For example, international students who are introverted, have a weak foundation in
language learning, and lack self-confidence are more likely to experience anxiety in the HSK
Speaking Test. In terms of data collection, this study used a questionnaire to investigate the
language learning background and psychological tolerance of international students in detail.
Through statistical analysis, we found that there is a significant positive correlation between
personal factors and anxiety level.

5.2 Exam-related factors.

Exam-related factors are the direct cause of test anxiety. the difficulty of HSK Speaking Test,
the test format, and the test environment all have an impact on the anxiety level of international
students. In terms of data collection, this study conducted an in-depth analysis of the difficulty,
scoring criteria, and test format of the HSK Speaking Test through observation and interview
methods. It was found that there was a significant positive correlation between the difficulty of the
test and the anxiety level. Some students mentioned in the interviews that in the HSK Speaking
Test, the test takers, being in a test environment with many people, especially when there are known
classmates on the spot, are prone to feel shame due to the fear of being evaluated for
mispronunciation or poor expression, which then triggers a combination of the «social scrutinizing
pressure» and the «comparative mentality». This leads to speaking anxiety due to the combined
effect of «social scrutiny pressure» and «comparison psychology».

5.3 Teaching factors.

Teaching factors have a significant influence in the formation of international students' HSK
Speaking Test anxiety. In this study, the questionnaire survey of 246 teachers and students of
international Chinese education majors at Lanzhou Jiaotong University and Northwest Normal
University, the in-depth interviews with 16 teachers, and classroom observations revealed that
teachers' lack of knowledge about the HSK oral test and the disconnection between teaching
practice and test requirements constitute the key sources of anxiety: the data showed that 83.3% of
the teachers interviewed had the phenomenon of «teaching and test separation in the oral test; only
10.89% were more familiar with the scoring rules of the test; the analysis of classroom activities
showed that only 10.89% were more familiar with the scoring rules of the test. The data shows that
83.3% of the teachers interviewed have the phenomenon of «separation of teaching and testing»,
and only 10.89% are familiar with the scoring rules of the test; the analysis of the classroom
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activities shows that the match between the teaching content and the real test questions is as low as
41.7%, and this lack of preparation for teaching leads to the lack of targeted test-taking training for
students. More notably, teachers generally failed to systematically integrate test strategy training
(e.g., time management, question response skills) into their daily teaching, resulting in significant
maladaptation and performance anxiety among students in actual test situations. This lack of
support at the instructional level further amplifies students' anxiety experience by weakening their
test self-efficacy.

5.4 Sociocultural factors.

Sociocultural factors are also important aspects of anxiety causation. This study
systematically examined the influence mechanism of Sociocultural factors on international students'
HSK Speaking Test anxiety through questionnaires and in-depth interviews. It was found that the
effectiveness of social support systems, including peer support, teacher guidance, and institutional
support of the institution, had a significant buffering effect on anxiety levels. It is worth noting that
institutional factors directly related to academic development (e.g., scholarships, entry requirements
for higher education, etc.) increased the «threat perceptiony of the test results, causing 38.7% of the
students to have «high stakes test anxiety», which was particularly high among the final-year
international students. This kind of anxiety is especially prominent in the group of international
students in the final year.

Through multidimensional factor analysis, this study reveals the causes of international
students' HSK Speaking Test anxiety and provides a basis for subsequent intervention strategies.

6.Interventions to alleviate international students’ HSK Speaking Test anxiety

Based on the above findings, we propose the following graded intervention programs:

6.1 Teaching support and cognitive restructuring

In Chinese classroom teaching, teachers should organically integrate the content of the HSK
Speaking Test into daily teaching, and focus on differentiated strategies for students with different
types of anxiety: for students with high anxiety, based on the framework of cognitive behavioral
theory, cognitive restructuring training is systematically implemented, and by identifying the
negative automatic thinking such as «mispronunciation is equal to lack of ability», we can establish
that «language error is a part of learning» and that «language error is a part of learning». For
students with high anxiety, cognitive restructuring training is implemented systematically based on
the theoretical framework of cognitive behavior, through the identification of negative automatic
thinking such as «pronunciation error is equal to lack of ability», and the establishment of positive
cognition such as «language error is a natural part of the learning process».

6.2 Tiered Intervention System

A differentiated instruction system based on individual learner characteristics is established:
1) for high-anxiety students with weak foundation, start with basic vocabulary and sentence
patterns, combined with relaxation training; 2) for medium-anxiety students, step-by-step
expressive tasks are designed for their HSK4-5 level, with a focus on strengthening simulated test
environments and test preparation guidance; 3) for low-anxiety students, metacognitive regulation
strategies are further strengthened through complex speaking tasks. Especially for students with
East Asian cultural background, the desensitization training of the «face threat» situation should be
strengthened.

6.3 Optimization of the examination room environment

Based on the principles of environmental psychology, it is recommended to establish
«Standardized and Private Smart Testing Booths» to provide each examinee with standardized
computer-based testing stations (including dedicated exam terminals), physically isolated
independent spaces (constructed using soundproof panels), and a fully monitored exam environment
(including an Al-assisted proctoring system with real-time alerts for abnormal behavior), ensuring
the standardization, independence, and discipline of the exam process. This model can mitigate
«face anxiety», enhance privacy protection, help students with moderate anxiety better adapt to the
exam environment, reduce stress responses triggered by environmental factors, and improve exam
performance.
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Conclusion

In this paper, through an in-depth discussion on the causes and interventions of international
students’ HSK Speaking Test anxiety, the following conclusions were obtained: first, the causes of
international students' HSK Speaking Test anxiety are diversified, including Personal factors,
Exam-related factors, Teaching factors, and Sociocultural factors. Personal factors such as language
learning background and personality traits have a direct effect on test anxiety; Exam-related factors
such as test format and test environment have an indirect effect on test anxiety; Teaching factors
such as teaching format and content have a moderating effect on test anxiety; and Sociocultural
factors such as language environment and cultural differences have a long-term effect on test
anxiety.

This paper proposes a multidimensional intervention framework to alleviate international
students’ HSK Speaking Test anxiety: first, incorporating cognitive-behavioral training into
teaching to help students establish a positive cognition of language learning; second, providing
targeted support by implementing hierarchical instruction based on students' language level and
cultural background; and third, optimizing the design of the test room environment and adopting a
single-person computer-based test to reduce the external interference. These three dimensions of
interventions synergize with each other to form a systematic solution from psychological
adjustment to environmental improvement, which can effectively improve candidates'
psychological adaptability and test performance.

This paper has the following innovations in problem solving: first, this paper constructs a
multidimensional factor analysis model of the causes of international students' HSK Speaking Test
anxiety from the perspectives of psychology and language learning theory; second, the intervention
strategies proposed in this paper are targeted and operable, which provide useful references to the
practice of Chinese language teaching; and lastly, the findings of this paper provide new empirical
support for the theory of language anxiety and It enriches the research on Chinese speaking anxiety
and provides new ideas and methods for the study of international students’ HSK Speaking Test
anxiety.

Future research can be expanded in the following aspects: first, to further refine the
dimensions of the causes of anxiety and explore the interactions among different factors; second, to
study the effects of intervention strategies in depth and explore the applicability of intervention
strategies in different cultural contexts; and third, to pay attention to the dynamic changes of
international students' HSK Speaking Test anxiety and explore the effects of long-term
interventions. Through continuous in-depth research, more theoretical support will be provided for
the improvement of international students' Chinese speaking ability.
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KBITAIIA BIJIIM AJIATBIH INETEJIAIK CTYJIEHTTEPAIH
HSK AVBI3IIA EMTUXAHBIHA KATBICTHI MA3ACBI3IBIKTBIH
CEBENTEPI MEH OHBI )KEHY CTPATETHSIJIAPBIH 3EPTTEY

AHnoamna. Byn 3epmmey apanac adicmepdi Koadana omwvipuin, Keimatioa 0Oinim aramvin  wemenoix
cmydenmmepoiy HSK ayvizuia emmuxanvina KamvlCmsl MA3ACbI30bIKMbLY KONOEH2eUll ceDenmepin JCaHe OHbL JHCEHY
cmpame2usnapuli Jcyueni mypoe zepmmetioi. 164 wemendix cmyoenmxe cayannama cypeizinin, 9 cmyoenmnen
mepenOemineen cyxoammap omxizindi. 3epmmey Homudicenepi OOULIHUWA MA3ACLI30bIKMbIY He2izei mopm oauemi
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auxvinoanovl: (1) ocexke gaxkmoprap (Mmvlcanvi, 03iHOIK MuimOinikmiy momenoici, mindix Oeneeiii dicane m.0.); (2)
emmuxauza Oauianvicmul Gaxkmopnrap (emmuxanuvly Kypoeninici, emmuxau opmacwl dcone m.0.); (3) oxvimy
gaxmopaapsi (oKbimy men mecmineyoin yunecneyi, OaublHObIK CIMPAMeUAIAPbIHbIY JHCemKiniKcizoiei scane m.o.); (4)
aneymemmik-ma0eHu akmopiap (Muicanvl, «bemy Y2biMbl, OKY drcemicmiciHe OQUIAHbICMbI KbiCbiM JicaHe m.0.).
Ocvlzan cyliene ombipbin, 3epmmeyoe KONKbIPabl apandacy KYPblibiMbl YCbIHbLIObL: OKbIMY OeHeeliHoe KOSHUMUBMIK
Kauma Kypy 20icmepiH JCoHe eMMUXAH2A OAUbIHObIK JHCAMMBIZYAAPbIH  OIpIKMIpemin  «KOSHUMUBMIK—MIHe3-
KYNILIKMbBIKY KOCAPJibl JICAMMbley eH2I3inedl, oJiceke Oeneellde Min OeHeelli MeH MaOeHU OpMACbIHA He2i30eNeeH
capananzan apanacy oicyueci Kypoliadel;, KOpula2aH opma OeHeeuiHoe eMmUXaH Opmacvl Jicemindipinin,
CMaHOapmmangaH, OKUAyiaHean aKbliobl eMmuxan Kabunanapel eneizinedi. byn sepmmey mindik mecm ma3acwizovisl
meopuscolH  Oellapinmik mil KOHMeKCmiHOe KeHelumeoi JiCoHe XAaAblKapaivlK Kolmail Ml OKblMmy asiCblHOd
HCUXONIOZUSAIBIK KOOAY JiCYUiecin Kypyea 0anendi Heei3 ycbinaobl. ConbiMen Kamap, OYn « eMmMuxan apKulivl OKblmyobl
BIHMALAHOBIPY Y KAZUOAMbIH ICKe acblpyoa madcipubenix Mayvl3ea ue.

Tipex ceo30ep: HSK aywizuia emmuxawnvl, wiemendik cmyoenmmep, Md3dcbl30blK cebenmepi, KonoeHeeliui
apanacy cmpame2usnapul, Minoik mecm mazacoi30bievl.
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NCCIEJOBAHUE ITPUYUH TPEBOKHOCTHU Y HHOCTPAHHBbIX
CTYAEHTOB HA YCTHOM 3K3AMEHE HSK
U CTPATEIrui EE IPEOJOJIEHUA

Annomayusn. Jlannoe ucciedosanue ucCnoib3yem CMEUAanibliL Memoo OJisi CUCEMHO20 aHAIU3A MHO2OMEPHbIX
NPUYUH MPEBOJICHOCMU Y UHOCMPAHHBIX CIMYOeHmos8 na ycmuom sxsamene HSK u cmpameeuii eé npeodonenus. Ha
ocnoge onpoca 164 unocmpannvix cmyOenmog u yeryOnéuHvlx UHmMepevio ¢ 9 u3z Hux OvLiu GblAGIEHbL Yembipe
KII04esblX UsMepenus npudun mpeeodcnocmu: (1) nuunvie axmopvr (nanpumep, HusKas camospgexmuernocms,
YPOBEHb A3bIKOGOU NO020MOSKU U m.0.); (2) IK3aMeHaAYUuoHHble YaKmopvl (CLONCHOCMb 3a0anus, 0OCMAHOBKA HA
okzamene u m.o.); (3) nedacocuueckue axmopvi (Paspvie mexcoy oOyueHuem u IK3AMEHOM, HeX8amKka cmpameuil
nodzomoexku u m.o0.); (4) coyuoxyromypmuvie hakxmopul (Hanpumep, cmpemieHue COXPAHUMb «IUYo», OdsjieHue,
CBA3AHHOE ¢ AKAOeMUYecKou ycnesaemocmuio u m.0.). Ha ocnose smux OanHbIX npeonodicena uUHmezpupo8aHHdsl
MOOeb BMEUAMENbCMEAd: HA Neda202U4ecKoM YPOsHEe Pearu3yemcst 080UHOU «KOZHUMUGHO-NOBCOCHYECKUIL) MPEHUHS,
00beOUHAIOWUL MEMOObL KOSHUMUBHOU PeCmpyKmypu3ayuy ¢ umumayuell 3K3amMend, HA UHOUBUOYAIbHOM YPOGHE
€030aémcst MHO20YPOBHEBAS, CUCEMA 6MEULAMeNbCMEd, OCHOBAHHAS HA YPOGHE GLA0CHUSL S3bIKOM U KYIbMYPHOM (hoHe
cmydenmos;  Ha  YposHe  Cpedbl  ONMUMUBUPYEMCS  IK3AMEHAYUOHHAS. — OOCMAHO8KA U GHEOPSIIOMCSL
CMAaHOapmMu3UPOBAnHbIE, U30IUPOSAHHBIE UHMELIEKMYAIbHble KAOUHbL. DMo UCCIe008aHUe pACUUPSIen NPUMEHEeHUe
Meopuu  mpegoNCHOCMU NPU  A3bIKOBOM ECMUPOSAHUU 8 VCI08USIX HEANPAGUMHBIX SA3bIKOG U NPedOCmasisiem
IMIUPUYECKYIO OCHOBY OJisl NOCMPOEHUS CUCTHEMbL NCUXOI0UHECKOL NOOOEPAUCKU 8 MENCOYHAPOOHOM NPenodasaHuu
KUMAUCKO20 A3bIKA, 4 MAKHCEe UMEEm GAJICHOe NPAKMUYECKOe 3HaYeHue OISl Peanu3ayuu nPUHYUnd «o0yyenus uepes
mecmuposanuey.

Knioueswie cnosa: ycmuuiii sxsamen HSK,; unocmpannvle cmyoeHmol, RPUtUnbl MpPegodiCHOCMU, MHO2OMePHbLE
cmpame2uu 6MeuamenbCmed; mpegoNCHOCHb NPU SI3bIKOGOM MeCMUPOSAHUU
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SUMMATIVE ASSESSMENT OF READING THROUGH
INTERNET-BASED TOOLS

Abstract. This study investigates the use of online resources, particularly Google Forms, as a tool for summative
assessment of reading among ninth-grade students. It explores students’ perceptions regarding the level of engagement,
usefulness, and effectiveness of internet-based assessments in comparison with traditional paper-based formats. The
findings reveal that most students view Google Forms as practical and user-friendly, appreciating its efficiency,
fairness, and the immediacy of results. The automatic grading system and ease of administration are also perceived as
advantages that contribute to a more streamlined assessment process.

Despite these benefits, the study also identifies several limitations. Students express concerns about the
restricted opportunities for open-ended responses, which may hinder the demonstration of deeper comprehension skills.
In addition, issues such as unreliable internet connections, limited digital literacy among some learners, and doubts
about the overall validity and security of online assessments are highlighted as potential challenges. These factors
suggest that while digital tools enhance convenience, they cannot entirely replace traditional approaches without
careful consideration of their drawbacks.

The study emphasizes the importance of adopting a blended model that integrates both digital and paper-based
assessment methods to achieve a more balanced and equitable evaluation of reading comprehension. Furthermore, it
underscores the need for teacher training in the effective use of digital assessment platforms, the development of
reliable infrastructure, and the careful design of test items that can capture both surface-level and higher-order
thinking skills.

Overall, this research contributes to the growing body of literature on digital transformation in education and
assessment practices. By examining students’ perceptions and experiences, it provides valuable insights for educators,
policymakers, and school administrators who aim to modernize assessment strategies while ensuring fairness,
inclusivity, and the accurate measurement of students’ reading abilities.

Key words: summative assessment, reading skill, internet-based tools.
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